=a 
ein 


ae taaeses 


= i 
Bins a Sel ree ee : 
- leon estedudoutnt 


mae 


Seer marion 








SS 


SOS) 
Righ Level 
BOOK BINDERY LTD. 


10372 - 60 Ave., Edmonton 
“THE HIGHEST LEVEL OF 


le: te sa Pe 











bo 








THE UNIVERSITY OF ALBERTA 


RELEASE FORM 


NAME OF AUTHOR: David Jeffares 


TITLE, OF THESIS: A Descriptive Study of Teacher Decisions in 
Curriculum Development 


DEGREE FOR WHICH THESIS WAS PRESENTED: Doctor of Philosophy 


YEAR-THIS DEGREE GRANTED: 1973 


Permission is hereby granted to THE UNIVERSITY OF ALBERTA 
LIBRARY to reproduce single copies of this thesis and to lend or sell 
such copies for private, scholarly or scientific research purposes 
only. 

The author reserves other publication rights, and neither the 
thesis nor extensive extracts from it may be printed or otherwise 


reproduced without the author's written permission. 





THE UNIVERSITY OF ALBERTA 


A DESCRIPTIVE STUDY OF TEACHER DECISIONS 


IN CURRICULUM DEVELOPMENT 


by 


c DAVID JEFFARES 


A THESIS 
SUBMITTED TO THE FACULTY OF GRADUATE STUDIES AND RESEARCH 
IN PARTIAL FULFILLMENT OF THE REQUIREMENTS FOR THE DEGREE 


OF DOCTOR OF PHILOSOPHY 


DEPARTMENT OF ELEMENTARY EDUCATION 


EDMONTON , ALBERTA 


FALL, 1973 


AYSSGJA 20 YrIeRaviv aut = 7 
on 
2VOTZTIIO “AAMOART AO Youre aviTaimsene A “ 
THIMIOLIVSAG MUD TD 7 “— 
=e5 7 
oO 
7 7 
= 
CHUN ATI AT, OT YA £} : “ae 7 
> - af 
F .7 i 
2LAaMT A V3 


= i 
. _— 
gh Ad * 40 7) wey C 
‘ ’ \¢ hw ‘ 


Te STAUNARD 9O YVIHOAT SHP OT HSPrEMee 


OF 2TASMAATMDRA Sit 3% 


30. TVaNITaUT JArTRAG Wo om 


(HeOzGITUT FO AOTOR IO | . : 


X 





THE UNIVERSITY OF ALBERTA 


FACULTY OF GRADUATE STUDIES AND RESEARCH 


The undersigned certify that they have read, and 
recommend to the Faculty of Graduate Studies and Research, 
for acceptance, a thesis entitled A Deseriptive Study of 
Teacher Decistons tn Currtculum Development submitted by 
David Jeffares in partial fulfilment of the requirements 
for the degree of Doctor of Philosophy in Elementary 


Education. 


* \ _ 
+ 
| 
asi’. ie ‘ c wr > > or 
ATNABL 1 YTICHHV Tl ani 
‘ [Aa Lap Ay (HPA itd re rT Alii fs. atin {T HIDAT 
f 
4 a 1 
Ts a VOR “Sn? Tey i an beim) Caropdy odT- 
{ ne a bas / “. ‘ wm Hoe can, [A 
, As tegbe L\US64 sit 6s bremnd 
. e+ " =o * . ——— : 
4 sSsiirins <i2snt g IMBIGIIIF 
of ip oe — | “ Ls . ph hy 
; HO 7 incy t a WOH! hing ‘ap | cy “Rs aS O 400 
i vot 








ACKNOWLEDGEMENTS 


The writer wishes to express his sincere gratitude to his 
supervisor, Dr. Naomi L. Hersom, for her sympathetic and expert counsel 
throughout .all phases of this study. Appreciation is also extended to 
Pref outa G2) ross, )t. Pavid ryiesen, Ur. Jean H. Young, Pand™Dr.~Daiyo 
Sawada who offered much of their time and wisdom at various stages of 
the research. ppeclal tanks, are Offered to’ Drv Hal-May, External 
Examiner, whose advice and support were particularly helpful in the 
final stages of manuscript preparation. 

Specraleecracuicude —'sS expressed to Dr.°S.'M. hunka “and” to 
Dr. 0. J. Harvey’ for their assistance in particular aspects of the 
study. 

Appreciation is also extended to Central Office Personnel, 
principals, and participating teachers in the Edmonton Public School 
Prstitcu,s tile nea Veer Public School Nrstrict, and the Three Hiils 
School Division. Their willingness to cooperate made the investigation 
possible. Appreciation is extended to those who served as judges in 
the various categorization tasks. 

Special thanks are due to the typist, Mrs. Joyce Bykewich, for 
her untiring patience and care in preparing the manuscript. 

Finally, the writer wishes to express his deepest gratitude to 
his wife, Dolores, and to his daughter, Heather, for their patience, 
understanding, and steady encouragement which made possible the 


completion of this study. 





_ 
— 
CEAMOSOLI NAS —— + 


| - 


fd of shwtifem si4sonte 2if, 2299qke oF “2odaiw Tetikd sft ‘ 


.O21W09 FrodcKo OAs oTiataqntyve 198 xo? .foersll .t Hoek Vr , tosiviogie: 

\ 
>} 
rie 


: 
— a — bes , = “a _ ae p po po : pa Ls : 
Ovist 1 ott 2mmoYyY .4 oboe. (mpesrtt bived <r ,zexet,.2 ania ott 7s 


notieioorgeyl -vbute 2ins to eszeq Ife suotgporda 


be -_ ’ ies ee ; F . : : » as 
ine gote svOtThY Je Mob2iw Une omit tiely 16 oun boretto ow meee 
i 


fonisornd ,vaM Ini .c0 ot Bberetto ore. eittedd leigadqe -dorss257 ont y 


.P 
=== 
“= 


~e . a 
SO TITAY a5 Proce bis 35 Di »)20Tlw tToninete = 


5 -WOLIST rg TUTTI 2ureh tS eetese2 lerri® A. a 


ii 


‘TU OF Qsezmrks 2! sbusizerg sisage : 


ogee telusitib’g nt goagdetsen «riots 1ét yore .t 10 sag 


,lannn2te? goti isnina) ef Hbabnetks oe@le 2 no ite.ioeregh ; = 

5 a . - as 
foods? gildu'l notaoshd arty ti etsithss) gnistaginigeq Sng . eleqgionirg : 
e0LiN sordT oft bee , fobrteld foods? aiid 1699 bol oft  JomRealt 


holtegtteevni ods shar sanreqog> oF 2eenpnilfiw tise Saptaivit [poise | 


ai e¢egbvt zo bovrec oitw eands ot bebrozxe ai noitetso1gqA aT diaz0g 


) : 
_ ; -tA2a3 foisertropetss etoivey st¥ ~~ 7) 


i 
a a+ be * i 
Val pars Sah 


ABS TRACT 


This study was designed to investigate the role of the class- 
Foomsteachch. in ene curriculum decision Making process. Three, specific 
problems were considered: (1) What elements influence teachers! 
curricular decisions? (2) What do teachers think about prescribed 
curricula and related decision making responsibilities? (3) What 
relationships exist between a teacher's belief system and various com- 
ponents of the curricular decision making process? 

Data were collected by administering the This I Belteve Test 
and a three-part opinionnaire, and by analyzing respondents' curricular 
plans. The sample consisted of 21 randomly selected teachers of upper 
elementary social studies in large-city, small-city, and rural school 
jurisdictions. Data were tabulated and analyzed descriptively. 

Influences on teacher curricular decisions were ranked by 
teachers as follows: (1) instructional resources, (2) curriculum 
elements, (3) student characteristics, (4) teacher characteristics, 
(S) instructional procedures, and (6) evaluation. 

Teachers reported that the broad goals stated in the social 
studies curriculum handbook had caused them to modify their curricular 
decision making practices. 

Identifying children's needs and subsequent selection of 
appropriate needs-based objectives were perceived as curricular tasks 
of considerable importance, 


The findings indicate the possibility that a relationship may 
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exist among the belief systems of teachers, their perceptions of the 
curricular decision making process, and the content in the curricular 
plans which emerge from that process. 

Content analysis of teacher curricular plans revealed that 
cognitive, affective, valuing, and design components were all present, 
but that the cognitive aspects received greatest emphasis. 

Limited conclusions were drawn in terms of the sample. When 
teachers consciously assume the role of curricular decision maker, the 
availability of appropriate instructional resources appears to influ- 
ence their curriculartdecisions® toethe: gréatest-extent. However, 
other influential elements may take precedence during the different 


stages of preparing curricular plans. 


oo > 
ak 
v 
| | | " 
at? to enof?tqertq Tied? ,areioes? Yo emotev2 Yotled onz gtoms Julxo 
MUuMintis sit ci tmroerTMo off bne , 2299079 anidam notztoeb relucirtie 
; € A 
\ 
“ezajery salt mort ogrems mbidw ensie 
a3 hSleover eaoly caluoietws temhast Yo et2ylene tirednoD - a 
: 7 ; Ae: 
.+HozeTg [is otew 23nenoqnas mireh bre .gutuley ,svidoetis «ov it ingao 7 
‘tandqus tedisevy bevieosr erosqes ovisiaped why Fert tud = => 
a 
von = =6.siquee sft ta emxey ab ower’ exsw enetesfones hestudd ws 
ods ,toAeM noteiseb veludixius Yo solo off strech viewntoxums etefosse7 Fe 
ufint oF 2 sits e97TNOey Lohortaurteni svHivqerdyn To YRil fist teva = 
ae bs 
rv ewolt 1MSINS Jessessg St ot: zo letosh tetes bri tieds ante 
Sst 57? LL , anewuh aS5riebaca ‘3 = 


‘e2 ven etnemsle leetnsylint wegees e 


eit t6itvorLTtas ahiveqeng io sogase = 


oe - 





CHAPTER 


1 


TABLE OF CONTENTS 


THEPPROBLEM Ounraaulim 2 


incrqducti crmmautar Neciatz 
Background of the Study 
Statement of the Problem . 


Research Problems . . . 


L.0 Influences upo curricular dectstons 


2.0 Components of the curricular dectston 


making process 


5.0 Influence of beltef systems upon 
teachers' curricular decisions , 


Assumptions Underlying the Study 


Conceptual Framework of the Study . 


Importance of the Study 
DeFiMeLtonstMgrten ok kk 
Garrreutunugne., 6 ow « 
Curricular dectston making 

Curricular plan , 
SCOpeTo pe Tie™s Cudiie: lye teen 
limitations Wy MOM... 4) 4. x 
Delimtartons 4 %. 5 4 3 


Organization of the Study , 


PAGE 


ZTVATXOO 4O SaRAT | ye 


- 


7 

JAA ; _ =STTUARD 
[ oad teat > ow « » & « °» EIGOR4. SHT ; 
f . - 4 S 
- ‘ . - + e . . « ° ‘ . * . r& oeays tik Be i ; a i Ld - 

ih 
$ a oe psi st te -bisenpontt 
ad r 4 mi onl ht Sp yy 1 a a 

. ° - . . . Ss 9 ea Ph + irate? ¢ 

2 —— : ; a) ateicaec ferpesssh 7 7 


wu 
3 
é 
5 
Go 
a 
g 
- 
i- 
oS 
-—? 
= 


> 
i a, es 2 CTs. a5? Lerner im ar 4 2S IRS.) 9 s ~ ; 
, ” : 2 
S) - © © + om & 4 4 5 Se on) BASSE Stem. ~ 
; 7 
‘3 ‘Wi 6 "Loc Soneyieie” 9.4% : 
& ve . . WOleseth md osaine) “erategss ; ions 
; 


: , Pa 4 Hod A GNrladees) énodt weds = 


4 - 
Ly ° % t tole Tee 4 . 
. . ° § i Mil JOSS gon) Be | 
if - Sot % “4 5 = 
. ° * 7 7 7 . ) c 33° Lt POI WJ oN L 7 
Il ee + © + © 8 + oe ee ee 6 Le SNORE SE 
: a D 
{ ! ‘ . * 7 . « . . . . * * . . * ” nas Sa) bye “ 
? “ = 
\ 


woveissh. tp Susietad 





CHAPTER 


2 


RELATED LITERATURE 
GROG ere On We feels) Fe) vee 
Concept of Curriculum Development . 
Concept of Curricular Deciston Making 
PrOceSevelenente ss SM 
(t) Interpretation of tntents. . 
(tt) Identification of learner needs 
(ttt) Selection of objectives 
Desronet elements ay GPOtgton wryyg ® 
(iDeSeopes WL ty iene Pie cur 
VEG Me OGUSRCA” 5 ge sas ie! ce 
(442) INECGTACL OFAITL OUL ar, 28% 
(iv) Instructional resources 
(v) Instructional procedures ., 
(VEPNEY alUalLLOn VSS ONAL ENS QIMgoLg 
CULPUCULATIPTONEMALIS., 5 4 5 4 


Elements Wntch Influence Curricular 
Dectston Making e e e e e e 


Learner characteristics os" Aerie: 
Teacher characteris tics ye ones 
Condtttons wtthtn the school , 


Currier pare [i |, Ae. Peo 


Content Analysts in Curriculum Development 
Content analysts as a research technique 


Implications for research in curriculum 


vii 


PAGE 


16 


16 


16 


17 


18 


18 


a2 


~ 


20 


20 


20 


ae 


Z4 


ZA 


22 


Ze 


Zo 


23 


24 


Z5 


26 


2a 


2d 


29 


_ - 
itv " 
i} a 
‘ 
AAS ) SATIARD- 
oa 
7 i) 
a to ¢., Ray Way Ye’ we . FRUTATATIS GSTAIMA = §¢ 
of ‘ # © 6 © « w% © oe « 2 oe « + 0+ ROSwbeiat 
i a y a ‘ si shoo Iau ™|% Wadia men to Seyan sD 
s 8 ews PAG AOTSIas) welyeised Yo ayeond . . 
&{ , 8 ee wD we ee Up tie assoc 
+ + 5 6 oe) aso BHO fog eelindiereseth 04) ta 
2 | ‘+ + « «© | ShORI™Lanwe! to scolaire (oh) 
Q| a a! oe gi pie mr Moehss Yo nedieeiek (}F) 
town sre) hn 6 6e ORES Knptsat : ‘ 
= = 7 
~~  : aos, (>) 
Os SS) i 4 Seta ae vee aDMBTNRS, Lar E 
s Ya om!» ery Ra a TP peel 4H) == 


BS ee os a Tee re oF SaMbioess ipeosteypedeeh (3) 











¢ ‘pyle - « » Scfabence\ Patidtnierthend, Ge. SS a 

ss Pe 4 4s aw 4 oe Gy. = SR ap) P 
Re ee ee oe) emia | 
: P THINS sonewl wl foieW efngrels : Z 
s ME, ee ee ee ee Bate! so rstael x 


i. ae 


viii 


CHAPTER : PAGE 
Belief Systems As Determinants of 

CUMPLGHLAM VeCrST ONS © fo) Uet sl a ww 6 ee 31 

fesaqrenumechteaciers oe 4s kw ek COL 

Implications for curricular deciston making. . . . 32 

SDT ER OS ea ce GT ee ee a 52 


3 RESEARGH SDES TCNSANDSINSERUMENTATION . . . «© «2 » + #8 ao 


Introductton e e e e e e . e e e e e e e e 35 
Aspects.of Curriculum Development . . .» +. + «© « + 35 
(L) The currtecular decitston making process . .. . 35 


(2) Elements whtch influence the curricular 
eCreUCiomOTmieCOCieySan. Ve is 6 ke wt 36 


(3) The effects of belief systems upon 


teachers fleunrteular fdeerstons . . »« « «6 -« 36 

Me nicer) C1) mee eer WECM Wee. Are es ws 37 
Tnesmimbeli even testa (FOr rlB-/b) 6 «4% 8 es 37 
Personal’ and projesstonal information. . . «. « « 37 
WEA RIOR UCINOLYC! 4 eal be ee ee se eats 38 
CUPYEGUILG HD LONG. 0 ae Ruck (ese acs ee ines Lucie eran s 39 
Pioses soy ee lUdys We. has | fee Bea ve. ae ec 40 
Development of thé opintonnatre . . .« . «© «© « « 40 
PECECUL LYM O UCU” Vien Cie egeten) sce (Sh eo aeld os) 40 


PLUG ee Ci Madea ee Mn eee Re big is) do a dy 40 
MELA SB LUC He. tee 2 
De emo (GCE nmn yes We ire tet pe 6) ws 42 
Samp Le oe! Me Ae oR A Se ee Se ee a 43 


Summary ° e e e e ° e e ° e e e ® e e e 44 












\ 2h axshauk Qokfet 
2M STH Hearts Seem) 


ao 
to 
om 
7 
pel 
~~ 
* * 
4 
a, 
is 


fe . % f 


“4 “8 9 «© @ © «5 5 SYtGAnoSs4s Cais densa wk 


rMSoeh taikeimna iol} ano Pipe ater 


st ng SE 


ATARMUNT OMT On HO T2a0 WoaadeRa «= eee 


cos 9 6 we 9: Pa beigerdetl 


- * - 
: : ; MI WOO. te efadenh 
- 7 « 

. ¢* y icy Css ee i (Poh iY Dy ht ; 
SWOSRIO SD TRIG IRS sh PS : 
=f ' ‘= 
~ 

as > in, cetrs > eoaag ; * sa 

‘ 7 } ‘ ae | 2, 5) er \ =a 

rs 'o Sho bs zeah : 
r © ". > 4,4 a> ekn ry 4 
52195 0 SSStes st (s) 


5 | 
a) 
fl 


eon S732 OFETE) eel Sus tiek-t let 


“Oe ae ee ee ee ee) es Wipertebarao segeps)  . 





+e BETTE cil ue fated 





CHAPTER 
4 CONDUGT*OFRPIHE STUDYer™ + 4 & 
Ineraduetron@er te tt 4 F 4% 
Feastuidcty otuaye ee ea, 
EUPGese nate! we ee SP eS LS 
PROCACUIGE Me es hs) a. OS 


Additional tnstrumentatton Ry ae 


PREOCHE TUG S Reed te T co oh 6's.) 3 
EU PCCE we een 8 ten "ole 6) 
Neb eC ces Reh ory icy aan oe Cee 
Oe Cece mn tees so 6 


MOGU TE COLEOHEY ss he es 


Validity ad reltabt lt ty OF (Le 
teacher opintomnatre . : 


Selection of the Matin Study Sample 
CTiverl Qo; Gelecnon %» *%. % ** 
harge-city subgroup. Agee +, 
Small-etty subgroup. .. . 
Mal*suvgroup % % % Kh & % 

Mater "Sta eeen Oem 
Data eobleetton % & 6 & & % 
Testing Procedures ~% % % * 

Data Preparation % 8) w  & 


eee “T Believes Fes Fereratae ls, 


Personal and professtonal information 


Currteular deciston making components 


ix 


30 


55 


KE 









ab ‘ «© = 8 9 © 2 (5 04 6s 4, Vs OS RE ie Oe e 


oh ee ee ee ee ee ey | 


os 


df st © es 8 6 4 4 8 GOs. 65 OTE Gi ies ee 
ww ann «8g Gee = 


7 . - - « . . ‘ 7 . * . ; ‘ 3 ; yess avr q 


Bh oa re er ee ere | 


. 
8 Sar ee ~ 8 8 6 4 cee |) ye 2) OR Sees 


ot. SF ‘ee . — Je. © . > 4 
Ao VS PY Fane or bigs et YR Sy 
. a 7 br an ot » 
Ue ‘ ‘ , ; ; : ; ‘ 7 » SUBKMS THI re iaaes 
= ‘ ~ a ent a> 
‘ a . Sel h Sia . * 0) 2G — 


lz Mt Hee ee ne ng MIRC Seeiires rere rete 





. e % 
$2 SON FH mH en eo ne SOMERS cabs pase . 







CHAPTER 
Postulaceddelementes., . 4 4 4 & 4% 
Genératedpetamenie <1. 6 6 & 8 
Data’ from-eurrceular,plens. . s« « «+ 
5 PNAU ol ScOFe HERD ATARS See ake ss 5 4k 
TL ETOCUGL( Cie mM Mee WR MMS, c(h (6 fe se 
Demographte Charactertstics . . .. . 
INGE A he ee 
SERS ge Mie Ae We A eee 


Years of post secondary education 
Years of expertence 
Teacher use of Experiences in Dectston 


Making as a basts for curricular 
dectston making 


teachers! shelter System. . . 6. 
Peseriptione of belief system <.+. . 
Mtn G on, a, Gk. Omtc, bt Wh als 


ip) MSystemVubhure UN TEAUREES® oon, 4 
COSI es ee Ft, to ee 
(LTE mSel em Siem. My alee. a 
(2a OUS Cent id. ae fae (reer rea Ase 
PEP DUNCOe LIE Piles A) te ae | en 
Scores obtained on dimenstons . . 
(ES 2OpCnneeSs Ohi. Bem 2 davek : ue ts 


ECC OO” meat Nhe GeO 


68 


70 












ge " * we + © me 4 + 6 | Stewteie Badwieteat 
2 ‘ ee + © © & «© © -& eel ig nett Raterenca , 


to = 7 © . ; -~ 
: s. ‘a Gi co be Wee , Bits! MOLES NOY pepe 


ve oe soe oe 8 g W & 6 «4 & 2 


02 i Pe ie; ORL oa . ATAG ST 40 212zyuvA Ge 


uo % ‘ . ~ 
. ‘ ° ® ‘ . . « . . e ® - » ‘ * ‘) es SMD 2 ey i 


er ee (~~ . « Sottelretoen®) ollarpomed 


ue ‘ S 
- ’ ‘ * SA 
ca + m7 3 
® ~~ . . . . * ae lll ~ 


wi pr z WMA TS say totenall | 
SUA cree , Oe SB a geligk 


“fl 
ie) ay he : ‘ yhsater. sm be Yoak 


Ph 


co : : . ' ‘ | 2 Xa25 ‘ ‘ 
- + » « .» BOSSES Sarish ‘exetenat 


a0 " + 8 4 + 4 + 4 Ceege “fatiied Go snsde lesan 





1a te oe 6 Late 


a hte Ta 
ig ee aie : 








gm 


iat 






OS a ees 






= 
7 , 
: 7 


<7 


CHAPTER PAGE 
Pith ehUGLCEIVENGSS SD ous 5 oy st lhl lll 70 

(io) Bete ee eee eehem. 4 lk ltl ll 70 

OD ay Oe OE Se a ee 71 
(UE) OR LiE On MaAmn ieee an: 5 klk tll tll 71 


(Weud Couple Wi eendercatias< «© + + + 2 2 + rh 


SUL Oag On ve OF, MES) et eee an a a ce a a ra 
MeaiemanduGegiogmd DEULGLLONS 4» . . « .« «+ «© « ¢ Z2 
Postulated mifivencesaon teachers~. . ». . «s « « 72 


ae Pie OES Se en ee ee Wi 


(i) Years.cf post secondary education . . +. « .« 74 
(CPTUMSCRGOLETUPTSALCELON . + « « « «© © «© «© + 74 
Cites OG eSVetcieem . «fi w 2 « 2 g & ¢ 75 
UM LUPBeGS ROW eLCOCIOPECIOLCCS) . . 4 « +» 6 ® + 77 


BERET OOO OO Ae ie a a 77 
(Pie eg ueySlcns. Mbtidl. Dib cueieclats. 316 /) s%) %«! ser) 78 
COUPE OU MU LCEPMOLUGTS ue, os ss fn 0) s) a 1 a eens 80 
6 ANALYSIS OF INFLUENCES ON TEACHERS! 
CURR LCUDS Re DEC US LOND Waa cars tei oie ide ne Seed ec ee er 82 
TN GYOGUGET Of. al Memes meee Oe ee ae oi ee eee 82 
POS CH ed A CU Led ue soli loys Blears) a) pep babs) hs 82 
Le CIO th el ai elt Seems dn the Siete + 8s 83 
CCL Ae wie AM A Me Secs) 5g 68 fat ah) ie 6 es 85 
Me meUars OLE OM AB OK: lt ea cys es ee) 87 
ee AP (tse ees fs fle es 8s 8 89 


Dele Mee ta O COLCGOITCE, 8 os ls we lt 89 


ix : 
i 


. 
ron _ 
= 
ne 
bs + = 8 «© 2 « « ow eS 6] 6G ees 
eh | : i” 
- » «, « seh POgepeee, Let 
i mats : 
ee er | : 
pu. ha "5 © 5 @» €. a+ 5 © GNE Cet 
me st ee en ee er ee er yucd (nae ) < 
iT y nl 
—_ eee ee ar are ae 
2 ° - « e ® e e a fay x 4 pipbirms2 Sires Shp oh 
~ . — 
Nowe TRS D464 nienhent 7 
‘ ; : ane » tek Va 7 
+. a S 
a . 4 +2 Si rs) 
} . * ’ : Bin ' ew bs 
; ‘ ° ‘ ; ; : om . 20%) 20ergd. Weak) ; 
, » 


i . +" «s De 
. - . . * ° ‘TONGS 33505 ers; ‘oo 


| 7 aera a ” “Seso7) Thiet no Beenmeren 


i 

wT = > S 
‘ ° ° ® ° P e . é . i ‘ . . S30. ty) a 7 : 

at ee : 


02 s ee ee + + 4 6g + BE St Fo letaeare, 


' CAIDA ST MO! Bh 
- « »  —eMGRE 





3) 


CHAPTER PAGE 
COCEICMEZOTLORMEE OMEN OTM 5 kk lt ll 89 

Ari ins tuuckeonniercsourges, . 42 « «© « © «© « , $90 

(ta) Gurrteulunmmetements a is 8s kkk lt 92 

(it JG UGE ancaracreritSttecs |. 4 ke tk 93 

CEO ea eheY sCRaVGCTEVESTECS 6 sn el we 95 

(UTR S TE IVOtLONGUProCedures <0 6. te ee ew 96 

OSC), LAN TY Gaeiai® Oy ae ee ee 98 
UNECLEGOIE ZCGsCULCMICH GN. 4) «1 5 5 6 we CU CC 99 

SIO OT MERC EAN OLY STS. Mi, 5 se ~s os 8 « «@ « 100 


7 ANALYSIS OF TEACHER ASSESSMENT OF CURRICULAR 
DEC EOTONMAKUNGIGgeMn mC sw el kl 102 


Introductt on e e e e e e e e e e e e e e e 102 


Teacher Assessment of the Soctal 
LUA COmUCIEQI OO es, Pek fe fe) «he cs fee oe. o's 102 


NECUTemOye Neato, ae. ici ds sp « @ sw es 102 
Bop GIGeeCinOy tne UGLULIG PYOCESS . 9. 9% js « * 102 
ReplanatLon oy ajjecrt ve OvsjectLves: ¢ . « « «ss 104 
BID CONGTLOM OF “COON? LUUS OU JCCTLUGS es (5) a a ees 105 
Extent of teacher responstbi lity 5) 2 3 se 7 106 


Effeets upon teacher curricular 
deciéiomanakengurweg®. «4s « 2s 6% &w& « w= -= J1GR 


Teacher Ranking of Components tn the Curricular 
Deets LeneMak Ti yerrooesers ae ys ey ce ee en 108 


Congruence with phi Losophy Chee RGIGIOOK, 3) os 108 
PIUUEOiNy Oru laren" es needs = 6 kw lw 110 


BEleetion oO; appropriate objectives . » »« «© » 110 
















- 8 2 soe 4 « £9) - IOGEIDD - 
. -£« eae 2 ni eer Inmsrowmttarl US 
— © «© «© «© « « » » Srtieeds sabes rai Lea) 
+ « » « SoS ahretonenis erehass (hes 
“+ © « » & SSR estegtes wenenet (ys) : 
a aa ‘am agruotg fF pensions art (ww) 


30 > Ves) ae Cay ote Cig rae 0 . MAwsiows Ure) 


Qt ; ee + « + Gieeertighs Tee oe eipord) 
{ | . . * . ° _% . ‘ 45. 303 rah, a bs} <i irra 2 
= 
HILAR 4O THIMPERS2R WEMOATT FO -PE2YIAMA ¥ 
+ 4 «© « 4 © « « 9 DREAM -HOPSTORO 
ore aero a _& © 4 (eo le 6 OR taieree el, 
iptect oft to +hergapedh qehendt 
+ + © «* « ws « BOOQGHESE- geGiase x 
CO] "5 4 © 4 #4) 6 e Gir St tq aeuctel 


S01 - + © + «© « « SRBDOM qin ais "\o odes Feged 


“8 sy «6, »  SRNISSESs se idastis Ag walteroicet ‘) 


bis woes s weeteeeas sstehoyon Ye webinar sgn 










os a > : ' r 2. ts a Mare ‘ ea! 
ae ee Oe ee Te TS AY SIM medion et ¥ tresea 
Me a ; ? a 7 i ny a if 
c a ; f Ce i ie Lava © . 1 





_ +s i 


XT 


CHAPTER PAGE 
Geacentcee curriculian designy ss 2. « » =» » * 133 
Summarveojriheshnalystse . =f . 3 2 «© © «8 8 116 


8 ANALYSIS ORRCURREGCUBARMPEANS Co Lf 6 2% « »© w» « «w « 118 
IntGepuueTeon BE Lager CLaraeberinti ce 2. 6 we tw 118 
Cabaoerraate cifopacententaUnttein the.@a@eeci. . « »« - 118 

SYSLCUMUMCUTTUCHLQTEpLONsa. 2 9s wl 6s whe sl 139 
eyereime currveutag pransm@.aianm Mowing. . .« « « »* 121 


DReERSYSECM GFCURPLCULOYOPLAN . « + & © «© «© » 123 


py eromedtaumriculameprane Cupviawiage . 2. 6 « ss 125 
PAU |) EC AN GIUISTC We Ct, | ae ee sk 126 

9 DESCUSS@ONSOP WUE PANDINGSS OF .09.1030M. 3 «tl lm 129 
Ingroouct moras Gepwepreae: igectivee. . .« . « « » 129 
Discuss#ong@ormcUurmecularebererminantS « « « « w « « 129 

tot Unvtuencerojerestulated, Blements, . . «s « » * 130 
Perrier Ov OsEewts LCS, sw ew ww 130 
Dendationsiaitiinatiievrechool 1 .« = = « « «© #*# « 130 


Cumrven LammnanGDeOktteR ss 6 cl Sa ee Oe lt ee 132. 
LiabudaypluenceaofeGenerated Elements. « @ « « « -&« 133 
Une trucr1onal Mesowwrces a 133 
Curbera ielerenss J Gaeta! 62 ie ee we 133 
Enon eCneBCEOTECNE CS, «6 « « we «  @ @ * 134 
See rr erete ati Com ny hye et le = ho 8 134 


Preto oreleprocediiee a. sw ewe ee CCS 









eis ~.. e oe mp rack mitso hens to ehyeered 


Ons Pare) ee / + © « « 4) SPitntk oA ho ytonne 


2VAIT SAILOEAAUD AO ZIZYIAVA. 8 
> rreuhotsi 
Bi ’ : , : : cs 7 ; BIT SNATC 46 7p. dog ean 
e ‘ : . : - 
SMI 4 Mee eyS 
oi tisctiic & mebsye 
Lig ‘SMO & Meteee SAT 
art is sat {tart } met aye ae 


ay , nth Sixt to wate’ a 


sr. s Ganea _. . @TQW14.96T 40 nOpemiogn  @ 
“es He 8 9 4 “we PEE Te oes ey eet 


1s - + + «+ @o¢narterresel teivodr ad to.nebdshsew 


Oe! * es es + + 5 Mets Kewdigeet {6 eaneeiat 2.5 
re 6 be ee + + « SO SGOT qaited 






isetios of nhitiu shot Zancd 


ays ae 










ing |p 


: ie r 
o° [Oye st ree - A 
os ve ea) = oh an a 7 


er = 7 


ocer 





hes 


>. 


CHAPTER 


Mealvatven Teachers! .Beliet Systems., . 
Uncategorized elements <4 wo. 6 


1.3 Relationshtp Between Postulated and 
Generated Elements . .. . 


Xiv 


PAGE 
Sis wes ates s 155 


s e e e e 155 


e e e e e 137 


Importomeeropi leamer ClardacterisSLt CS’ .. 1c. +4 0c ent 139 
impertance of conditions, within the school, .. . «. « 139 
Jmporcancenoy, Tnewnodpookm® Gia CuRPicular . 2. . 139 
Discusston of Currtecular Deciston Making ; : 140 
AULT ects Oy. tile Handaook! 5 4. 8s ; 140 
2.2 Importance of Spectfte Curricular 
Processes OP LITA LENS Gt oe, ce) emilee vse t's 141 
Achteving intended outcomes . .. . a eee 141 
Providing for the needs of children 8 ey ee 142 


Seleetton of appropriate objecttves 
Other currtcular tasks . . . 
OemCUIIUCHIOY PLS.) va 4) Se 
CULTECUMMUMETEIMCNTS Ya fe ise Ge 08) ee *s 
USstructvonal procedures . wou « > 
Teacher characteristics .. . 
SwilagemaOiac Cerise tues. a) aa we 
Inetruct_cnatimesouncesmym gular dtctn 


Fiatuakeonaante of tae curriszular dec 


Uneategorized content 5 . .5 % |. . 


DunnaTy eRe". CMY CuULaPY GerLetons. 


wid ce oe 142 
oh ee oh) on 142 

oa dee 143 
oe Peet) pou) Mee woke 144 
fe 8) coe ase Ae 144 
oe ew sh! on os 145 
oe) vee ie Do ce 145 
ck ae ey 145 
WN seins. «is 145 
Red cee Wkely ae 145 


e e ° e e 146 















. ° * ® . * . * ° =. 4 iol * mm rhyipes 
7" e 8 + + © we ey SES Deere ae 


bgp heads ABT: Mane 9a asta iro Sek E A A 
i 6 a Je oom Dae SMASiA rerevenest) 


. DWiisingtetswewe + erred sorarnognt 

: » sOoRSs tt whi du wee ds Sy am “te BoM ssc] 7 be a 

: ; : ’ : : Te, ov Sie Site ts SO ep To gerL 7 
; set NOSH JOS, cox Dyers) Te roroamst 


Asulierd ade Yo ueeehta 3.8 






© 2 
Wise reed AF igee® Yo Somers 2.5 ~ 
Labi . Sah 3eercerS. 
ih — “ «+ + & « » Bate Dele gopetsaiok 
Sh J 4s Wy + INI BS ier ati —wecie seri tpt 
17 Le. © «a. & A sm MIGS io atohuewteam Yo ngheeabes 
~ 
oh + «+ # © os «» Ale vedere gegen 
eh! “ *# © he © + © & «a> es 9, RNS 2.26 
. - “ . 4 . ’ - * . ‘ * a! ness o mas Sobers’) 
* «© « Gamibtotrg lencderaaat 
no He ehegiamtnts. taginnal 





xV 


CHAPTER PAGE 
Discussion of Teacheusy Belief Systems:. 4. a. es es «o Hs 148 


8,2 Teachers' Belief Systems in Relation to 
the Curricular Dectston Making Process . . ... 148 


8.2 Teachers' Belief Systems in Relation to 
Elements Whtch Influence Curricular 
De CEST OMA tae Pek Sa sk eee 150 


ee eee ne ee ns ic) wes 8 Se Sa we ws. 252 


8.5 Teachers' Belief Systems and Curricular 
Plans e e e e es e e e e e e e e e e iA, 


Cummren Lume lemeneste we ui ee ek ee ke ns te ee ee te P52 
Meese Chama PEPESOUNRCES » 6. 4s ns bs as ws we we be ke 153 
Student and teacher characteristics . . ... . beS 
UMsimuatbONar procedmueetyal .  . . 6 6 tl lk £53 
PEC LUQe OUe mom CRW ee he ee es 153 
PUEEINBE RE xk ok A NE Ea 153 
aT BRAVE RONCD CCM AANA GRE ue ae ne ewes 154 


10 SUMMARY, CONCLUSIONS, IMPLICATIONS, AND 
RECOMMEN DATI ONS ° e e ° ° e ° e ° e e e e e 15 4 


MEIOU RET PRL .ab COTIBEDONMEROE <a. 4s nc we ys we ws 157 
Sumncripof tiie Gouduerof Carlcbas Plan. << . « -. 157 
ihespreblLonee ) eG. Meee ea wee Wk es hee ie ee 158 
L.0 Influences upon curricular decistoms . .. . 158 


2.0 Components of the curricular deciston 
Moni ie DeOCE SEER eran ey ee ys 158 


3.0 Influence of belief systems upon 
teachers' currteular decisions . ... - 159 


Pree Meo mmeCe EGTA Ma ies.) te iy fe ye ww tee 15D 


Vx 


Sh! 


- 
ec t 
atl 
e : 
o ©, 

' 

i 
Fel 


Se a Mien et 4987 
kal 5 ' >) _ oe. a: 


aeteve Jeilea 'szrariesT Yo pokren>eid 


arsieye Vec}sth ‘ovate! 8.5 


ae | 


Li rT We 
ots 
5 Mies & 
= he 
® . + 
° . 
. 
| 
of 
ets 
* . . 


EVOTTAOL T* 


Cage of preps 4 = 
er Kolejoad ~ 
. * , ) wines, wi 


NeEEY Into efor art z 
, 3 ; 
reset Arp~S ponies. 
| ints ONT 
. trol eed 
‘ é : o> ee, : 
~ 















\ ead toh ory Tate! j & 


‘1oliée Se ans vig 


it *angestal- 2 


i» oe Bead 


A 


‘ owe 1 77 >< ‘ .= 
SiewISiS MMI wpe 


> 


Sea eit “yo: ieee 


lL , evOTSIO4GD , YAMA . GE ; 
. . CHOPTARRIMNOay 4 4 


ha 
. 


. « « Madden 





~ 





As 


Xvi 


CHAPTER PAGE 
COR CseLrG met ioms tain mieten) I Fisk MAR ke 162 
UNE agi Geo ve 8, UR ie ch a ee a 163 


(it) Curricular determinmts . ....... 163 
(GE OCurrrecularadeeistow making, .« «.« « «© « « » 164 
Grit bette eyctonemay Beliey  . ww tll lll lt 165 
CAre Uc tOUctpr a eeeeeren Mets) oe ee OS ces ea 166 


Ine CUCU CUES BROTMPYORTLCHIE 4). 6 ee ell ll 16H 


Currcencimnmaeve LopmentamGarG NOVAAT.ONS . . «ee 167 
PCOCMEIDOCIGLLCHAD No wR 8 8 wk ll lt 168 
pcnoolmeyscem persoumeiarG .UAyiehiOns . . 1. 6 «8 168 


Implteations for the Conceptual 


PROTEOME OPELUCMOCUCYA.) Bel <6) is. fe) fee wwe 169 
Tip tcéattonatfor Burtiertheseavenag tO. 1. «6 8 172 
SELECTED REFERENCES 2 URATG Veniations . =. .« 2. 8 le 1/5 
APEENDEGUS VSCOM SROUPANIES 6. s. 0 sc te te fe me ete 182 


APPEND ENON iQue tronndumes Package @TLONS . 1 . « 1s | 183 
APPENDEXUBIS (O77Fvauaa Correspondence «. n uw « «w nw & 201 


APPENDIX C: Preparation of Curricular Plan 
oMeCortent MNGRStSmONenns 2. 6 kb kl 220 


APPENDIX D: Untverstty Courses and Other 
hetevanitaoperconcds .Iniiummce, .« . « » 224 





* ry . ‘ . = . SO head itO2 sy row \ 7 t ¥ +) bi | X4GV4 if. 






JOSS spies Kewl Yo moimmgeNs. 7) LUM II 
ss «Re ene ANetIGT eo 2A. weys 
y Aon @ fi 


el _ - = > n wy) ,. 












Table 


10 


i} 


LIST OF TABLES 


Frequencies, Percentages, and Means in 
Descriptive Categories of Teachers 
bysmchoolidurisdi chiomflmenc®. . . « « 


Number of Teachers in Each Belief 
Caterory ef taF.uerge. vy. 4 « « > 


Summary of Systems and Dimension Scores 
Oia thetihiesTebelievegPesi= Influence «. « 


Means, Differences and Standard Deviations 
on Two Influential Elements According to 
Age Groupings 


Mean Differences and Standard Deviations 
on One Influential Element According to 
Years of Post Secondary Education 


Mean Differences and Standard Deviations 
on One Influential Element According to 
SCLOGMMIULESALOtLVonee are Gf) Madea! . 


Mean Differences and Standard Deviations 
on Six Influential Elements According to 
PeLierssystemaGroupingsme.) lime.) 5 ok 


Mean Differences and Standard Deviations 
on One Curricular Decision Making 
ComponentoAccordifigntonSexon of the. . 


Mean Differences and Standard Deviations on 
Ten Curricular Decision Making Components 
According to Belief System Groupings , 


Extent to Which Postulated Elements Influence 
Teachers in the Curricular Decision Making 
Process by Subgroup and Total Sample ve. 


Extent to Which Postulated Elements Influence 
Teachers in the Curricular Decision Making 
Process by Subgroup and Total Sample . . 


XVii 


Page 


61 


66 


69 


MES 


74 


75 


76 


77. 


79 


84 


86 



















riv% 

easaaT WH Tel - 
7951 

ni ergo Ens , eeyetavoyol , veisnoupey { 
etononsT to 20 frepese) sv tgqivoeol 

la rae ae - + & «@ @ «= tobgotbateul, Loafse <J 

teflod Wont ai erdiseet Yo\19dmi 
ate) 


“+e 8 @ «© ls & & oo MRO TED we § 


inn areseyv2 to ytamm2 
- » . Syl ayseiet L sini oz no 


O22 nora dT} ‘(! 


i 


t¢ bos. 2oofo rtd , ensek & 
UibtGnsA 2: ia tecteeoltah ow tro 


yo (+ + 9 =) SRRenD ogh 2 ¥ 
S Cs 
; . ule bie zoom seer 2 
Trsmeld bisreaueral en 9 
CLfqoubs wrphinssd: teo% Qo -egey 
raiv#0 bishret2 Sie -esoters 1G age aa 


OF LNLbDTOS9A Insmela le irasuitul enO ap 
at i (+ «+ © 4 -e (Vo). ODP SERS REND Toomen 


fi 


oto tc Bred) by ene te bis worst std net Tt 
“4 gnbras5k este fold Inztapiltnt xi no 

; a tenho mereNe tetisa 
- anoiteivel buabnesa Bas tore tea 20 we & 
cide! noteioed delusiv10) “9m no * 
; sy To eo eae ROE OF. GARREC2h SRO 


ot ey 





nha Whee ee 


Table Page 


12 Extent to Which the Curriculum (a Postulated 
Element) Influences Teachers in the Curri- 
cular Decision Making Process by Subgroup 


SNCMCOC Le ant) emer at ate i tee Teh et pe gay 88 
13 Elements Assigned to the Instructional 

ResourecaG@atevony @rdliéiuences <« << «) . + 6 © 91 
14 Elements Assigned to the Curriculum 

Gatecory ef Inflbence fer Keowledse,:Socia! «>. . . O2 
£5 Elements Assigned to the Student 

Chavactem stics, Gatesorylotelnfluence’ . . . .s . ~« 94 
16 Elements Assigned to the Teacher Charac- 

ECrUestlesmCacevorvaon Tie uence: s'est 95 
£7 Elements Assigned to the Instructional 

mupecnures Category Orintluence ~~ << <5). « « .»: 4 97 
18 Elements Assigned to the Evaluation 

Category of Influence hy gs Ag a 98 
19 Elementsennechenemainedglncategorized) ~ s.' « .« . + O90 
20 Summary of the Categorization of the 

Elements Which Influence Teachers! 

Waves ORSE we Wereiceheeke We | A Bint) A. fee a. ae 100 
Pag Opinions About the Nature of Exupertences 

a Dectston Making e ° e e e e e e e e e e 103 
22 Opinions About the Explanation of the 

Valuing Process as Presented in 

Expomucncée wa@eciston Making, ~~ . » =» « = « /6 104 
a Opinions About the Explanation of Affective 


Objectives as Presented in Experiences 
Erected MORIN vy vy 2a) te a iw a) el wae es 105 


24 Opinions About the Explanation of Cognitive 
Objectives as Presented in Experiences 
PREMCCLO UOT EM Uc Gai. baie Urs a0 sey ec s ws ©6906 


25 Opinions About Extent of Responsibility 
Placed on Teachers by Experiences in 
Decetston Making e ° ° e e e ° ° ° e ° ° e 107 


rf , 
- 7 
\ 
; ’ ‘ 
- : : ; 
. , 
. . 4 
=. 
We 
Si Abs 
~ 
,. , : 
} . 
>" : 
| ‘ 
a - - s : , ; 





“ 


» a 
an 
ar 
Awe 
me. > 
ry 
if 
i ¥ 
fi, 
al det 
- 


7 
F2r399 telus 
‘pine LedoT brs 7 
| © 
| . ; nels tt 
+ | - ¥ ; th me a , 


aal ‘ raf 3 a 
i 7 
; ata i rh 
Pag ; 
3 4 , 7 — 
” . og 4 , ’ | 
= i _ sis 





 % 
; _— 5f 
a ; ‘ >? r 
a! 
+. + ; 
| ‘ ada = VW 
~_ “ et id 
arSowisysa 
‘ 
P ‘ i ae 
r Pik 408 4 “. i i La | 4 % 
a , sa 
' ff *¢ 5 ee 
* >» + 4 ¢ d06. ; 
' on dha : —-. 
s ; i tie Y | i nois et 
5 
; > ‘ ~ : 
5 ai,’ SB ) _ 
. pen. = 
| = 
4 ~ P| : / 2 
v ‘ { fay ioiantgd : . 
or “ a , 
oJ 
. 


FI 


ano knirat 


2etgetd aniui ny 


2 
7 " 


. , S 
. 


‘ 4. 
WS Bote erhe 


XiLX 


Table Page 
26 Effects of Expertences tn Dectston 
Making on Teachers' Curricular 
Decision Making AON ee reg ig tn te tw ew SLO 
Pa Importance of the Teacher's Personal 


Understanding of the Valuing Process 
and the Affective and Cognitive 
Objectives by Subgroup and Total Samle 5 ee Fe eee 109 


28 Importance of Providing for Knowledge, Social 
and Personal, and Skill Needs of Children 
bysouberoup andifetal Sample... . 0 6 se 111 


29 Importance of the Selection of Appropriate 
Objectives by Subgroup and Total Sample . ... .- 112 


30 Importance of Components in the Decision 
Making Process by Subgroup and Total 
Samp le Pupwiciilas Dacisiosn Making {Rural - “- «+ -« 114 


ot Frequencies and Percentages of Content 
Units in the Curricular Plans of 
Systemel Weachetswe Assieted Toactera in the. - <« + 120 


32 Frequencies and Percentages of Content 
Units in the Curricular Plans of 
system 2tléachetonges-Other. Than Universite - -~ + «= 122 


aS Frequencies and Percentages of Content 
Units in the Curricular Plans of a 
Sy Steliee beach tur. le cube, a7 ek- 6) bee ates ole yee uiedenre 124 


34 Frequencies and Rercentages of Content 
Units in the Curricular Plans of 
SySterad -leaciers pyle Sea) enue s pee tm eee) Meow P25 


jo Proportions of Content in Curricular 
Plans by Belief System and Content 
Category e ° e e e e e e e e e e e e e e 127 
36 Generated Elements Compared to 
Postulatedsmlemenitse 0.) we ie 6 eee 138 
a 
Sf Proportion and Ranking of Generated 


Elements and Content in Each 
Category of Influence Spt oe ee we ee ee ee re 146 


a 
>» 
6 
_—_aiteT 
: ; toottd oe 
¢ ’ 7 
. ° 4 ed > 
~ - 
« . 3 Ti c 
2 
: ‘ 
A. 
. — 
is t : 45 
f . : 
- 
es - . 
F : 7. 
nt FS , 4 f = A) 
“Sal f > 
Fr 
by 9fthes? 4 la 
, ; +* : 
i ) r gti J ; 
vt ky : 7 4 > ) 7 
f 4 
44% é 1 | ot é 2 r Sal St 
« 4 J 7 - 7 re } 1 SS 
. - . . - - * a A “i, [G > 


hoo rw ole ar ef ial 


e/ 
ae 
7 . . - . tT Sasi ii¥ 2X2 \ ; 
La ; | 
T , ) cae 2 wf e : * 
‘ io asSnesTs! bns 2 [Ieper bE 
7 ‘ : fT ‘ 
Los * atid y te ‘ - ‘ — 
; Oo 2A te lLuogipyud end 





‘, ad * * a . *. ’ « ers ties r 
Bagtwod Yo eaottroger? 
ae i pad > ars 
8 yd anego 
ba 7) 
a 


Table Page 
38 Number of Differences on Sixteen Curricular 
Decision Making Components Based on Six 
Sample oUuDGrwIS TON) Cricerudrames 8.F 6 Ee 149 
39 Number of Differences on Seventeen Postulated 


Elements Which Influence the Decision Making 
Process Based on Six Sample Subdivisions 
Criteria e e s e e e ° e e e e es e e e e Syl 


40 Number of Elements Generated by All Members 
of Each Belief System Group Bo i Aw Care ee ae SOME Se 


41 University Courses Which Have Assisted 
Teachers in the Task of Curricular Decision 
Making ee er Os er ae ARR SY ecg ASO % 226 


42 Summary of Experiences Other Than University 
Courses Which Have Assisted Teachers in the 
Task of Curricular Decision Making (Rural 
SCHROOIEDa Vic PON) Gn see. 0, eo I ee ae 8 229 


43 Summary of Experiences Other Than University 
Courses Which Have Assisted Teachers in the 
Task of Curricular Decision Making (Small- ; 
Che yeD USC I CC) mr mer ene oe ctNe re has et Ge ee eet 250 


44 Summary of Experiences Other Than University 
Courses Which Have Assisted Teachers in the 
Task of Curricular Decision Making (Large- 
CELyADLES CLICHE) Mem fo wee ee. Be RS Te: (Ik. Oe 252 


aR 


THEINIITIUD NesTxie to. so2n97Ts2F MH) to Tad 
xte no hened ~eayroceqrol snitnt igo letoall 
BMtotiT) itorervtbhdue olomee 


. 4 . 


sisiuceol negtieyss on) apsnere? bid to. radial 
“rt ssreyltal ii 


is 


nrazh nore ise 


Of2CVv vette 


toi 2dneasha 
vitec x£1¢ sto “ha2hd 22597074 
it vy a ao 2 oa  « & ls 3 2 BIS 
‘O hatsxeohd etosmela Io edit 
fel oo ‘ap wh- a! eee Oe eT) Mesleye ached ont to 


baltiveA ovall dob soaked (setev inv 
l geivorec) to Aent was nt. 2redsesT 


acs a as oe 4 . ee . a aes or Pile 


ro FO eomebo spa qetl Dy pnts 
at silo. (2c) eval sole 2enmuet 
Mutou to deel 


<4) ' - a : 
i?’ } fl tag, LG I et he 1 F 


aa ; (Hoteivil boosie 
: MS AGhY TOIO 203Ae iroaeT fo vee 
oF Ht zioti pel bateless awifkAsiAW goes 


rime 20 deat 
es i . oo te Loe a) er . (36¢ran nh vFF9 


ilemc) om tke vote} \ wet 


Vrevinlnad? wade 2cone tx omxd 70. S¢Lammue 
> sft 2ranonol bajaiead avgy fot ah» sU0D 
pitas noteiss0 thivs ler to deer 
» (Oreste yar9 


-O7 rs. 


a a a ‘ 


» Sb 
~ 
; 
a 
zt | 
— 
x. 
> can 
bb 





xxXn 


LIST OF FIGURES 


Fi gure Page 
1 A Concept of Teacher Curricular 
Decision Making . “Se ie Ee oe ee 10 
Z A Revised Concept of Teacher Curricular 


Decision Making . <P ee a ee ee oes 170 


imy 







eaAUOIA FO TArt 


Syn"! 


feluorygiy. toraRst to JH9100) A 
*, Ih / « « QMEART nobetoed 


ThivI it) sedsanay Ye t7agn0 bovivad A &.% 
ov = i ae ae ae . Gnmtket wi beioall - 


Chapter 1 
THE PROBLEM 


Introductton 

The emphasis in curriculum development has shifted from the 
provision of specified teacher guidelines to broad goal statements 
which teachers are expected to translate into instruction that meets 
students' needs, interests, and capabilities. Support for the deci- 
sion making role of classroom teachers is found among the writers in 
the field of curriculum. According to Frymier and Hawn (1970), ''The 
teacher is the most powerful factor in the whole education process 
(p. 191). This concept has also been supported by Cay (1966): ''The 
Pevcio te ners Ss Chostocalepoint of any curriculum (p.56)." The 
responsibility for planning, implementing, and evaluating curricular 
activities in the best interests of children is considered to be a 
primary facet of the teaching process (Beauchamp, 1966, 1968; 
Campbell, 1952; Leese and others, 1961; Neagley, 1967). 

Although much opinion has been expressed about the classroom 
teacher's role in curriculum development, there is little evidence from 
research related to curricular decision making. When responsibility 
for the final choice in student learnings rests with the classroom 
teacher, Connelly (1972) suggests that: 

Without an adequate understanding of how teachers make curri- 

culum choices and without adequate mechanisms for educating 
teachers in their roles as choice makers, it is irresponsible 


romanticism to delegate curriculum development authority to 
teachers [p. 170]. 
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Although isolated attempts have been made to investigate 
elements of the teacher's role in curriculum development (Grobman, 
1972; Payne, 1969; Taylor, 1970), there is a need for coordinated, on- 
going research which would create an effective relationship between 
theoretical and practical aspects of curriculum development. According 
to Connelly (1971) 

- » . [curriculum] development is a form of practical enquiry 
and requires a kind of research which emphasizes the correspondence 
between ongoing developments and subsequent ongoing classroom 
practice, Adequate curriculum development conceptions will be 
characterized by organic relations between development, school 
curriculum practices, and research in both [p. 173]. 

Background of the Study 

A fundamental informational need of curriculum researchers, 
developers, implementers and evaluators is a formative picture of the 
curricular decision making practices of classroom teachers. That 
teachers are responsible for the learning experiences of children does 
not preclude the need to know how those experiences transpire. Not 
only would a clear indication of teachers' curricular decisions result 
in a profile of "what is;'' such information would also serve as a 
basis for adequate translation of curriculum theory into curricular 
practice. Taba (1962) has stated that ''Teachers are expected to make 
decisions which require theoretical insights into curriculum... (p. 
452).'' The accumulation of practical data would allow curriculum 
theorists and researchers to assess curricular practices in terms of 
effectively meeting the practical, as well as theoretical, needs of 


teachers. 
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Beauchamp (1968) has indicated that a curriculum". . . should 
be so designed that teachers can and will use it as a point of depar- 
ture for developing their teaching strategies (p. 102)." This 
assertion is substantiated by one of the characteristics of the Benen 
tary social studies curriculum which was authorized for use in Alberta 
schools in September, 1971. According to the elementary social studies 
handbook, Experiences in Dectston Making (1971), 

The curriculum allows for decisions to be made by those who 
will be affected by them. The objectives and content prescribed 
by the Department of Education are stated in the very broadest 
of terms. Within this broad framework, called the master curri- 
culum, teachers and students can practice responsible decision 
making planning together learning experiences which are signifi- 
Gant to» therr own lives *([p. “Ss 

Delaney (1962) has asserted that preplanning units of work 
permits the establishment of clear goals, the securing of materials, 
and the use of aed instructional resources and strategies. This 
kind of preplanning is assumed for the implementation of a curriculum 
such as Expertences tn Decitston Making which is based upon broad goals. 
According to Expertences tn Dectston Making (1971), "The task of trans- 
lating the master curriculum into effective learning opportunities is 
the responsibility of educators at the local level (p. 21)."" Accord- 
ing to Cay (1966), "To plan an attack and implement it is the role of 
the classroom*teacher “(p 2"67)  " 

Much controversy surrounds the concept of curriculum planning. 
Some writers express concern about, the extent to which teachers may be 


expected to assume responsibility for designing their own curricula. 


McNeil (1965) has suggested that 
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. . . not all teachers are able to prepare effective plans 
for instruction, oe. . specause teachers differ in this ability, 
it has been necessary to remove the intellectual responsibility 
for curriculum development from some teachers and place it in the 
hands of experts [p. 93]. 


Miklos, Bourgette, and Cowley (1972) have argued that "most 
teachers do not have the time or the inclination to design their own 
courses and [consequently] tend to follow the Curriculum Guides (p. 
ey." 

Although Anderson and Emig (1970) have alluded to the need for 
planning in their recommendations to the Commission on Educational 
Planning, they present yet another view, 

Approaching curriculum through [the Tylerian] model locks 
one into a questionable metaphor about what learning is--a form 
of benign cognitive engineering--as well as into a language 
system whose highly specific lexicon and syntax may well deter- 


mine both the questions that can be asked and the answers that 
can be found [p. 4]. | 


In whatever vein educators may wish to view planning, the 
phenomenon is recognized in some particular context and to some degree 
by those individuals who are responsible for the learning experiences 
of students. In this connection, Doll (1970) has suggested that, 

. . . Classroom teachers largely determine the curriculum 

. . . when the classroom door is closed, the insight and skill 


of the teacher determine in largest measure the quality of 
learners' experiences [p. 224]. 


Little has been recorded about the elements which influence the 
process whereby teachers determine learning experiences for children. 
There is sparse evidence of teachers' views of curricular decision 
making and the effects that differing beliefs, personalities, and 


expertise may have upon the plans which teachers develop. 
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Payne (1969) has written that, 

A study of [curricular plans] affords one means by which a 
school system can determine exactly what it is trying to accom- 
plish*through"its [curricular] planning activities [p. 3]. 

The analysis, of -curmicular plans used by teachers in the 

process of instruction is but one measure of the total curricular 
peainine process of teachers. How plans are developed, and the forces 


which influence that development, are legitimate curriculum queries to 


be raised. 


Statement of the Problem 

ineres1 ssa lacksof information) about the teacher's role in 
curriculum development at the classroom level. Descriptive information 
meerequirea before a conceptual model of the teacher curricular deci- 
sion making process can be described and tested. A suitable metho- 
dology is needed for the treatment of descriptive data on which the 


development of a curricular decision making model can be based. 
Research Problems 


1.0 Influences upon curricular dectstons. The first research 
problem was the discovery of elements which influence teachers when 
they are involved in the curricular decision making process. 

1,1 What degree of influence do teachers attribute to such 
elements as the learner, the school, and the authorized provincial 
curriculum handbook when they attempt to develop curricular plans? 

1.2 What elements do teachers perceive as the most important 


influences upon their curricular decisions? 
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1.3 What relationship exists between the importance ascribed 
by teachers to the elements described in the literature and the 


elements they identified themselves? 


2.0 Components of the curricular dectston making orseene: 

The second research problem involved the assessment of teachers' 
opinions about a provincially authorized curriculum and planning 
procedures which result in curricular plans. 

2.1 What effect has a broadly-stated curriculum such as 
Expertences in Dectston Making had upon teachers! curricular decision 
making? 

geo Or What iimortanco, are specific curricular tasks to 
teachers? 

7 oeiViivacearcstne concenteconstituents Of teachers" curricular 


plans? 


3.0 Influence of belief systems upon teachers' curricular 
decistons. The third research problem was an inquiry into possible 
relationships between the belief system of a teacher and various 
components of the curricular decision making process. 

3.1 Is there evidence that a relationship exists between the 
belief system of a teacher and that teacher's view of the curricular 
decision making process? 

3.2 Is there evidence that a relationship exists between the 
belief system of a teacher and the elements which teachers perceive to 


influence their curricular decisions? 
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3.3 Is there evidence that a relationship exists between the 
belief systems of teachers and the content in the curricular plans 


used by those teachers for instructional purposes? 


Assumptions Underlying the Study 

The study was founded upon three assumptions. 

(1) The classroom teacher in Alberta is professionally 
responsible for the curricular decision making associated with curri- 
culum development at the classroom level. 

(2) The classroom teacher enters an instructional activity 
with some form of curriculum plan which he intends to implement. 

(3) The classroom teacher who uses the elementary social 
studies curriculum, Experiences tn Decision Making, as the basis of 
social studies activity must create or adopt a curriculum prior to 


instruction. 


Conceptual Framework of the Study 

Elementary teachers in Alberta have recently been assigned the 
professional responsibility for '. . . developing the intermediate 
objectives and determining the experiences which will promote the broad 
goals (Curriculum Development for Classroom Teachers, p. 7)."' Accord- 
ing to the elementary social studies handbook authorized for use in 
the Province of Alberta, "the task of translating the master curriculum 
[curriculum documentation] into effective learning opportunities is the 
responsibility of educators at the local level (Experiences in Dectston 


Making, 1971, p. 21).'"' Teachers are now responsible for two important 
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activities in the curriculum decision making process: the delineation 
of broad generalizations, and the specification of appropriate objec- 
tives. Experiences tn Dectston Making (1971), the master curriculum 
which serves as a point of departure for these activities, is the 
authorized social studies handbook for the Province of Alberta. 
Teachers are expected to adapt this curriculum to suit the specific 
needs of particular learners. 

The process of curricular decision making makes several demands 
upon teachers. According to the Alberta social studies handbook for 
elementary schools, specific children's needs should be determined 
before appropriate sectors of the curriculum can be selected for 
planning purposes. In addition to the needs and interests of children 
and the global objectives in the curriculum document selected by the 
teacher, specificity should be given to the objectives which are chosen 
for translation into a curricular plan. Elsewhere, Taylor (1970) found 
evidence that the interests and attitudes of pupils are important 
elements in the process of planning which serve to direct teachers’ 
attention to the pupils for whom curricular plans are developed. It 
may be that the characteristics are not the only factors or the most 
important factors which determine the nature of teachers' curricular 
plans. The personal and professional characteristics of the individual 
might also constitute important dimensions of influence on the curri- 
culum decison making processes employed by a teacher. 

Another possible set of influences on the teacher's curricular 


decision making process may arise within the school itself. Doll 
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(1970), Fraser (1964), and Frymier and Hawn (1970) have suggested that 
elements associated with the function of individual schools and larger 
educational units likely play a significant role in the curricular 
decision making processes followed by teachers, 

At least four sets of elements appear to influence teacher's 
curricular decision making process: the authorized curriculum, the 
individual characteristics of the learner, the individual character- 
asticsrot the teacher, and factorsmwithin” the school. 

In Alberta, curricular decision making by classroom teachers 
is an extension of curriculum development by committees established 
by the Department of Education. The committees consist of representa- 
tive teachers-in-the-field, consultative and supervisory personnel, 
and university staff who are involved in curriculum studies. The 
curriculum decision making process is comprised of four specific 
activities which find support in the work of Doll (1970), Herrick 
(1971), Komisar (1962), Maguire (1969), Payne (1969), and Ragan and 
Shepherd (1971). These functions are: 

(1) determining the needs of specific children, 

(2) interpreting curriculum documentation, 

(3) selecting appropriate objectives, and 

(4) designing a curricular plan. 

The relationship among environmental influences, the learner, 
the teacher as a curricular decision maker, the general activities 
associated with the curricular decision making process, and the 


curricular plan, is shown in Figure l. 
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Figure 1 


A Concept of Teacher’ Curricular 
Decision Making 
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Importance of the Study 

Although the function of curricular decision making is by no 
means new to the classroom teacher, the current emphasis upon the 
process has thrust attention and considerable pressure upon classroom 
teachers. According to Leese and others (1961), ". . . curriculum 
making is an important art of teaching (p. 463)." Curricular decision 
making may be an expectation of every classroom teacher but little is 
known about the elements which influence teachers' curricular decisions, 
teachers' knowledge of curricular decision making processes, or the 
curricular plans which teachers use as the basis for instruction, 

Data about these elements could serve as the basis of further 
research into the concept of curricular decision making and relevant 


programs designed to assist teachers in making curricular decisions. 


De fintttons 
Three of the terms which recur throughout this report are 


defined as follows: 


Curriculum. This term refers to a document such as Experiences 
in Decision Making (1971), the elementary social studies handbook which 
has been authorized for use in Alberta schools by the Department of 
Education. A curriculum consists of a set of broad intents which 
teachers are expected to translate into curricular plans, 

A curriculum can serve as a point of departure in curricular 


decision making. 
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Curricular deciston making. This term refers to the planning 
procedures undertaken by individual teachers in order to prepare 
curricular plans for specific children in particular instructional 


settings. 


Curricular plan. _ This term refers to the statement of specific 
objectives a teacher develops from a set of broad intents selected from 
a curriculum for instructional purposes. A curricular plan may 
designate content which supports specificed objectives; the plan may 
also indicate particular objectives selected according to the needs and 
interests of individual children. The curricular plan is a link between 


AmeCurrEculum. and instruction. 


Seope of the Study 

The study was designed to identify the elements which influenced 
the curricular decisions of 21 elementary teachers. The teachers were 
asked to rank the perceived importance of certain curricular decision 
making processes. An attempt was made to analyze the content of curri- 
cular plans submitted for scrutiny by the teachers in the sample. 
Finally, the belief pattern of each teacher in the sample was described 
in an attempt to discover possible relationships between teachers' 
belief systems and their curricular decisions and attitudes. 

No inferential statistics were employed. Generalizations 
cannot be made from data representative of the sample only. Implica- 
tions and conclusions from this exploratory study are intended to serve 
as a source of recommendations for further conceptualization and 


research, 
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Limitations 

(1) Respondents to the questionnaire may misinterpret some of 
the questions or supply observations which do not reflect accurate 
impressions. 

(2) A five-point equal-interval scale used to determine the 
degree of importance ascribed to specific curricular decisions and 
elements which influence the curricular decision making process may not 
include conditions matching the respondents! perceptions. 

(3) Each set of five statements related to the elementary 
social studies handbook may not include conditions which correspond to 
the perceptions of the respondents. 

(4) Judges may assign elements of influence into categories 
which do not reflect the actual perceptions of the teachers who 
generate the elements. 

(5) Curricular plans may not fully represent the respondents’ 
perceptions of the curricular decision making process even though 
teachers use the plans as bases for instruction in elementary social 
studies. 

(6) Some of the intended meaning may be lost from the curri- 
cular plans when the texts are prepared for content analysis. Content 
units resulting from the computerized content analysis program, 
Alphabette Sort and Frequency Coumt, may be assigned to descriptor 
categories which do not reflect the exact contexts from which the 


content units are taken, 
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(7) Subgrouping of the sample on the basis of teachers' 
belief systems is limited by the particular distribution of the four 
belief systems according to TIB scores compiled by the readers. 

(8) The sample is drawn from a small population of upper 
elementary teachers who are users of the social studies handbook, 
Experiences in Deciston Making. 

(9) Generalizations are limited to teachers who are expected 


to translate broadly stated curriculum goals into curricular plans. 


De limitattons 

Gin diie¥sanphests xvestricted to 21 teachers of fourth, fifth, 
or sixth grade elementary social studies equally represented by one 
large-city, one small-city, and one rural school jurisdiction in the 
Province of Alberta. 

(2) Respondents are users of Experiences tn Dectston Making 
as a basis of instruction and develop their curricular and instruc- 
tional plans individually. 

(3) The study is concerned with curricular intents and 
elements associated with the preactive or planning stage in curriculum 
development and implementation. Instructional strategies and evalua- 
tive procedures associated with the implementation of curricular plans 
are not the concerns of the study. 

(4) Components of the curricular decision making process and 
the postulated elements which influence curricular decisions are not 


all-inclusive. 
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(S) Content analysis is conducted on curricular plans which 
abe accepted inveither written om verbal form. “These plans are in 
current use by the teachers who provide them. 

(6) Criterion levels for evaluating observations and for 
establishing acceptable limits in two categorization tasks are set by 
the investigator. 

(7) The influence of the community as an influence upon 
teachers' curricular decisions is embodied in the jurisdictions from 


which the sample subgroups are drawn, 


Organtzatiton of the Study 

In the first chapter the problem has been outlined. In the 
second chapter, a brief review of research related to the research 
questions will be discussed. The research design will be described 
in the third chapter followed by an account of the conduct of the 
Study in Chapter 4. Chapters 5, 6, 7, and 8 will report the analyses 
of the data obtained about the sample, the influences on teachers! 
curricular decisions, teacher assessment of curricular decision making, 
and curricular plans respectively. A discussion of the findings will 
be presented in the ninth chapter. The final chapter of the thesis will 
consist of a summary of the study, together with conclusions, implica- 


tions, and recommendations for further research. 
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Chapter 2 
RELATED LITERATURE 


Introductton 

In this chapter, the literature relevant to the problems 
selected for this study has been reviewed. he irs tesection of the 
discussion focuses on the concept of curriculum development. The 
second part of the chapter explores the concepts of curriculum deci- 
Sion making together with the process and design elements of which it 
is comprised. dhe» third parteis;devoted to curricular plans. The 
fourth section of the review examines some elements that influence 
curricular decisions. The fifth section examines the use of content 
eNalysis in curriculum research, The literature on belief systems of 
teachers’ is also reviewed in order to assess its relevance to the 
curricular decision making process. The concluding section of the 
chapter synthesizes the findings in the literature which are signifi- 


cant to this study. 


Concept of Currtculum Development 

Curriculum development by Alberta elementary school social 
studies teachers is affected by the planning and production of a 
master plan entitled Expertences in Deciston Making, a handbook 
authorized for general use in September, 1971. The handbook includes 
a curriculum based on values and broad goals specified by planners who 
have interpreted the social milieu of which they are part. Taba (1962) 
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stated that, 

. . . Curriculum development needs to draw upon analyses of 
society and culture, studies of the learner and the learning 
process, and analyses of the nature of knowledge in order to 
determine the purposes of the school and the nature of its curri- 
culum [p. 10]. 

Friesen and Holdaway (1973) have suggested that curriculum 

development 

e7:). refers,to.activities which lead»to preparation of the 
statement of the curriculum. Frequently these developmental 
activities are performed by committees of teachers in conjunc- 
tion with the department of education staff and outside experts 
[pee 30]. 

Kyte (1958) has indicated that "The curriculum consists of the 
totality of learning experiences essential to the maximum development 
of the individual as a useful member of a changing democratic society 
(p. 171)." The scope of such a curriculum lies beyond the range of 
one teacher's expertise. Friesen and Holdaway (1973) have suggested 
that curriculum development is the process from which evolves". . . 
the overall statement of course content, commonly at the provincial 
level (p. 30).'' The classroom teacher's chief responsibility lies in 
the translation of this statement into learning activities which have 


been determined on the bases of student needs and specific instruc- 


tional circumstances. 


Concept of Currtcular Deetston Making 

Curricular decision making is part of the process of curriculum 
development. Whereas a curriculum is the product of curriculum 
development, the outcome of the curricular vaste making process is a 


curricular plan, 
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Taba (1968) has outlined the elements which comprise curri- 
cular decision making: teachers formulate objectives, select specific 
subject matter, choose appropriate instructional strategies, and pro- 
vide for evaluation. Each of these requires that choices among 
alternatives be made. These curricular decision making functions are 
simplar to the process variables posited by Crosby (1964), Herrick 


(1965, 1971), and Stansbury and Huenecke (1973). 


Process elements. Three process elements are contained in the 
curricular decision making process. They are: interpretation of 
intents, identification of learner needs, and the selection of appro- 


Mi Pace OlJectives, 


(t) Interpretation of intents. One of the problems associated 
with the implementation of any curriculum, especially a newly developed 
one, is the accurate interpretation of the document by teachers who 
intend to use it. Ragan and Shepherd (1971) have drawn attention to 
the teacher's responsibility associated with the understanding, 
acceptance, and use of a curriculum guide as it was intended by the 
developers. According to Expertences tn Dectston Making (1971), ''The 
task of translating the master curriculum into effective learning 
opportunities is the responsibility of educators at the local level 
(p. 21)." Maguire (1969) has identified the possibility of two 
conflicts when teachers attempt to translate the goals of a curriculum 
into specific instructional objectives. There may be a perceptual 


conflict if the teacher's conception of an objective differs from the 
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conception of the curriculum developer; as well, there may be a 
combinational conflict if teachers weight the value dimensions of 


curriculum goals differently when they are making curricular decisions. 


(it) Identifteation of learner needs. A number of writers 
have conceptualized this process element. Komisar (1962) has posited 
eromapproacihces to) the identirucation of learners! needs: \prescriptive 
and motivational. He maintains that prescriptive needs are cri terion-= 
referenced, .They include objectives to be reached, necessities to be 
met, deficiencies to be overcome, and rules to be observed, Motiva- 
tional needs are spontaneously met. They include persistent and 
recurrent wants which require on-going accommodation and lacks whose 
persistence would not permit survival. Herrick (1965) emphasizes the 
importance of identifying learner needs. He asks, "How can I know the 
child and prepare and manage a classroom environment which will promote 
his optimum learning (p. 21)?" In a later volume, Herrick (1971) 
maintains that ". . . the child himself becomes an important agent in 
determining many of the necessary provisions for his own learning (p. 
108)."" The identification of learner needs is seen to be a prepre- 
quisite to the formulation of objectives. Needs should be considered 


in cognitive, affective, and psychomotor terms, 


(tit) Selectton of objecttves. The process of selecting 
objectives is viewed as a necessary forerunner to effective instruc- 
tion. Herrick (1965) has addressed the question of selecting 


objectives in the following manner: "How can I identify, define, and 
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use my instructional objectives to aeceyniic seope, directions and 
emphasis or the child's léarning experience (poe2t)y?"" There is 
general agreement that objectives should be set in terms of children's 
needs, interests, and abilities; teachers may, however, find it easier 
to set objectives within the limitations of their own expertise and 
mrterests.) “According? tolDolle (1970)Fe"'> Pevewhenvthe door is*closed, 
the insight and skill of the teacher determine in largest measure the 


wuatitvecrt, leayners' experiences (p. 224)."' 


Destgn elements. Once the teacher has considered the process 
elements in curricular decision making, the task of designing the 


curricular plan begins. Six elements have been considered. 


(i) Seope. This element represents the breadth and depth of 
an instructional activity in terms of learner needs, abilities, and 
interests. Taba (1962) has cautioned that scope is two-dimensional; 
the teacher should strive for a balance among wide coverage, depth of 


understanding, and a high level of conceptualization. 


(it) Sequence. Providing continuity of learning activities 
should be considered in terms of specific learnings and how they 
relate to the entire curriculum. Hudgins (1971) has placed particular 
emphasis upon long range and short range benefits in terms of those 
concepts which require recurrent reinforcement and those which obtain 

A 


only once. This concept suggests the differences among the develop- 


mental characteristics of learners which should be considered by 
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teachers when they are preparing aces plans. As well, the 
concept implies the difference between knowledge which needs reinforce- 
ment if it is to be used effectively by the learner and knowledge which 
is of casual nature--of interest to the learner but not essential in 
his ability to apply what he has learned to a life situation. When and 
how to recycle and reintroduce a concept depends upon the teacher's 


knowledge of the individual. 


(iit) Integration. This element probably represents the 
greatest challenge for teachers who are developing curricular plans. 
The teacher must see "', , . relationships between the learnings in 
various areas of the curriculum which take place at the same time 


(Fabasti0o2shpch427) «"' 


(iv) Instructional resources. The teacher has the responsi- 
bility of locating, selecting, or improvising instructional resources. 
Availability of materials should not be the chief determinant in 
deciding what to teach. McNeil (1965) has maintained that responsi- 
bility for decisions about materials selection rests with teachers and 
Anderson (1965) has indicated that, normally, ". . . material is 
available if it is valued enough to make an effort to obtain it (p. 


399)." 


(v) Instructtonal procedures. According to Stansbury and 
Huenecke (1973), "Instructional development deals with strategies and 
techniques of teaching that attend basically to questions of 'how' 


(p. 318). Teachers should strive for alternatives which may be used 
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22 
in place of a strategy which has not worked in a prior situation. 


(vt) Evaluation. According to MacKay and Maguire (1971), 
"Curriculum evaluation . . . refers to the determination of the merit 
of an instructional program."" Gottman and Clasen (1972) share this 
view of sretepptons and further suggest that the merit of an instruc- 
tional program should be equally considered in the light of processes 
and outcomes. Schwen (1972) points out that the emphasis of evaluation 
has shifted away from the measurement of outcomes alone to the appraisal 
of the processes which lead to the outcomes as well as the outcomes 
themselves. Credit for this shift in evaluation may be due, in part at 
least, to Scriven's (1967) distinction between summative and formative 
evaluation which Herrick (1971) maintains should find equal emphasis in 
practice. 

In summary, writers have suggested at least six elements which 
comprise a curriculum design: scope, sequence, integration, acquisi- 
tion of appropriate instructional resources, alternative instructional 


procedures, and evaluation. 


Curricular Plans 

According to the rationale for Fxpertences tn Deciston Making 
(1971), "In planning units and lessons, teachers should translate 
generalizations into language more appropriate to the level of [their] 
students (p. 31).'' Hudgins (1971), Inlow (1966), and Nerbovig (1970) 
have suggested that a curricular plan is a collection of objectives 


and activities based upon alternative events, behavior, priorities, 
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sequences, and intents. Payne (1969), has derived a detailed descrip- 
tion of curricular plans from research conducted under the auspices of 
the National Research Association. In her view, 

. . . formally approved curriculum plans include detailed 
descriptions of daily activities and a listing of the materials 
for instruction . . . and the direction and guidance needed by 
teachers in carrying out their work [p. 4]. 

In recognizing the problem of creating a formal planning 
process which is an effective influence on instructional practices, 
Payne (1969) has suggested that 

A study of curriculum plans affords one means by which a 
school system can determine exactly what it is trying to 
accomplished through its planning activities [p. 3]. 

Analysis of curricular plans may eventually reveal the degree 


of congruence between stated curricular intents and those which result 


from the instructional process. 


Elements Which Influence Curricular Dectston Making 
Writers and researchers in curriculum have indicated influences 
which cluster into four broad categories: learner characteristics, 


teacher characteristics, conditions within the school, and curriculum. 


Learner characteristics. In Taylor's (1970) research into 
teachers! perceptions of the planning process, pupils' interests and 
attitudes formed one of five categories of indlucences which determined 
the curricular decisions of the teacher sample. Herrick (1971; 1965) 
brings further specificity to efits: category of influence by delineating 


personal, social, and educational needs as well as children's problems 


which may serve as major determinants of curricular decisions, 
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Teacher characteristics. Several personal attributes may 
influence the curricular decisions made by teachers. Psychologists 
have identified the concreteness and abstractness of teachers! belief 
systems as determinants of classroom rapport and other researchers 
have confirmed that the attitudes of teachers towards the curricular 
decision making process have an effect upon instructional activities 
and learning outcomes. 

Harvey (1970) reported that 

Probably the most crucial determinant of the classroom 

environment, and thus of the learning conditions surrounding 
the students, is the behavior of the teacher and the atmosphere 
Sie sprodices. | In) tur, ter behavior, the resulting classroom 
atmosphere, and the influence she has on her students are all 
influenced heavily by the nature of her beliefs [pp. 78-79]. 

Harvey and others (1966) established that System 4 (abstract 
belief) teachers were more adaptable and flexible on 26 specific 
dimensions that System 1 (concrete belief) teachers. Factor analysis 
revealed that System 4 teachers were more resourceful, less dictatorial, 
and less punitive than System 1 teachers. In another study, Harvey and 
others (1968) found that students of more abstract teachers, in 
comparison to their counterparts, were more cooperative, more involved 
in classroom activities, more active, higher in achievement, more 
helpful, lower in nurturance seeking, and less concrete in their 
responses. 

Taylor (1970) asked approximately 260 secondary school teachers 
to rate twelve paired elements for their importance as constituent 


aspects of the curricular decision making process. From the data, a 


tentative description of how teachers perceive the process of planning 
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was developed. Taylor (1970) found that teachers perceive the process 
as calling for a consideration of those factors which constitute the 
context of teaching and requiring reference to a range of evaluative 
criteria which included the interests and attitudes of students towards 
their units of study, 

Chalmers (1972) found that the cognitive and information pro- 
cessing styles of teachers bore some relationship to the achievement 
levels of students who had undertaken a specific unit in decision 
making. This research indicates that the belief systems of teachers 
together with their cognitive and information processing styles may 
serve as major determinants of the curricular decision making process. 

According to Curriculum Building Procedures in Alberta (1968) 
and Fraser (1964), other factors such as professional preparation, 
experience, and the degree to which professional responsibility is 
accepted by teachers are postulated as elements which influence 


teachers! curricular decisions. 


Conditions within the school. Since curricular decision making 
takes place at the school level, conditions within the school are 
likely to influence the process. At least eleven conditions which 
influence teachers' curricular plans have been identified. 

Taylor's (1970) study indicated that evaluative criteria 
associated with reporting pupil progress and the need for instructional 
materials affected teachers' perceptions of the planning process. The 
Alberta Department of Education (1965) has outlined several conditions 


within the school which influence the conditions under which teachers 
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make curricular decisions: class enrolment, class composition, 
instructional facilities, furnishings, and equipment, and time for 
planning. Herrick (1971; 1965) has posited that spatial arrangements 
and scheduling procedures influence the flexibility of instructional 
procedures. According to Taylor (1970), the professional and inter- 
active tone of a school may influence the enthusiasm and exactitude 
with which teachers prepare instructional plans. Doll (1970) has 
suggested that 

. . . the successful implementation of any innovative program 

usually requires a modification of teacher-learner interaction; 
innovative program implementation is an essential part of ongoing 
curriculum development [p. 77]. 

Thier (1971) has indicated that curricular planning, as well as 
implementation, is influenced by the leadership stemming from pilot 
projects, innovative schools, and other teachers. Doli (1970) and 
Conner and Ellena (1967) support this contention by designating outside 


help, advice, and leadership together with relevant in-service as major 


determinants of quality in curricular plans. 


Curriculum, Janzen (1970) has argued that the curriculum of 
schools is determined by the nature of society since the teacher's use 
of curriculum guides is a logical consequence of the curriculum 
developed by representative groups of society. Ragan and Shepherd 
(1971) have advanced five principles related to teachers' implementa- 
tion) of curricula: 

(1) that teachers base their curricular plans upon sound 


information about children, the school, and society within the 
context of a particular curriculum guide; 
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(2) that the curriculum be used as a resource rather than as 
a prescription; 


(3) that teachers understand, accept and use a curriculum 
guide as it was intended by its developers ; 


(4) that teachers be encouraged to make adaptations in terms 
of individual differences in children; and 


(5) that teachers and pupils be free to initiate learning 
experiences not mentioned in the curriculum document [pp. 161- 
162] 3 

The foregoing observations are consistent with the philosophy 


of Experiences in Deciston Making which assumes that every teacher who 


uses the program is, by definition, a curriculum decision maker. 


Content Analysts in Curriculum Development 

Herrick (1971) has stated that curriculum documents should be 
analyzed for what they actually say apart from the orcs intentions 
and interpretations of the planner or planning group. He has also 
delineated two types of analysis for this purpose. Descriptive analysis 
should describe content and the general nature of the plans without 
specified and predetermined standards; evaluative analysis would 
accomplish the same task using predetermined criteria for comparative 
purposes. Initial research into the content of curriculum documents 
should involve descriptive analysis whose findings would form the 
criteria for subsequent evaluative analysis. 

Content malysis as a research technique. The basic concept of 
content analysis has changed Priiitic since the technique was first 
used in the 1930's amd 1940's to determine frequencies of word 


occurrence in journalism and the content in propaganda. 
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The general focus of content analysis is upon the "substantive 
nature of content (Cartwright, in Festinger and Katz, 1953, pp. 424- 
425)."" Runkel and McGrath (1972) define content analysis as". . 
the task of extracting data from natural language obtained either in 
written or oral form (p. 361).'' These more global connotations are 
but a few of many available in the literature. 

Perhaps the most comprehensive, yet classic, definition of 
Concent analysis is that of Berelson (in Lindzey, 1954): ". . . a 
research technique for the objective, systematic, and quantitative 
description of the manifest content of communication (p. 489)." To 
Berelson's definition, Grobman (1972) would add the component "repli- 
eaoPiity.. 

Most research projects using content analysis as a research 
technique employ computer-assisted programs of varying sophistication 
ranging from simple frequency counts and alphabetizations to highly 
sophisticated factor analyzed and correlated categorizations elicited 
from textual materials with no human manipulation at all. 

Guttentag (1971) investigated social change in a school by 
analyzing administrative notices over a period of time, Lucietto 
(1969) studied the verbal behavior of administrators through an exten- 
Sive content analysis of the language patterns of school principals. 
These studies demonstrate the applicability of content analysis in 
making inferences based upon categorized verbal and written statements. 

Zimmer and Cowles (1972) have used FORTRAN IV (a computer 
language) to analyze counselling sessions in terms of content categori- 


zations which revealed trends and traits in the interviewees. The 
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technique has implications for all types of interviews. Text can be 
transferred onto discs in a computing system and subsequently analyzed 


for 'natural' content by means of a program such as WORDS. 


Implteations for research in curriculum, Several studies have 
been rol ena to curriculum development. Textual analysis such as that 
described by Grobman (1972) has been done with varying degrees of 
success. Interjudge reliability and validity problems should soon be 
eliminated by automatic programs. For example, Iker and Harway (in 
Gerbner, 1969) report greater accuracy in the analysis of content using 
WORDS as opposed to inter-judge categorizations based on their analysis 
of the book, Wizard of Oz, for congruency between generated themes and 
chapter titles. Frey (1972) analyzed process and goal statements as 
they applied to counselling theories. Dickinson and Rusnell (1971) 
analyzed a curriculum in adult education and Anderson (1970) conducted 
a comparative analysis of structure in teacher communicated science 
content. A final example of a study using content analysis is found 
in La Duca's (1972) construction of three curriculum models by factor 
analyzing ten categories of teacher behavior based upon specific 
courses of study. He found that specific behaviors clustered according 
to the course of study in question. 

This limited sampling of studies in which content analysis was 
employed as a research tool suggests some interesting implications for 
research in curriculum development. 

If it is assumed that curriculum refers to a body of content, 


then curriculum should lend itself well to content analysis. Grobman 
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(1972) states that 


Seyi contenotanalysis seemspto'be mot oily an important 
neglected technique in curriculum evaluation, but also one which 
could save large amounts of student time and miseducation. 
Further, it could make materials preparation and implementation 
more effective through identifying [appropriate] methods of 
developing and implementing materials [p. 2]. 


inethas vem, hebortsky (1972 y writes that . . .°data derived 
from content analysis studies of curriculum artifacts introduces a new 
dimension to formative and summative evaluation." 

The literature suggests that content analysis is an appropriate 
research technique to use in descriptive and, more recently, inferen- 
tial studies. Grobman (1972) has recognized both potentials: 

The former would provide profiles of our curricular materials, 
profiles we are now guessing at; the latter would relate such 
profiles to other concomitants--selected antecedents of materials 
preparation, to transactions during preparation, and to outcomes 
after completion [p. 3]. 

In summary, one of the major implications for content analysis 
as a research tool in curriculum development may be associated with 
evaluation, both formative and summative. There appears to be a great 
need for exactitude in the description of curricular materials. 
Grobman (1972) has assessed the principal implication as one of need: 

. . . we need a better understanding of the relationship 
between curriculum content and patterns of their environments, 
between what is in the curriculum and how it got to be this way, 
between what is in the curriculum and what happens to the 


curriculum--to determine how different people, circumstances, or 
processes produce different curricula [pp. 21-22]. 
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Belief Systems As Determinats of Curricular Decistons 

Gwynn and Chase (1969) have postulated that "'. . . it is one's 
beliefs that differentiate one type of practice from another as commonly 
found in schools today (p. 601)."" In addition, the same writers have 
advanced the notion that rigid and tradition-bound belief systems are 
exemplified in teacher behavior displaying skepticism, reluctance to 
alter the status quo, inter-communication breakdown, inflexibility, and 
non-directedness. 

These behavioral characteristics have been verified by Harvey 
and others (1968) who discovered that some teachers with concrete 
belief systems identified by Harvey and others (1961) were imperceptive 
towards children's wishes and needs, inflexible, discouraged individual 
responsibility and free expression of feelings and creativity, unima- 
ginative, rigid, rule-oriented, punitive, anxious, and dependent upon 
routines and structures. In the case of each dimension identified 
above, the antithesis was true for teachers in possession of abstract 


belief systems. 


Research with teachers. Harvey (1970, b) has concluded that 


Probably the most crucial determinant of the classroom environ- 
ment, and thus the learning conditions surrounding the students, 
is the behavior of the teacher and the atmosphere [that teacher] 
produces. In turn, [the teacher's] behavior, the resulting class- 
room atmosphere and the influence [that teacher] has on her 
students are all influenced heavily by the nature of [the teacher's] 
beliefs [p. 79]. 


Harvey and his associates have conducted two studies which are 


relevant to education (cf, p. 22). Other studies involving practising 
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teachers as well as student teachers have provided data which support 
Harvey's (1970, a) thesis that belief systems and conceptual frame- 
works of teachers exert a shaping influence upon the behaviors of 


teachers at every stage of the educative process. 


Implications for curricular dectston making. Harvey (1970, b) 
has summarized his research as follows: 
. . . curriculum techniques and method interact with the 
belief system and style of the teacher, the result being that a 
particular kind of curriculum or method may be very effective as 
practiced by one teacher and may be a dismal failure in the hands 
ef-another, |p. 81). 
In addition to this observation, Harvey (1970, b) has stated 
that 
. . . the System 4 teacher is innovative in improvising 
materials, resources, and approaches to teaching while represen- 
tatives of System 1, even when provided with abundant physical 
resources and equipment, still behave dictatorially and in ways 
that restrict the freedom and exploration of the students [p. 81]. 
If these observations are credible, then there is room to 
speculate upon the effects teachers' beliefs systems have on facets of 
the curricular decision making process such as the attitudes teachers 
hold towards the responsibility of curricular decision making, the 


elements teachers perceive as influences upon their curricular decisions, 


and the nature of the content in curricular plans developed by teachers. 


Synthe sts 
In this chapter, several components of the curricular decision 
making process have been reviewed. A limited number of examples of 


research have been cited in curriculum development at the classroom 
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level. The greater part of the review has been based upon the obser- 
vations of individuals who have been associated with the practice and 
study of curriculum development. 

Curricular decision making by teachers has been viewed as a 
task comprised of process and design elements. The process elements 
were Lound to bes" interpretation of the’ intents ‘of a” curriculum, 
identification and classification of learner needs, and subsequent 
selection of objectives to meet the identified needs. The design 
elements were found to be: scope, sequence, integration, resource 
acquisition, instructional procedures, and evaluative techniques. 

Curricular plans have been described as collections of objec- 
tives, activities, and procedures related to the presentation of a 
specific set of concepts prepared by a teacher for use with particular 
learners. Ideally, it has been sequenced consciously and logically. 
Little was discovered about the content of teachers' curricular plans 
or the congruence of such content either with the broad goals of a 
curriculum or the actual instructional outcomes. 

Much has been reported about those elements which influence 
the curricular decision making process. Although widespread consensus 
can be found to the effect that the broad categories of influential 
elements are learner characteristics, teacher characteristics, 
conditions within the schools ‘and curriculum, there is little evidence 
which can be cited to validate any.of these postulates. 

Content analysis has very recently been applied as a research 


tool in curriculum development. The technique has promise for research 
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in curriculum, especially in the evaluation of various kinds of curri- 
culum documents. 

There is some evidence that a teacher's belief system influ- 
ences the behavioral patterns of children within the classroom context. 
Further research is needed in order to determine whether other compo- 
nents of the educative process, including the development of curricular 
plans, are influenced by the belief systems of teachers. 

Many questions and conceptual observations have been raised in 
the realm of curriculum development. There is an apparent need for 
research with teachers who are actually involved in the process of 
curricular decision making if answers to these questions are to be 


found and if such conceptualizations are to be tested. 
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Chapter 3 
RESEARCH DESIGN AND INSTRUMENTATION 


Introductton 

The research design was developed to investigate three aspects 
of curriculum development: the curricular decision making process, the 
elements which influence the curricular decisions of teachers, and the 
possible effects of teachers' belief systems upon their curricular 
decisions. 

The study was conducted in five phases: the development of a 
teacher opinionnaire, a feasibility study, a pilot study, the main 
study, and the treatment and analysis of the data. The data were 
collected by means of a teacher opinionnaire, the This I Belteve Test 
(Form TIB-71), and a curricular plan submitted by each teacher in the 
sample. 

The sample was comprised of 21 teachers who were teaching 
fourth, fifth, or sixth srade social studies in the Province of Alberta 
at the time of the investigation. The sample size was suited to an 


extensive exploratory investigation. 


Aspects of Curriculum Development 


Three areas of investigation were identified: 


(1) The curricular dectston making process. This part of the 


study was designed to determine opinions and attitudes of teachers in 
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terms of certain characteristics of the social studies handbook for 
elementary schools, Experiences tn Decision Making, and the importance 
of selected curricular decisions which are generally regarded as the 
responsibility of teachers. In addition, the nature of the decisions 
reflected in the curricular plans used by teachers in the sample was 
determined by analyzing the content and, subsequently, categorizing 


the content units, 


(2) Elements whitch influence the curricular decistons of 
teachers. This part of the study was designed to determine the 
elements which influence the curricular decisions of teachers. The 
teachers in the sample generated and ranked elements which they per- 
ceived as influences upon their curricular decisions. Then the 
teachers were asked to indicate the extent to which seventeen elements 
postulated by the investigator influenced their curricular decisions’ 
A comparison was made to discover elements which were common to both 


influence groups. 


(3) ‘The effects of belief systems upon teachers’ curricular 
decisions. This part of the study was designed to identify the belief 
system of each teacher in the sample and, subsequently, to examine 
relationships between belief systems and teachers' attitudes and 
opinions about the curricular decision making process, the elements 
teachers perceive as influences upon their curricular decisons, and 


teachers' curricular plans. 
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Ins trumentatton 
The questionnaire package contained three instruments and a 


request for a curricular plan from each teacher in the sample. 


This I Believe Test (Form TIB-71). This test was designed by 
Harvey (1964; 1965) to classify the belief systems of teachers accord- 
ing to four categories ranging from abstract to concrete. The instru- 
ment requires the respondent to complete in two or three sentences the 
phrase, ''This I believe about ,'' the blank being filled 
successively by such concept referents as ''the Canadian way of life," 
"religion," “marriage ,'' and "the legalization of marijuana." From 
the normativeness, absolutism, evaluativeness, and simplicity- 
complexity of the completions, together with criteria implied in the 
characterizations of concrete and abstract functioning, respondents are 
classified into one of the four principal conceptual systems and levels 
of abstractness posited by Harvey and others (1961). The test consists 


of ten items, each requiring a maximum of two minutes’ writing time. 


Personal ad professional tnformation. This part of the 
questionnaire package was designed to elicit demographic data, These 
were used as the basis for grouping respondents in the analysis of the 
data, The specitic items included age, sex, years of post secondary 
education beyond twelfth grade, number of years of experience in teach- 
ing fourth, fifth, or sixth grade social studies, and the number of 
times Experiences in Deciston Making served as the basis for curricular 


decision making. Respondents were also asked to enumerate university 
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courses and experiences other than university courses, which had been 


useful to them in the curricular decision making process. 


Teacher opintomnatre. This part of the questionnaire package 
Conusistea of four sections. 

The first section required each respondent to enumerate, and 
subsequently, to rank the elements which they perceived to influence 
their curricular decisions. Each element was recorded on a separate 
card by the teachers, arranged in order of importance, and handed to 
the investigator before proceeding with the rest of the opinionnaire. 

The second section of the opinionnaire asked the teachers to 
respond to six aspects of Experiences tn Deciston Making: 

(1) the extent to which the handbook, Experiences in Deciston 
Making, places responsibility upon each teacher for making curricular 
decisions; 

(2) the nature of Experiences in Deciston Making; 

(3) the clarity of the definitions of the valuing process, 
cognitive objectives, and affective objectives as given in Expertences 
in Dectston Making; and 

(4) the effect of the handbook upon teachers in the preparation 
of their curricular plans. 

For each of the aspects, five discrete responses were supplied, 
one of which was selected by the respondent. 

The third section of the gpinionnaire required the respondents 
to indicate the degree of importance they attached to specific curri- 


cular decision making processes: 
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(1) personal understanding of broad goals as stated in the 
handbook; 

(2) providing for children's needs; 

(3) selection of objectives appropriate of children's needs; 
and 

(4) selected curricular considerations such as determining 
content, sequence, integration, and evaluation. 

For each response, the teachers were asked to indicate the 
degree of importance according to a five-point equal-interval scale of 
values ranging from "minimal" (1) through "great" (5). 

The fourth section of the opinionnaire required the respondents 
to indicate the degree of importance they attached to seventeen postu- 
lated elements which influence the curricular decision making process. 
The elements were grouped into three categories: 

(7 characteristics; of the leamer ; 

(2) conditions within the school; and 

(3) the elementary social studies handbook. 

For each response, the teachers were asked to indicate the 
extent to which they were influenced by each element according to a 
five-point equal-interval scale of values ranging from "not at aliis{l) 


through."to a,very great extent (5). 


Curricular plans. A curricular plan was submitted by each 
respondent. If no written curricular plan was available, the respon- 


dent was asked to participate in a ten minute taped interview with the 
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investigator in which the teacher was asked to explain strategies he or 


she actually used in planning a curricular unit in social studies, 


Phases of the Study 
A description of each of the phases of the study is presented 


in consecutive order. 


Development of the optntonnatre, Reading in the literature, 
experiences, and the conceptual framework devised by the investigator 
served as the sources of the items included in the initial opinion- 
Mnaire. These items were revised or deleted in the light of responses 


received in the feasibility and pilot studies. 


Feasibility study. The preliminary exploration involved inter- 
views with four elementary school social studies teachers. They were 
asked to comment on the relevance of the proposed research to them and 
to offer constructive criticisms and suggestions about the content of 


the proposed teacher opinionnaire. 


Pilot study. The revised instruments were administered to the 
four teachers who were involved in the feasibility study and two 
additional teachers who were new to the task. Validity and reliability 
of items in the teacher opinionnaire were established on the basis of 
consistency in the responses which were given by the four teachers who 
participated in both studies. Theorder in which items were to be 
presented in the final teacher opinionnaire was established and several 


items were clarified. Proposed changes were presented to teachers in 
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the pilot study group for constructive criticism, When agreement was 
reached on the acceptability of revised item form, the opinionnaire was 


prepared for the main study. 


Main study. The main study took place over a period of four 
weeks. Once the sample was established and appointments were made with 
the participating teachers, the investigator arranged for the collection 
of data in a form which was mutually agreeable to the individuals 
involved, If the investigator's offer to exchange instructional duty 
for time taken by the cooperating teacher to complete the opinionnaire, 
arrangements were made for the administration of the This I Belteve Test 
Paeine investicator's presence. Then the participating teacher 
completed the rest of the opinionnaire in a quiet location apart from 
the classroom. When teachers worked on their own, they were asked to 
complete the open-ended question first. They were asked to enumerate 
elements which influenced their curricular decisions. The envelope of 
completed cards was presented to the investigator before the other 
parts of the opinionnaire were approached. If the respondents required 
clarification, they were encouraged to consult the investigator. All 
participating teachers were asked to provide a copy of a curricular 
plan which they had prepared for instructional purposes. If the plan 
had been selected from another source, the teacher was asked to 
indicate special adaptations, additions, and deletions. If no written 
plan was available, arrangements were made for a taped interview during 
which teachers were encouraged to describe the curricular plans they 


used for instruction in their classrooms. 
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Treatment of data. The completed Thts I Belteve Test (Form 
TIB-71) booklets were sent to the Department of Psychology in the 
University of Colorado to be read and scored by two experienced 
readers to assure reliability and validity in the results. The demo- 
graphic data were summarized. 

For the opinionnaire, the elements generated by teachers and 
ranked by them as influences upon their curricular decisions were 
tabulated according to frequency of occurrence and the weightings 
assigned by the teachers. A panel of five judges, comprised of three 
professors of elementary education, one teacher, and one graduate 
student in elementary education, was asked to categorize the elements 
identified by the teachers and to label those categories. The same 
panel of judges together with five additional educators--two elementary 
school administrators, one additional professor of elementary educa- 
tion, and two graduate students in edementary education--categorized 
the elements according to the classifications determined by the 
investigator and the first panel of judges. The resulting categoriza- 
tions served as the summary of this part of the investigation. 

The weightings attributed by teachers to each of seventeen 
elements postulated by the investigator were tabulated. The means and 
standard deviations were calculated by using DESTO7, a computerized 
descriptive statistics program available in the Division of Educational 
Research, The University of Alberta. 

Data related to the curricular decision making process were 


arranged in tabular form. Means and standard deviations were calculated 
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using DESTO7 for data which were subgrouped according to the following 
criteria: age, sex, years of post secondary education, years of 
experience in teaching social studies to children in the upper elemen- 
tary grades, belief system, and the school jurisdictions from which 
the sample had been drawn. 

The curricular plans were analyzed using a computerized content 
analysis program, the Alphabetic Sort and Frequency Cowmt, available 
from the Division of Educational Research, The University of Alberta. 
The sorted content units were categorized by three judges who formed a 
panel comprised of elementary teachers and a graduate student in 
elementary education. The content was classified according to six 
categories: instructional resources, curriculum, teacher characteris- 
tics, student characteristics, instructional procedures, and evaluation. 
The categorized content was tabulated in four sections based on 
teachers! belief systems in order to investigate the possibility of a 
relationship between the nature of the content in curricular plans and 


the belief systems of the teachers who developed them. 


Sample 

The sample consisted of 21 fourth, fifth, or sixth grade 
teachers of social studies who were randomly selected from large-city, 
small-city, and rural school jurisdictions, Three criteria for 
selection were used: 

(1) the teachers had adopted Experiences tn Dectston Making 
to such an extent that their social studies classes were definitely 


characterized by an emphasis on the distinguishing features of the new 
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curriculum (Chamberlin and Crowther, 1973, p. 14); 

t2jey ne teachers were instructing fourth, fifth, or sixth 
grade students in social studies; and 

(3) the teachers perceived themselves as independent planners. 
In each of the three school jurisdictions, the participating schools 
were randomly selected before the qualifying teachers were randomly 
selected to participate in the study. The three distinct school 
jurisdictions were selected in anticipation of possible differences 
between or among the three subgroups of teachers. Community influence 
in this study was accommodated through the selection of these juris- 
dictions and not included in the list of elements influencing the 


curricular decision making process, 


Sunmary 

inethis chapter, the désien of the study was discussed. A 
brief description of the instrumentation was followed by a description 
of the sanple. in the next chapter, a détailed account’ of the metho- 


dology has been presented. 
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Chapter 4 


CONDUCT OF THE STUDY 


Introduction 

This chapter contains a description of the feasibility study 
and the pilot study. Following an explanation of the sample selection, 
the conduct of the main study is outlined. In the final section of the 


chapter, the preparation of the data is reported, 


Feastbiltty Study 

A feasibility study was carried out informally with two fourth 
grade teachers of social studies in an elementary school and two sixth 
grade teachers of social studies in an elementary-junior high school. 


Both institutions were located in a small school district. 


Purpose. These four teachers were asked to complete the 
teacher opinionnaire as directed. Written criticisms were invited to- 
gether with follow-up interviews between the investigator and each 
respondent. On the basis of these observations, the teacher opinion- 


naire was revised, 


Procedures. Several specific alterations were made in the 
opinionnaire. 

(1) The second section of the opinionnaire was deleted because 
the questions were considered tautological and, in two instances, vague. 


Lengthy definitions were deleted because they were confusing and three 
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items were removed from the fourth section because they were considered 
inapplicable. 

(2) Terminology and definitions were simplified. For example, 
"cognitive" was changed to "knowledge" and "sequence" to "order of 
presentation."' Directions were simplified and examples were provided 
for each section of the opinionnaire. 

(3) Additional dimensions were included in the revised opinion- 


Taare? 


Addittoal tnstrumentation. (1) As a means of cross-valida- 
ting teachers' assessments of the extent to which seventeen postulated 
elements influenced their curricular decisions, an open-ended task was 
added to the opinionnaire. The procedure was placed immediately after 
tie eaministration of the 772 test in the sequence of activities. 

When teachers completed this task for the pilot study, they 
were given an envelope of blank cards on which to record, one per card, 
the elements they perceived as influences when they were making curri- 
cular decisions. The elements were ranked by the teachers who arranged 
the cards in order, beginning with the most influential element and 
ending with the least influential. 

The rationale for this undertaking involved the validation of 
the seventeen postulated elements in the opinionnaire. If, for 
example, a teacher assigned "resource availability" the weighting "5" 
in the opinionnaire, the same teacher might be expected to have recorded 


"resource availability"' on one of the blank cards and to have ranked it 
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relatively high; if, on the other hand, a teacher assigned "type of 
instructional facility" the weighting "1" in the opinionnaire, the same 
teacher might be expected to have omitted this element in the enumera- 
tion and rank-ordering of influential elements. 

(2) Gwynn and Chase (1969, p. 589) have suggested that belief 
systems which are rigid and traditional serve as major influences upon 
curricular decisions. Teachers who are characterized by such belief 
systems tend to function with skepticism, a reluctance to alter the 
status quo, a weak system of intercommunication, inflexibility, and 
personal nondirectedness. Prompted by this observation and the 
assumption that the antithesis could hold true, a search was made for a 
suitable instrument with which to assess teachers' belief systems. 

The This I Belteve Test (Form TIB-71) was selected for the 
purposes of this study. This test, developed by Harvey in 1964, is 
valid and reliable (Harvey, 1964, p. 213). Permission was secured to 
use the test in the pilot study. 

(3) Each teacher was to be asked to supply a curricular plan 
which had been used recently, was currently in use, or was intended for 
use in the immediate future. These plans were to be used to cross- 
validate teachers! responses to questions about decision making 
processes and to substantiate the assertion made by Gwynn and Chase 
(1969) about the effects of teachers' belief systems on the kinds of 
curricular decisions they make. ‘ 

All sections of the teacher opinionnaire and the This I Believe 
Test were incorporated into a questionnaire package which was used in 


the pilot project. 
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Pilot Study 
The pilot study was conducted in the same school jurisdiction 


where the feasibility study took place. 


Purpose. The pilot study was used to check the validity and 
reliability of the items included in the teacher opinionnaire. The 
order in which the instruments were presented was of special concern. 


Technical problems in the data collection procedure were identified. 


Sample. The four teachers who participated in the feasibility 
study were involved for the second time. In addition, two fifth grade 
teachers in a second elementary-junior high school were included, The 
original sample of teachers was used in order to procure a second set 


of data from the same respondents. 


Procedures. The Thts I Believe Test and the teacher opinion- 
naire were completed by each of the six teachers in the pilot sample. 
Respondents were asked to give their reactions and suggestions to 
assist in the preparation of the final version of the opinionnaire and 


the ordering of items for the main study. 


Modificatios. Several changes were made as the result of the 
pilot study. 

(1) The responses to the open-ended question (Part III, 
Section D) in which the teachers were asked to enumerate and rank-order 
elements which influenced their curricular decisions revealed lists of 


elements similar to those postulated in Section C of the teacher 
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opinionnaire. A decision was made to relocate this task so that 
teachers would complete it before proceeding with the part of the 
opinionnaire containing the task of ranking elements which had been 
postulated by the investigator. The open-ended question became | 
Section A in the finalized instrument. 

In the main study, respondents were asked to give the envelope 
containing the ranked elements to the investigator before proceeding 
with Sections B, C, and D of the opinionnaire. This precaution was 
taken so that respondents could not refer to the elements they had 
generated when ranking the postulated elements. 

In addition to the relocation of this task, the rank ordering 
of elements proved to be incompatible with the weightings assigned by 
the respondents to the elements postulated in Section C of the teacher 
opinionnaire, Consequently, the directions were changed so that the 
respondent arranged cards in five groups: those elements whose extent 
of influence was considered to be "very great" to be placed into one 
group after which each card in the pile was numbered "5" to correspond 
to the scale used in the opinionnaire. A similar procedure was used 
in the case of all remaining cards until the elements considered to be 
of "very little influence'' were grouped and assigned the numeral "1," 

(2) The wording of directions was clarified and highlighted 
for emphasis. 

(3) The third alternative for Part III, Section A, Question 
6, was changed from, "It has caused me to realize that my old curri- 


cular plans are inadequate in the light of the expressed objectives, 
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but I have not been able to attempt the development of appropriate 
plan's tyet" (to ready "It has caused me to realize that my old curricular 
plans are inadequate in the light of the expressed objectives of 
Experiences in Deetston Making and, consequently, I am in the process 
of attempting to develop appropriate plans." 

A copy of the final Questionaire Package has been placed in 


Appendix A. 


Validity and reliability of the teacher opintonnatre, Six 
months had elapsed between the feasibility and pilot studies. The 
responses of the four teachers who participated in both studies were 
examined for consistency. A criterion level was established for this 
purpose. If a response for a particular item varied by one point in 
either direction, it was still considered valid. If the variation was 
greater, the respondents were asked for opinions. In some cases, items 
were reworded and in one case the item was discarded, The respondents 
claimed that they had no difficulty in understanding the questions or 
in selecting a response for the items which were revised. The scales 


were therefore deemed to be reliable. 


Selection of the Matin Study Sample 

The sample was limited to 21 elementary teachers who were 
teaching elementary social studies in three distinct school jurisdic- 
tions. The teachers were randomly, selected on the basis of eligibility 


determined by several specific criteria. 
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Permission was obtained to conduct the study in a large urban 
public school district, a small urban public school district, and a 
rural school division in the Province of Alberta. Copies of the 


correspondence are included in Appendix B. 


Criteria of selectton. In order to qualify for the study, a 
candidate had to be: 

(Ljepasteacher ofifaurth, fifth, and/or sixth grade social 
studies; 

(2) a teacher using the elementary social studies handbook, 
Experiences tn Dectston Making, as the basis for instruction in social 
studies; and 


(3) a teacher who develops curricular plans independently. 


Seven teachers were randomly selected from each jurisdiction. 
Although the selection criteria were identical in determining each sub- 
group, the sampling procedure varied slightly in each of the participa- 


ting school jurisdictions. 


Large-ctty subgroup. From the list of schools offering fourth, 
fifth, and sixth grade instruction, twelve schools were randomly 
selected using a table of random numbers (Keeping, 1962, p. 413). The 
Director of Educational Research for the school system selected eight 
qualifying schools out of twelve which had indicated willingness to 
participate in the study. The investigator then contacted the principal 
of each school to determine a list of the eligible teachers according 


to the three criteria outlined above. The teachers of one school were 
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disqualified on the grounds that they were planning collectively and 
they were not using Expertences in Decitston Making as the basis for 
pociat stuares instruction. Ihe principal of edch of*the’ remaining 
schools submitted a list of eligible teachers to the investigator who 
subsequently applied a table of random numbers (Keeping, 1962, p. 413) 
three’ consecutive times to determine a first, second, and third choice. 
In the event that the first-named teacher could not participate for 
good reason, the second-named subject could be asked to participate; 
Similarly, in the case of the second-named being unable to participate, 
the third-named could be asked. In the case of the large-city school 
district, the seven teachers who were approached initially agreed to 
participate in the study. Appointments were then made with each 
teacher to complete the questionnaire during the second and third weeks 
of December, 1972. Four teachers took advantage of the investigator's 
offer to perform classroom responsibilities while he or she completed 
all but Part I of the Questionnatre Package. If teachers worked 
independently, Part II, Section A was given to them separately. After 
this section had been completed, the balance of the Questtonnatre 


Package was given to the teacher for completion in their own time, 


Small-city subgroup. All elementary schools offering fourth, 
fifth, orsixth “grade “instructicn were elisiblée for*serection, ~“A™table 
of random numbers (Keeping, 1962, p. 413) was applied to the list of 
schools to determine the participating units. The lists of selected 
schools was forwarded to the Central Office of the participating small 
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The Administrative Assistant supplied the investigator with the 
names of all teachers who were offering instruction in social studies 
in the selected schools. As in the large urban sample, first, second, 
and third choices were randomly selected. In one case, the teacher who 
had been selected initially was unable to participate since she had 
ceased teaching social studies because of intra-school reorganization. 
In this case, the second teacher was contacted and subsequently agreed 
FO participate. Five of the seven teachers accepted the investigator's 
offer to carry out classroom duties in lieu of completing the research 


instrument. 


Rural subgroup. The Superintendent of the rural school divi- 
sion submitted a list of eligible schools from which seven were 
selected randomly. When the investigator arrived in the division to 
conduct the study, a list of eligible teachers was presented for 
PanaomizattoObmwse 1n ail cases,..the tirst-chosensteacher,agreed,to 
participate. Three teachers took advantage of the investigator's 


offer to teach for them while they completed the Questionnatre Package. 


Main Study 


The main study was conducted during a four-week period. 


Data collection. When the investigator arrived in the small- 
city and rural school jurisdictions, a mutually agreeable time for each 
teacher was scheduled for the completion of the research instruments. 
Arrangements were also completed regarding the nature of exchange duties 


if the investigator was expected to relieve the participating teacher 
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dupinggpart of the data colléection*procedures. In the case of the 

large-city school system, principals were contacted first. Participa- 
ting teachers then made arrangements with the investigator to complete 
the research instruments at an appointed time during a two-week period. 
The investigator was asked to report to the principal of each partici- 


pating school before collecting data from the teacher concerned. 


Testing procedures. The investigator timed each respondent 
during the administration of the This I Belteve Test (Form TIB-71) 
according to the procedures established by the developer. A written 
curricular plan was collected from 17-respondents. One teacher in the 
rural subgroup who had no plan available agreed to describe his curri- 
cular planning activities during a taped interview. Three teachers in 
the large-city subgroup were unable to provide a written plan; all 
agreed to share their curricular decision making techniques during 
taped interviews. Two teachers in the large-city subgroup provided one 
of many unit plans they had developed for the system over a period of 
two years. The tapes were transcribed and the prepared data were 
analyzed in the same manner as the ree content from the eighteen 


written plans. 


Data Preparation 


Data were processed in four stages. 


This I Belteve Test. The completed booklets were sent to 0. J. 


Harvey at Colorado State University, Boulder, Colorado for reading and 
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scoring. This was done by Harvey and one of his clinical associates, 
The results were tabulated according to the means of the system scores 


and of the seven sub-dimensional scores. 


Personal ad professtonal tnformatton. Demographic data were 
tabulated together with subgroup and total sample means, Related 
professional information was summarized and tabulated by subgroup and 


by total sample. 


Curricular deciston making components. The responses from 
Part Iil of the teacher’ questionnaire, Sections B and C were tabulated. 
In addition, means and standard deviations for the data from Section C 
Were Calculateu., o1xX Criteria were used if Subgrouping the data: 
woe Years Of DOS SscCONdary cducation, years Of experi eice in 
teaching fourth, fifth, or sixth grade social studies, school juris- 


diction, and belief system. 


Postulated elements. Responses to Part III, Section D (three 
categories of environmental influence) were tabulated. Means and 
standard deviations for six subgroups were obtained. The subgrouping 
criteria were: age, sex, years of post secondary education, years of 
teaching experience related to upper elementary social studies, school 
jurisdiction, and belief system. Criterion Jévels: were set in order to 
determine differences between and among subgroups on each of seventeen 


elements postulated in this part of the opinionnaire. 
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Generated elements. The elements which teachers had written on 
the blank cards were tabulated together with the weightings assigned to 
each item (1-5). An element was recorded upon its initial occurrence. 
The weighting was tabulated in the column assigned to the contributor. 
If a second teacher generated the same element, the weighting was 
recorded in that teacher's colum. In this way, frequencies were 
obtained for each of 88 discrete elements generated. Total weightings 
were calculated for each element. 

The elements were numbered randomly and reproduced on small 
Gand sisceihe j''deck iwas ‘giiverrito each imember ‘of ca panel sof sfive judges: 
They were asked to sort the eighty-eight items into affinity groups 
which they subsequently labelled. No a priori categories were supplied 
and there was no limit placed upon the number of categories which could 
be generated. 

The groupings which were generated by the five judges were 
synthesized into six categories by the investigator. Then, the original 
judges together with five new judges attempted to assign each element to 
one of the six categories, The judges were instructed to lay unresol- 
vable items aside in a residual group which was submitted with the six 
groups of categorized elements. These groupings were tabulated. If an 
element was assigned to a particular category seven times out of ten, 
it was considered to be a member of that set. Once the tabulation was 
completed, total weightings for all elements assigned to a particular 
category were tallied. Based upon the total.weighting factor for each 
category, the six groupings were ranked in a descending order of impor- 


tance. 
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Data from currtcular plans. The texts of the written curri- 
cular plans and the transcriptions of the taped interviews were 
partially reduced for content analysis using the Barrett Taxonomy (Iker 
and Harway, in Gerbner, 1969). This technique is used to remove non- 
content words from basic text. The reduction is accomplished through 
the elimination of articles, prepositions except where they are an 
integral link in a unit of meaning, for example, "'cap-in-hand," 
punctuation, numerals except when linked to a unit of meaning, for 
example, "eight-cylinder-motor," and deinflections. Further reduction 
was accomplished by eliminating reference titles, Christian names, and 
names of local cities, towns, and other specific geographical locations. 
A schedule of words and expressions which convey limited meaning, for 
examnle. certainly,’ "“maybe,;'" served to reduce the text even further. 
Finally, some groups of words were hyphenated in order to retain full 
meaning, e.g., "affective-domain,"' and substitutions were made for long 
or awkward strings of words. A schedule of reduction techniques can be 
found in Appendix C. The "stripped" texts were entered on IBM cards, 
each of which was capable of holding sixty-five characters in addition 
to five characters for identification and ten for word spill-overs. 

The texts of 17 curricular plans and 4 taped interviews were transferred 
to a total of 621 IBM cards in preparation for processing in the com- 
puter. 

This data was alphabetically tabulated and frequencies were 
assigned to each word by the computerized content analysis program, 
Alphabetic Sort and Frequency Count, which is available from the 


Department of Educational Research, The University of Alberta, 
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The content of the curricular plans and taped interviews was 
subsequently categorized according to its relationship to one of six 
criteria corresponding to the categories of elements which influence 
teachers' curricular decisions. These categories were: 

(1) ‘curriculum elements were subdivided into cognitive 
(knowledge) aspects, affective (social and personal) aspects, the 
valuing process, and design; 

(27 *=mstructronal® resources 

(3) instructional procedures ; 

(4) student characteristics; 

(5S) teacher characteristics; and 


(6) evaluation. 


Three judges were asked to assign each tabulated content unit 
to one of the six categories. If a word was not resolved, it was 
placed on a residual list. Assignments were based upon concensus 
among three judges, the criterion level at which a word became a member 
of a particular category. This procedure was followed for each of the 
Zieprincours:. 

Once the composition of each grouping was determined, the 
proportion of the prepared text from each curricular plan or interview 
devoted to each category was calculated and tabulated according to the 
teachers' belief system subgroup. Comparisons were made among the four 
sets of plans for similarities and differences which could be related 
to the belief system of the teacher as reflected in the curricular 


decisions made by that teacher. 


az 















Pa RD ‘ratnt. beqed bne ewelg selvormno shy Io Seesaes eT 
. | 7 tie 
ovo OF qidenetteled ex: of Qiibrooas bes Progetao yi Snoupszalee 


al donmlw vonontsio to 2a frogsts. ey oF ga lbneqerrroo sitet us te 0 
ma ‘ mr ; ; e a 
vTe”’ mivegetss eee! .enoseloub telueivrrs ‘eves 


mono ofel bobivibdue otsw etnamole mfigoiram -f1) 


Te aT innoeteq orp Is ipce) wivogtia. ettooqen. (ogbef ond! ; 

°c 

(ajizeh bas ,zeg0oTg goiutagy 

~s -eec1doeest Lertoksourvsent (s) 
(ube oerg lanoivowsienk (£) 


~ ,2siseivetoerds taebute (8) 


Ht 


ith :esrvetratoepals tenmened . (2) 


; : oa 
sfofsaulave (2d) - 
= 
A “wel 245 
5 . . ey 
Ko mudete OF badta @row Boghur segir : 


4, 3 
zev Inow 6 El .eetregeteds xie sft Yo Sno ae 
: ai7 . 9 ed : 


' . a 7 . ; 
tom 1G een) stow ataterigiesA .de8t Ieubiges a to beooaige 
; = << 
totuon s emsoed brow s doidw ts Tavel mbretive off .segbat sordy so 
— Pe ~ aT 
oft 20 fous tot bawolldt 2aw orebeoeta, eis yrogetad. talon reqs to. 
; ; e700 st aieq sy 


: qt= — 


Poa ico aerate) ie eal 





iL. 


€ 


’ -: 5 (eae Mig rer 


She, 


Summary 

This chapter was devoted to a detailed description of the con- 
duct of the feasibility, pilot, and main studies together with an 
explanation of the procedures used in selecting the sample. An ‘outline 
of the preparation of the data for analysis and discussion was pre- 
Sentocsin the final section of the’ chapter. 

In the four following chapters, the analysis has been presented 
in four parts. in Chapterss,. thesanalysis of data consists of a 
Ceserepri1on or tne sample, the belief systems of the participating 
teachers, and the differences which occurred between and among sub- 


groups. 
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Chapter 5 
ANALYSIS OF THE DATA 


Introduction 
In this part of the analysis, demographic characteristics, the 
Dertc mesys tems: Ofsties teachers fin the tsample, and the differences 


accredited to subgrouping criteria are presented, 


Demographic Characteristics 
Seven speci fvexcharacteristics of “teachers were considered to 


have some relevance to the study. 


Age. Ages have been reported in terms of distribution accord- 
ing to the three subgroups associated with type of school system and 
in terms of means given for each subgroup and for the total sample 
(Table 1). 

Ages were collapsed into three fifteen-year intervals: 
teachers who were 20-34 years of age; teachers who were 35-49 years of 
age; and teachers who were 50-64 years of age. In the total sample of 
21 teachers, nine (43 percent) were 20-34 years of age, seven (33 per- 
cent) were 35-49 years of age, and five (24 percent) were 50-64 years 
of age, 

The mean age of the seven teachers in the rural group was 37.7 
years. For the seven small-city teachers, the mean age was 48.7 years. 
The mean age of the seven large-city teachers was 30.9 years. The mean 
age for the entire sample (twenty-one teachers) was 39.1 years. 
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Sex, In the rural subgroup, two teachers (29 percent) were 
male and five (71 percent) were female. One teacher (14 percent) in 
the small-city subgroup was male; six (86 percent) were female. In 
the large-city subgroup of teachers, two (29 percent) were male and 
five (71 percent) were female. The total sample of twenty-one teachers 


was comprised of five (24 percent) males and 16 (76 percent) females. 


Years of post secondary education. This characteristic has 
been reported in terms of distribution and of means. 

Years of post secondary education (beyond Grade XII) have been 
reported according to three categories: less than four years, four 
years, and more than four years. 

In the rural subgroup of seven teachers, four (57 percent) had 
less than four years of post secondary education. One teacher (14 per- 
cent) had four years of post secondary education while two (29 percent) 
had more than four years. In the small-city subgroup, two teachers (29 
percent) had less than four years of post secondary education, three 
teachers (43 percent) had four years, and two teachers (29 percent) had 
more than four years. In the large-city subgroup of seven teachers, 
none had less than four years of post secondary education. Four 
teachers (57 percent) had four years while three (43 percent) had more 
than four years. In the total sample of twenty-one teachers, six (29 
percent) had less than four years of post secondary education, eight 
(38 percent) had four years, and seven (33 percent) had more than four 


years. 
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The mean number of years of post secondary education completed 
by the seven teachers in the rural subgroup was 3.2; the seven small- 
city teachers had completed a mean of 3.7 years of post secondary 
education while the mean for the seven large-city school teachers was 
4.4, The mean number of years of post secondary education completed by 
each teacher in the total sample was 3.8, 

In addition to these data, respondents were asked to indicate 
the university courses they had taken which were of assistance to them 
in curricular planning. Discussion related to the description and 
categorization of these courses has been included in Appendix D. 

Respondents were also asked to enumerate in-service and 
professional development activities which had assisted them in curri- 
cular planning. These experiences included all relevant activities 
except university courses. The description and categorization of these 
experiences have been included in a discussion which may be found in 


Appendix D. 


Years of experience. The years of experience in teaching 
fourth, fifth, and sixth grade social studies have been reported in 
terms of distributions and means. 

Years of experience in teaching fourth, fifth, and sixth grade 
social studies have been presented in two groups: 1-5 years and 6 or 
more years. 

Three of the teachers (43 percent of the rural subgroup) had 
taught fourth, fifth, or sixth grade social studies for 1-5 years ; 


four teachers (57 percent) had taught these levels of social studies 
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for six or more years. In the small-city subgroup of seven teachers, 
two (29 percent) had taught fourth, fifth, or sixth grade social 
Studies; formi-—S, years five (7lpercent)i,for more, than, six.years,,.. In 
the large-city subgroup of seven teachers, five (71 percent) had taught 
Soc iaisstudi esgat: thetourth ».fi fth,-iom.s ixth grade, levels for 1-5 
years while two teachers (29 percent) had taught social studies at 
these levels for more than six years. In the total sample of 21 
teachers, 10 had taught social studies at the upper elementary level 
for 1-5 years while 11 teachers had taught for 6 or more years. 

The mean number of years during which teachers in the rural 
subgroup had been teaching social studies at the fourth, fifth, or 
sixth grade levels was 6.0; for the small-city teachers, the mean was 
9.9 years; and for the large-city teachers, the mean was 4.4 years. 

In the total sample the mean number of years each teacher had taught 


eocrel -tucles ctathe fourth, firth, or sixth srade levels was 6.8. 


Teacher use of Experiences in Dectston Making as a basts for 
curricular decision making. Frequencies with which Expertences in 
Deciston Making has been used as a basis for curricular decision making 
have been reported in terms of distributions and means. 

In the rural subgroup, three teachers (43 percent) had used the 
handbook as a basis for curricular decison making once only, two 
teachers (29 percent) had used it twice, one teacher (14 percent) had 
used the handbook three times, and one teacher (14 percent) had used it 


five or more times. In the small-city subgroup, three teachers (43 
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percent) had used Experiences in Dectston Making once, one teacher (14 
percent) had used it twice, and three teachers (43 percent) had used 
the handbook as a basis for curricular decision making three times. In 
the large-city subgroup, two teachers (29 percent) had used Experiences 
tn Dectston Making once and two teachers (29 percent) had used it twice. 
Three teachers (43 percent) had used the handbook five or more times as 
the basis for curricular decision making. 

Teachers in the rural subgroup had used the handbook an average 
of 3.6 times as the basis for curricular planning. Teachers in the 
small-city subgroup had used the handbook as a basis for curricular 
decision making an average of 2.0 times. In the large-city subgroup, 
the mean number of times teachers used the handbook as a basis for 
curricular decision making was 4.7. For the total sample, the average 


was 3.4 times. 


Teachers' Beltef Systems 

The test booklets were scored by two researchers in the Depart- 
ment of Psychology, University of Colorado. The scores were used to 
classify teachers into four belief systems. The distribution of 
teachers in the sample by belief systems and according to the seven 
dimensions which make up the four belief systems are presented in 


Table: 2, 


Deseriptions of belief systems. Four systems prevail. Res- 
pondents who are predominantly System 1 diménsionalize and construe 


the world in the most concrete mode. Their sentence completions are 
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Table 2 


Number of Teachers in Each Belief System Category 


NO. OF TEACHERS | PERCENTAGE 
GROUPS Beliet SRT Belier ee 


4 pi ebehemeles soP hh Totat den 2 3 Total 















Group l - 
Rural 






Group 2 - 
Small City 






Group 3 - 
Large City 


Totals 


very absolute, highly tautological, platitudinous and normative, highly 


etmpoccitreiic, religious, and moral, and €xXpress positive attitudes 
towards referents associated with institutions such as central offices 
and supervisory organizations, 

Respondents who are classified as predominamtly System 2 are 
highly evaluative and absolutistic. They tend to express negative 
attitudes towards marriage, religion, and the Canadian way of life, the 
same referents towards which System 1 individuals are positive. 

Respondents who are predominantly System 3, next to highest 
level of abstractness, are more relativistic and less evaluative than 
System 1 or 2 subjects. They tend to express more positive beliefs 


about friendship, people, and interpersonal relations. 
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Respondents who are predominantly System 4 represent the 
highest level of abstractness, Their responses imply a high degree of 
novelty and appropriateness, independence without negativism, high 
relativism and contingency, and of the ability to think perceptively 
and accurately. Representatives of this system generally use multi- 


dimensional rather than unidimensional interpretive categories. 


Findings. At least one member of the sample was categorized in 


each of the four systems identified by the JIB scores. 


(t) System l. Fourteen of the teachers (67 percent of the 
Sample) were classified as representatives of System 1. Within. the 
subgroups, the following numbers of teachers were classified as System 
I: six rural teachers, five small-city teachers, and three large-city 


teachers. 


(tt) System 2, Three teachers (14 percent of the sample) were 
categorized as System 2. One teacher in.each,of the three subgroups 


was classified according to the second belief system. 


(tit) System 3 Only one teacher (5 percent of the sample) 
was categorized as representative of System 3; the individual was in 


the large-city subgroup. 


(tv) System 4, Three of the teachers (14 percent of the 
sample) were classified as System 4; one was a small-city teacher and 


the other two were from the large-city group. 
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Summary. In the case of 14 System 1 subjects, ten were "pure! 
examples of the system. Three of the subjects showed some evidence of 
System 3 and one teacher showed some evidence of System 4. In classify- 
ing subjects, Harvey (1973) suggests that the dominant system be used 
as the chief categorization criterion. 

In the case of the three System 2 subjects, one teacher was a 
"pure'' example of the system. One subject showed some evidence of 
System 1 and one showed some evidence of System 4, Again, the three 
System 2 subjects are dominantly System 2. 

The one System 3 subject was a "pure" example of the system. 

In the case of the three System 4 subjects, one teacher 
exemplified a "pure'' version of the system. Two subjects showed some 
evidence of System 1. Harvey (1970, b) reports that 

}. . only a small peréentagetof teachers? (approximately? 

percent) appear to be functioning at the level of System 4 
while a large majority represent clear System 1 functioning or 
an admixture of System 1 with System 3 [p. 80]. 

Seores obtained on dimensions. Test scores were reported in 
terms of overall belief systems and for the seven auxiliary dimensions 
which were rated on a five-point scale by the readers (Table 3). The 
scores provided by each reader were averaged to obtain the values 


reported"in the table. 


(t) Openness. The respondents presumed willingness seriously 
to entertain and possibly accept an idea contrary to his own more 


central ones, 
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Summary of Systems and Dimension Scores 
on the Thts I Belteve Test 
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Scale: 1-5; Greatest amount of dimension = 5 


1 01 20) 3.0 $510) 5550 2.0 3.0 of 
02 2.0 Bos 4.0 4.0 2.0 GoW) 2.0 
04 1.0 25.0 4.0 4.0 Bol S00) Be 
05 1,0 2.0 4.5 5.0 Soll) 2.0 2.0 
06 2.0 250) 4.0 3.0 2.0 1.0 GoW) 
07 Ha) 2 4.0 4.0 2.0 2.0 2.0 
08 Zao St) (0) Syl) 2.0 3.0 2.0 
11 2.0 25 4.0 4.0 1.0 Soll 2.0 
12 20 AA S98) 5.0 TO) Sao) 2.0 
13 Jas Zao) Sa 5.0 1.0 a0 2D 
14 oS 2.0 4.0 4.5 1.0 3.0 Bold 
17 a0 ZO 4.0 4.0 2.0 3.0 2.0 
18 0) 3.0 Sri) 3.0 1,0 35 5.0 
21 3.0 2.0 S350) 50 Bob fachO) Zo 
N= 14 67 Mean 2.0 2.4 Gi Bo 1.9 Be 2.2 
2 03 2 4, eS Soll) 
09 So) Bos 3.0 1.0 3.0 2.0 3.0 
15 Bas) 4,0 3.0 Ao Si 2.0 56 0 
N= 3 14 Mean 2.5 3.0 3.8 De 3.5 2.0 3.0 
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The System 1 respondents reported a mean score of 2.0 in open- 
ness while the System 2 teachers scored 2.5, the System 3 individual 
scored 3.0, and System 4 respondents reported a mean score of 3.8 on 
this dimension. The System 4 (abstract belief) teachers were the most 


open; System 1 most closed. 


(tt) Candor. The assumed forthrightness of self-honesty with 
which a response is made, Candor implies low denial and low defensive- 
ness, 

Respondents who were categorized as System 1 and System 4 
scored means of 2.4 and 2.5 respectively. System 2 teachers indicated 
a mean score of 3.0 on this dimension while the System 4 group scored 


4,0, the highest ranking on candor. 


(iit) Evaluativeness. The tendency to make good-bad, right- 
wrong judgements which hold obvious pejorative implications. 

In descending order, System 1 respondents indicated the 
highest mean score on this dimension--3.7. System 2 and 3 scored 
3.3 and 3.0 respectively. Teachers with abstract belief systems 
(System 4) indicated a mean score of 2.0 on this dimension, thus 


indicating low priority on evaluation. 


(iv) Externality. The respondent's tendency to attribute 
success, failure, or control of his actions to forces over which he has 
a 


little or no control, including such things as luck, other persons, 


and- social obstacles. 
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In this dimension, only System 1 respondents indicated a high 
mean score of 2.8. The teachers in Systems 2, 3, and 4 reported mean 


scores Ofjd oy e.0,3 and el.Ojwespectively: 


(v) Cyntctsm, The tendency to express nihilism and to spas 
worthlessness to everything in general. 

The System 2 respondents were highest (3.5) in this dimension, 
The System 3 teacher reported 2.5, System 1 respondents scored a mean 


of 1.9, and System 4 subjects were least cynical; their score was 1.0. 


(vt) Optimism. The assumed feeling of well-being and that 
things will, or already have, turn out well. 

System 4 respondents scored 3.0 on this dimension. System 1 
teachers reported a mean score of 2.7 and System 2 and 3 subjects each 
scored 2.0 representing the subgroups displaying the least optimism in 


the sample. 


(vit) Complexity. The number of different themes expressed 
together with their integration--a kind of judged profundity or depth 
of thought. 

In ascending order, System 1 scored lowest in complexity--2.2. 
System 2 and 3 subjects scored 3.0 while ee 4 teachers provided the 


highest mean score of 2.8 on this dimension. 


Summary. System 1 subjects tended to be low in openness, candor, 
cynicism, optimism, and complexity; high on:evaluativeness and externa- 


lity, 
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System 2 respondents were low in openness, externality, and 
optimism; mid-range in candor, evaluativeness, cynicism, and complexity. 

The System 3 respondent indicated a low score in candor, exter- 
nality, cynicism, and optimism; mid-range in openness, evaluativeness, 
and complexity. 

System 4 respondents scored high in openness, candor, and 
complexity; mid-range in optimism; low in evaluativeness, externality, 


and cynicism. 


Means and Standard Deviations 

Means and standard deviations between and among groups were 
calculated)»on the: bases of seven criteria:* age, sex, years of post 
secondary education, years of experience in teaching fourth, fifth, or 
sixth grade social studies, school system, and the belief system as_ 
indicated by the This I Believe Test (Form TIB-71). 

In order to be recognized, differences between or among groups 
on any one criterion had to meet two conditions: 

(1) the difference had to be equivalent to at least one full 
unit on the five-point scale, and 

(2) the standard deviation between the maximum values had to 
be less than 1.0. Thewiatterecritentonsséemedttopcorrespond to the 
consistency-inconsistency criterion which was used in conjunction with 
the interpretation of the tables. 

Differences which were recognized occurred when the sample was 
subdivided according to age, years of post Secondary education, school 


jurisdiction and belief system, 
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Postulated influences on teachers. Differences were recognized 


in the cases of four subtests: 


(t) Age. In Table 4, means and standard deviations have been 
shown for two items--size of class and type of facility--on which age 
sub groups differed according to the accepted criteria. The older of 
the two subgroups of teachers (50-64 years of age) indicated that the 
Seve oO.) Class exerted considerable influence upon their curricular 
decisions while the other subgroup of teachers (35-49 years of age) 
indicated that class size influenced their curricular decisions to some 
extent. JIhis information was reported in (a), Part B, Section D of the 
opinionnaire. The younger of the two subgroups of teachers (35-49 
years of age) indicated that the type of facility in which they teach 
exerted an amount of influence ranging from some to considerable upon 
their curricular decisions. The older subgroup of teachers (50-64 
years of age) indicated that the type of facility influenced their 
curricular decisions very little. This information was reported in 


(cin Part, cection D¥or ire opinionnaire, 


Table 4 


Mean Differences and Standard Deviations on Two Influential 
Elements According to Age Groupings 


Age Group Maximum Minimun Group Difference Between Standard 
in Years Value Va Zue Mean Group Means Deviation 


Element 


Size of Class 


2 ype of Facility) 035 


50 
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(tt) Years of post secondary education. In Table 5, the means 
and standard deviations have been shown for the item--type of space--on 
which influence differed between subgroups according to years of post 
secondary education. The subgroup of teachers who had more than four 
years of post secondary education indicated that the type of space in 
which activities take place exerted some influence upon their curricular 
decisions while the subgroup of teachers who had less than four years 
of post secondary education indicated that the type of space influenced 


their curricular decisions very little. 


Table 5 


Mean Differences and Standard Deviations on One Influential 
Element According to Years of Post Secondary Education 


Years of Post 


Maximum Minimum Group Differences Between Standard 
secorent So Value Value ’ Mean Group Means Deviation 
Education : 
1 Type of Space <4 yr. S20 1.0 2.0 0.58 
>4 yr. 4.0 2.0 0 io) 0.76 


(tit) School jurisdictio. In Table 6, means and standard 
deviations have been shown for an item on which influence differed 
between subgroups according to school jurisdiction. The subgroup of 
small-city teachers indicated that the curriculum handbook, Experiences 
tn Deciston Making, exerted some to considerable influence upon their 
curricular decisions while the subgroup of large-city teachers indicated 
that the handbook exerted very little to some influence upon their 


curricular decision making activities. 
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Table 6 


Mean Differences and Standard Deviations on One Influential 
Element According to School Jurisdiction 


Maximum Minimum Group Difference Between Standard 
Value Value Mean Group Means Deviation 


Sub group 


1 Curriculum Handbook Small City 4.0 
(Expertences in 


Beciet on Making) nono s gee” 





(tv) Beltef system. In Table 7, means and standard deviations 
have been shown for six items where the degree of influence differed 
between subgroups based upon teacher belief systems. Teachers classi- 
fied in belief systems 4, 2, and 1 indicated that the social and 
personal needs of the chiid influenced their curricular decisions from 
a considerable extent to a very great extent while the System 3 teachér 
rated this item as having only some influence upon his curricular 
decisions. 

The System 3 teacher indicated that the talents of the child 
influenced his curricular decisions to a very great extent while System 
45,1, and 2 teachers indicated,that this element influenced their 
curricular decisions from some to a considerable extent. 

The System 3 teacher indicated that the type of space in which 
he teaches influenced his curricular decisions to a considerable extent 
while System 4 and 1 teachers indicated that this element exerted little 
influence upon their curricular decision making activities. 

System 1, 2, and 4 teachers indicated that access to appropriate 


instructional materials exerted less than considerable influence upon 
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Table 7 


Mean Differences and Standard Deviations on Six Influential 
Elements According to Belief System Groupings 


Sub- Maximum Minimum Group Difference Between Standard 
Element Group(s) Value Value Mean Group Means Deviation 


Social and Personal System 


Needs of the Child Seren 


System 


Vs 
System ‘ HVS Haba es 


Talents of the 
Child 


1. S/leos le 7. 


Type of Space 


Access to Instruc- System 
tional Resources 


System 
System 
vs 


System , Be Ha 


Paraprofessional 
Assistance 


Curriculum Hand- System 
book (Expertences 
tin Decisim 
Making) vs 


System 


System 
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their curricular decisions while the System 3 teacher reported that no 
mMicruence Was atcributaole Ca this element. 

Me system. 5 teacher indicated that his Curricular decisions 
were influenced to some extent by the availability of paraprofessional 
assistance while System 2 and 1 teachers attributed very little influ- 
ence to this element. 

System 4 and 1 teachers indicated that the curriculum handbook 
influenced their curricular decisions to some extent while the System 3 
teacher reported that this element exerted very little influence upon 


Ds Curricular decision making activities. 


Influences on teacher chotces, Differences were recognized in 


the cases of two subtests. 


(t) Sex, . The male subgroup indicated that the relationship of 
one area of study to another ranged in importance from considerable to 
great while the female subgroup indicated importance ranging from 


moderate to minimal (Table 8). 


Table 8 


Mean Differences and Standard Deviations on One Curricular 
Decision Making Component According to Sex 


Curricular Decision Maximum Mininum Group Differences Between Standard 
Making Component Value Value Mean Group Means Deviation 


1 Relationship of Male 
one area of study 


with another Fenais 
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(it) Belief system In all, differences among belief system 
groups were recognized when the importance of ten curricular decision 
making components was reported. System 4 and 2 teachers indicated that 
their personal understanding of the valuing process was more important 
to them than it was to the System 3 teacher who attributed slight 
importance to this component. 

When considering the importance of personal understanding of 
the affective objectives, System 1, 4, and 2 teachers assigned mean 
values of 3.8, 3.7, and 3.0 while the System 3 teacher assigned a mean 
importance value of 2.0. 

Provision for the knowledge needs of children was assigned a 
mean importance value of 4.3 by the System 1 teachers while System 2 
teachers attached a value of 3.3 to the component. 

System 2 teachers attached considerable to great importance to 
provision for the social and personal needs of children. System 4 
teachers assigned a mean value of 3.7 to the importance of this com- 
ponent while the System 4 mean was 4.7. 

System 4 teachers indicated that the selection of appropriate 
objectives to meet children's specific needs was of considerable 
importance (4.3) while System 2 teachers assigned a mean value of 3.3 
to this component. 

The amount of content was of considerable importance to the 
System 3 teacher and of moderate importance to the members of the 


System 2 subgroup. 
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Mean Differences and Standard Deviations on Ten Curricular Decision 


Making Components According to Belief System Groupings 





Curricular Decision Sub- Maximum Minimum Group Difference Between Standard 
Making Component Group(s) Value Value Mean Group Means Deviation 
la Personal understand- System 4 4, 4,0 0.00 
ing of the valuing 
rocess ss do 2 4.0 350 oS 0.47 
System 3 ZO) Zo 2.0 Ze OW (Ble 0.00 
b Personal understand- System 1 5.0 328 0.67 
Aten OL SEOT AT SSCaNEIe SF on 3.0 Bey 0.47 
objectives 
System 2 ; 3.0 550 0.00 
vs 
System 3 2.0 2.0 ZO) hs B/N He 0.00 
2a Provision for the System 1 Se) 3.0 4.3 0559 
knowledge needs of vs 
children System 2 4.0 3.0 Kis PRO 0.47 
b Provision for the System 2 3.0) 4.0 Ae, 0.47 
social and personal vs 
needs of children System 4 4.0 Sal) a MiG 0.47 
3a Selection of appro- System 4 50) Soy 4.3 0.94 
priate objectives vs S 
to meet knowledge System 2 4.0 on 0 Sa LO 0.47 
a oe tes 
4a Amount of Content System 3 4.0 4.0 4.0 0,00 
vs 
System 2 Sal 5.0 SAU 1.0 0.00 
b Order in which System 1 4.0 3.0 3.3 0.45 
pee ete System 2. 4,0 3.0 aes 0.47 
presented ae 
System 4 Soo Lo @ Za TO /Ae0 0.94 
c Relationship of one System 3 .0 4.0 4.0 0.00 
meee GE Study WAC oem 1 0 3.0 3,8 0.67 
another 
System 2 .0 Saw 3.7 0.47 
vs 
System 4 3.0 1.0 2.0 ZeOf le Sf lod 0.81 
d Provision of chance System 2 Bo) 4.0 4,3 0.47 
SO Tobe plays =o. | Geran V9 6 Gi0 : 3.9 0.80 
vs ° 
System 3 2.0 Za0 2.0 253/129 0.00 
g Checking up on System 1 5.0 3.0 50 0.59 
progress at the 
deat ita < System 2 4.0 3.0 Sig a 0.47 
System 3 3.0 $.0 50 0.00 
vs 
System 4 3.0 1.0 2.0 Vi9/i. 771.0 0. 82 
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The order in which materials are presented (sequence) was 
ascribed moderate importance by System 1 and 3 teachers while System 
4 teachers felt that this component was of minimal importance to 
them. 

System 3, 1, and 2 teachers designated considerable to moderate 
importance to the relationship of one area of study to another. System 
4 teachers accorded this component with slight importance. 

System 2 and 1 teachers attributed importance ranging from 
moderate to considerable to the provision of chances for children to 
role play and interact with one another. The System 3 teacher 
reported slight importance in this dimension. 

o¥s vem (1, 25) and 3 teachers ascribed importance ranging from 
moderate to considerable to the function of checking up on progress at 
the conclusion of a unit (summative evaluation). System 4 teachers 


indicated slight importance. 


Summary of the Analysts 

In this chapter, demographic characteristics of the sample, 
belief systems of the teachers, and descriptive statistics have been 
reported, 

Fourteen teachers were categorized as System 1--those holding 
to a concrete belie£: systen; Three teachers were classified in 
System 2, one was placed in System 3, and three teachers were cate- 


gorized as System 4--those holding to an abstract belief system. 
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It was shown that the type of belief system held by a teacher 
may be related to that teacher's view of the curricular decision making 
process. 

In the next chapter, the analysis of influences on teacher's 


curricular decisions has been presented. 
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Chapter 6 


ANALYSIS OF INFLUENCES ON TEACHERS! 


CURRICULAR DECISIONS 


Introduetton 

Elements which influence the curricular decision making process 
were postulated for this study. They have been analyzed according to 
three categories: the learner, the school, and the elementary school 
social studies handbook. Elements which influence the curricular 
decision making process were generated by the teachers themselves, 
These have been analyzed according to six categories: instructional 
ReSOUrcCeS. -CurYTcUulLUn, Suideitt characteristres ; teacher “characteristics, 


instructional procedures, and evaluation, 


Postulated Elements 

This part of the analysis was based upon the responses to 
questions in Part III, Section D of the opinionnaire which was designed 
to elicit teachers' perceptions of the importance of seventeen postu- 
lated elements which influence the curricular decision making process. 
The influences were grouped according to three categories: elements 
associated with the learner, the school, and the curriculum (in this 
instance, Expertences in Dectston Making). The extent to which each 
element influenced the respondent was indicated on a five-point scale. 
The responses have been examined in relation to the degree of consis- 
tency or inconsistency. Consistency was determined according to the 
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following criteria: 

(1) In the case of each subgroup of the sample if 6 or 7 
subjects (86-100 percent of the subgroup) responded in three adjacent 
categories, the mean score was considered to be characteristic of that 
subgroup (Table 10). 

(2) In ithe tease" 6f,tite total sample, if 18 to 21 subjects (86- 
100 percent of the sample) responded in three adjacent response 


categories, the mean score was considered to be meaningful. 


Learner, Five elements were considered: the need for know- 
ledge, social and personal needs of the student, the need for skills, 
interests of the student, and the talents of the individual (Table 10). 

Responses to the five queries were consistent in every instance, 
In all cases, the extent of influence reported by the teachers was 3.0 
or more. The mean response of each subgroup was consistently lower for 
"talents.'' The lower mean (3.6) for the total sample reflects the 
level of responses from teachers in the large-city group, These 
teachers also indicated that the influence of the learner's need for 
knowledge is not as important to them; this accounts for the somewhat 
lower mean (3.9) for this element in the total sample. In summary, the 
social and personal needs, the need for skills, and the interests of 
learners appear to have influenced the teachers in the total sample to 
a greater extent than any other learner characteristic postulated for 


this study. 
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School. Eleven elements which influence teachers! curricular 
decisions were considered: class size; type of teaching space, 
facility, and furnishings; scheduling and reporting procedures; morale; 
time for planning; funds; access to instructional materials; and para- 
professional assistance (Table 11). 

Responses concerning the influence exerted upon the planning 
activities of the respondents by the type of facility in which they 
teach, the type of furnishings they use, school morale, funds for 
instructional necessities, and paraprofessional assistance were judged 
to be consistent. If means are examined in conjunction with the type 
of space in which rural teachers must work (2.3) and with scheduling 
procedures (3.4) under which this same subgroup of teachers function, 
then consistency in the total response to these elements may also be 
assumed, 

Responses to the four remaining items--class size, reporting 
procedures, time for planning, and access to instructional materials-- 
were judged as being inconsistent because of a bi-modality factor in 
three cases and a scattered response in the fourth. The teachers in 
the rural subgroup attached either very little/no importance or 
considerable/very great importance to the size of the class as an 
element which influenced their development of curricular plans. the 
smali-city teachers' responses were bi-modal in relation to the impor- 
tance of reporting procedures, record keeping, and other school 
policies. The mean score of 2.6 for the total sample is, however, 


representative of the overall response pattern. 
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The element of time during regular school hours for curricular 
planning occasioned an irregular response patter from all three sub- 
groups. Rural and small-city teachers furnished a bi-modal response: 
time was either an important influence or it was not. Large-city 
teachers demonstrated a scattered view; no definite patter of impor- 
tance was evident. 

The large-city teachers indicated a scattered response to the 
item referring to access to necessary instructional materials. 

AEcess;to necessary instructional materials (3.6), morale in 
the school (3.4), funds for instructional necessities (3.3), and 
scheduling procedures (3.2) appeared to exert the greatest amount of 
influence upon the respondents when they are developing curricular 
plans. Although the remaining elements were ranked consistently, they 
were perceived to exert little influence upon respondents! curricular 


decisions, 


The curriculum handbook. The overall response to this item was 
judged to be consistent (Table 12). Although the mean score of the 
total sample was 3.0, the small-city respondents indicated the greatest 
extent of influence (3.6) while the large-city respondents indicated 
the leastjextent_of finituence (276) attributed to this item as an 


influence upon their curricular decisions. 
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Generated Elements 

This section of the analysis was based upon the responses which 
teachers made to Part III, Section A of the teacher opinionnaire which 
was designed to elicit from the teachers the elements they perceived as 
influences upon their curricular decisions. The respondents were asked 
to write as many elements as they could think of, one per card, when 
they completed this open-ended question. 

Eighty-eight discrete elements were tabulated. The weightings 
(1-5) were recorded for later use in determining the ranking of the 


categories into which the elements were placed by a panel of ten judges. 


Synthests of categories. Each of five judges (the first panel) 
sorted the 88 elements into two to eleven broad categories. In consul- 
tation with the judges, the entire range of suggested categories was 
synthesized by the investigator into the following: | 

(1) instructional resources; 

(2) curriculum elements; 

(Aj.enStudent)characteristi¢es; 

(4) teacher characteristics; 

(5) instructional procedures; and 


(6) evaluation, 


Categorization. A panel of 10 judges (the members of the first 
panel together with 5 additional judges) attempted to place each of the 
88 elements into one of the assigned categories. They were instructed 


to assign unresolved elements into a "miscellaneous" category. 
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If an element was assigned to a particular category seven times 
out of ten, the element was considered as a member of that set. 
Elements whose assignment did not reach this criterion level were 
placed on a residual list of uncategorized items. Based upon this: 
criterion level, a total of 74 elements were assigned to categories and 


14 elements remained uncategorized. 


(t) Instruettonal resources. Eighteen elements (20 percent of 
the original group of 88 elements) were assigned to this category by 
seven or more of the ten judges (Table 13). The 18 elements were 
recorded by the respondents 95 times and were assigned an aggregate 
weighting of 310. Recording frequencies were 38 for the small-city 
subgroup of teachers, 32 for the rural subgroup, and 25 for the large- 
city subgroup. Availability of instructional materials, access to 
library facilities, and relevant filmstrips and films ranked highest 
(69 each) within the category. Of considerably less consequence (15-8) 
were: resources to be found within the community (15), availability of 
resource people in the community (15), resource persons with special 
expetiise 12), -appropriace reference books )(12) ilelaltrips (11) eand 
Space in which to work (8). The remaining elements achieved aggregate 
weightings of 6-1: consultative services (6), suitable materials (5), 
audio visual aides (4), appropriate classroom facilities (4), relevant 
poetry and music (3), appropriate display areas (3), free reading books 


(2), school policy regarding activities (2), and economics (1). 
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Table ?l3 


Elements Assigned to the Instructional 
Resource Category of Influence 


Element 


Availability of instructional 
materials 


Access to library facilities 
Relevant filmstrips and films 


Availability of resource 
personnel in community 


Resources to be found in the 
community 


Resource personnel whose exper- 
tise can be used for a 
limited time 

Appropriate reference books 


Field trips 


Availability of suitable space 
in which to work 


Consultative services from 
outside school 


Suitable materials for 
students to work with 


Audio-visual aides 


Classroom facilities such as 
open space 


Relevant poetry and music 


Space in which to arrange 
displays 


School policies about 
activities 


Relevant free-reading books 
Economics: finances for 


materials 


Totals 


Rural 


Sub group 


32 


Recording Frequencies 


Sra lien ty: 
Sub group 


38 


Large City 
Subgroup 


25 


Total 


oS 


JI 


Weighting 
‘TOTAL 





310 
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(it) Curriculum elements. Fifteen elements (17 percent of the 
original group of 88) were assigned to this category by seven or more 


of the ten judges (Table 14). The 15 elements were recorded by the 


Table 14 


Elements Assigned to the Curriculum Elements 
Category of Influence 


Recording Frequencies 





Weighti 
Rural Small City Large City Total oe 
Element Subgroup Subgroup Sub group 4 
1 Objectives to be met as the 2 4 2 8 40 
result of instruction 
ee What™ to teach 3 3 3 o 39 
2.5 The generalizations to be 
comprehended 3 3 5 9 S58) 
3 Skill development in 1 3 4 8 34 
students 
4 The curriculum guide 3 2 Ss 8 28 
5.5 Values to be realized 3 1 4 8 20 
5.5 The valuing process 0 3 1 “4 20 
6 Time available to do a 4 1 2 7 18 
project 
7 Relationships among curri- 0 1 2 3 11 
culum areas 
8 The "why" for planning i 0 1 2 10 
9 Scope 0 1 1 2 6 
10.3 Development of individual 
responsibilities for 0 0 i 1 4 
students 
10.3 Deve lopment of independence 0 0 1 1 4 
in students 
10.3 Integration of subjects 0 1 0 1 4 
11 Nature of content to be 0 0 1 1 1 


considered 


Totals 
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respondents a total of 68 times and were assigned an aggregate weight- 
ing of 278. Recording frequencies were 26 for the large-city subgroup, 
25 for the small-city subgroup, and 17 for the rural subgroup. Objec- 
tives to be met as the result of instruction drew the highest weighting 
factor of 40, "What" to teach and the generalizations to be compre- 
hended were both weighted at 39. Skill development in students (34), 
the curriculum guide (28), and values to be realized and the valuing 
process (both 20) ranked next highest. The remaining eight elements 
were weighted as follows: time available to do a project (18), 
relationships among curriculum areas (11), the "why" of planning (10), 
and scope (6). Development of individual responsibility in students, 
development of independence in students, and integration of subjects 
were equally weighted at 4 each and the nature of content to be 
considered (1) ranked last in importance as a curriculum element which 


aut luenceasthe Curricular decisions of thé respondénts. 


(ett) s otudene ciaracterretics. sixteen elements (18 percent 
Of theforiugimal group of &8) were assigned to this category by seven or 
more of the judges (Table 15). The 15 elements were recorded by the 
respondents 58 times and were assigned an aggregate weighting of Zig: 
The rural subgroup of teachers was responsible for 22 of these record- 
ings, the small-city subgroup made 19 and the large-city subgroup 
recorded elements belonging to this category a total of 17 times. Four 
elements received the highest weightings: student interest and topic 


(45), ability of students (33), needs of the child (25), and previous 
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Tabtert'5 


Elements Assigned to the Student Characteristics 
Category of Influence 


Recording Frequencies 








Rural Small City Large City Base sng 
: Total TOTAL 
Element Subgroup Subgroup Sub group 

1 Student interest in topic 3 4 4 11 45 
2 Ability of students 3 2 4 9 33 
3 Needs of the child 2 2 2 6 25 
4 Previous experience of 

students : 3 : : a 


5.5 Cooperation among students in 
a participatory instruc- 3 1 0 4 14 
tional group 


5.5 Communication patterns among 


students : 2 a 
6 Sociological factors affecting 2 0 1 3 11 
the student 
7.5 Grade level to be taught 0 2 0 2 9 
7.5 Individual differences 0 1 1 2 9 
among students 
8.5 Skill level of student 
before unit begun 2 : : a“ d 
8.5 Maturity of children in 1 0 1 2 7 
class 
. ‘ c 
9.5 Student's lack of particular 0 1 0 1 5 
knowledge 
‘ . 
Shes Student s lack of particular 0 1 0 1 5 
skill 
10.5 Student's environment out- 0 1 0 1 4 
side school 
10.5 Reading level of class 0 1 0 1 4 
11 Personality factors. within 1 0 0 1 3 


the class 


Totals 22 19 17 58 247 
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experience of children (22). In descending order, the remaining 12 
elements were weighted as follows: cooperation among students and 
communication patterns among students (14), sociological factors 
affecting the student (11), grade level to be taught and individual 
differences among students (9), skill level of student before a unit is 
begun and maturity of children in the class (7), students' lack of 
particular knowledge and students' lack of a particular skill (5), 
students' environment outside school and the reading level of the class 


(4), and finally, personality factors within the class (3). 


(tv) Teacher characteristics. Nine elements (10 percent of 


the original 88) were assigned to this category (Table 16). 


Table 16 


Elements Assigned to the Teacher Characteristics 
Category of Influence 





Recording Frequencies : : 
Rura mall City Large City Total beter ting 
Rank Element Subgroup Subgroup Subgroup oe TOTAL 


1.5 Teacher's ovn experience 
associated with the unit 3 2 6 11 43 
under study 


1.5 Teacher's knowledge 3 24 6 11 43 
2 Flexibility of teach in 

unit modification : : 1 Z u 
3 Freedom teacher perceives 

himself/herself to have 2 0 0 2 6 


to innovate 


4 Ideas realized from other 


members of the profession MN : ss 
5 Spee SL a LS within 0 0 1 1 4 
6.5 Teacher's ovn set of values 0 1 0 1 3 
re embed aera 0 a 
7 University courses the 0 0 1 1 2 


teacher has completed 


Totals 8 7 17 a2 116 
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The nine elements were recorded by the respondents 32 times and 
were assigned an aggregate weighting of 116. The large-city teachers 
were responsible for 17 (over 50 percent) of the recordings while rural 
teachers recorded elements in this category 8 times and the small-city 
Poachvers es times. Ine teacher s prior experience associated with the 
unit under consideration and the teacher's knowledge of the subject 
were each assigned a weighting factor of 43, well above the remaining 
seven elements. These weightings in descending order were: flexi- 
bility of the teacher in unit modification (7), freedom for the teacher 
to innovate (6), ideas gleaned from other teachers (5), leadership 
Moatitics within the teacher (4)), the teacher's own set of values and 
the teacher's interest in the proposed unit (3), and, finally, univer- 


epty courses completed by the teacher (2). 


(v) Instruettonal procedures. Twelve elements (14 percent of 
the original 88) were assigned to this category; they were recorded by 
the respondents 30 times and were assigned an aggregate weighting of 92 
(Table 17). The rural teachers recorded elements belonging to this 
category 12. times, the small-city teachers 10 times, and the large-city 
teachers recorded elements categorized as instructional procedures a 
total of 8 times, The values for the weighting factor decreased 
gradually from 18 to 1, Elements were assigned the following weightings: 
ways and means to motivate (18), size of class (16), opportunities for 
students to have actual experiences (11), procedures to be used and 


sequencing of activities (9), types of opportunities for students and 
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Table 17 


Elements Assigned to the Instructional 
Procedures Category of Influence 


Element 


Ways and means to motivate; 
openers 


Size of class in relation 
to plan 


Opportunity for actual 
experience 


Procedures to be used 
Sequencing of activities 


Types of learning oppor- 
tunities for students 


Grouping techniques for 
effective interaction 


New instructional techniques 


Provision of equal opportuni- 
ties for children 


Justice in terms of fair 
proportion of attention 
to each child 


Opportunity to integrate 
activities 


Opportunity to develop 
value issues 


Totals 


Rural 
Subgroup 


Assignment Frequencies 


Small City 
Subgroup 


Large City 
Subgroup 


Total 


30 


97 


Weighting 
TOTAL 


18 


16 


11 
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grouping techniques (6), new instructional techniques (5), provision of 
equal opportunities for children and justice in terms of a fair pro- 
portion of teacher-time for each child in the class (4), opportunity to 
integrate activities (3), and the opportunity to develop value issues 


(1). 


(vt) Evatuatton, Four elements (5 percent of the original 88) 
were assigned to this category; they were recorded by the respondents 
13 times and were assigned an aggregate weighting of 38 (Table 18). 

The rural teachers were responsible for six of the recordings; large- 
city teachers made four of the recordings and small-city teachers were 
responsible for three. Evaluation to be performed by the teachers 
(weighting of 30) ranked very much higher than the remaining three 
elements: reporting procedures (3), post-testing (3), and evaluation 


to be performed by students (2). 


Table 18 


Elements Assigned to the Evaluation 
Category of Influence 


Assignment Frequencies 
Rural small City  Largécity 
Element Subgroup Subgroup Subgroup 


Weighting 
Total TOTAL 


Evaluation to be performed 
by teacher 

Reporting procedures 

Post-testing 

Evaluation to be performed 


by students 


Totals 
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Uncategorized elements. Fourteen elements (16 percent of the 
original group of 88) recorded by the respondents were not assigned to 
aespecific category because) the criterjon level of selection was not 
reached (Table 19). The following elements (together with their weight- 
ine tactors) were uncategorized: relevancy (20), time for planning (10), 
individual siehts of “children (9), scheduling facilities for student 


use and in-service (6), pre-testing and discussions with adults in 


Table 19 


Elements Which Remained Uncategorized 


Assignment Frequencies 
Rural] Smal] City Large City 
Element Subgroup Subgroup Sub group 


Weighting 
Total TOTALS 


Relevancy 
Time for planning 
Individual rights of students 


Scheduling facilities for 
student use 


Inservice 

Pre-testing 

Discussions with adults in 
professions other than 
teaching 


Climate of the community 


Climate within the school 


Enjoyment for children 


Ability to locate 1nformation 
Local factors 

Student suggestions 

Demands made by the community 


upon teacher and school 


Totals 
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professions other than teaching (5), climate of the community and of 
the school (4), enjoyment for children and ability to locate informa- 
tion (3), local factors and student suggestions (2), and demands made 


upon the teacher and the school by the community (1). 


Summary of the Analysis 
A summary of the categorization of the generated elements which 
influence teachers in the curricular decision making process has been 


presented in Table 20. 


Table 20 


Summary of the Categorization of the Elements Which 
Influence Teachers! Curricular Decisions 


Eategornes Tnflmence Number of Percent Assignment Frequency by Total Weight- 


Elements of 88 Teachers in Sample ing Factor 

1 Instructional Resources 18 20 95 310 
2 Curriculum Elements 15 iy) 68 278 
3 Student Characteristics 16 18 58 217 
4 Teacher Characteristics 9 10 32 116 
Ss Instructional Procedures ie 14 30 92 
6 Evaluation 4 S 13 38 

Sub-Totals 74 84 296 } 051 


7 Uncategorized Elements 14 16 24 82 














4 ry Ve = 

(7) yalroeoe nade tanyo etofezstorg 
: = 7 

tlio «ot Soaayotne , (bY toonoe off 


~~ -” aa) 
ie bie exoton? Indol , (&) moke 


rerose? off 


=~ 
~ —— an ‘ oe 
0% , 3B! i [ ba 
’ 
s 
a 
Sa L 
. . - > 
J 93 i9 VISMiic 
‘ a vo fh weY 
- t MOUs it) 
« a 
: e fay 
: simeuTial Yo trogota) 
—_— - — _ ee a LS 


ae 


eS Rf spivotot (aooltoursent © 
- cf - 2i ~ x esneseld a: lushpeod 
yk 2 ijeizetoaxadd seobyss  _ 


Be z 
_ cz Of re esiteiretoeradd tetoseTt 7 





o£ a Si ‘eriheoourt fenoitourzenl 
s hey not tautava: 
ne mre sins 

—~  “sheioT-due 


ve 


> 





101 


Instructional resources were perceived to be influential by 
teachers who were developing curricular plans. Curricular elements 
ranked next in influence. Student characteristics influenced the 
respondents to the third highest extent. Teacher characteristics and 
instructional procedures were ranked fourth and fifth respectively. 

The category of elements which influenced the respondents least was 
that of evaluation. Fourteen uncategorized elements accounted for 16 
percent of the 88 elements that were subjected to categorization 
procedures. 

Teachers' ranking of the postulated elements revealed that 
learner characteristics influenced teachers' curricular decisions most. 
Certain conditions associated with the school appeared to influence 
teachers more than others. The most influential elements were: access 
to instructional materials, the climate of the school, funds for in- 
structional materials, and activities, and scheduling procedures. The 
curriculum handbook was reported to influence teachers to some extent. 

In the next chapter, the analysis of teacher assessment of 


curricular decision making has been presented. 
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Chapter 7 


ANALYSIS OF TEACHER ASSESSMENT OF 


CURRICULAR DECISION MAKING 


Introduction 

In this chapter, teacher assessments of six specific aspects 
of the curriculum handbook for social studies in elementary schools in 
Alberta, Experiences in Deciston Making, and teacher ranking of four 
components in the curricular decision making process have been 
analyzed, 
Teacher Assessment of the Social 

Studies Handbook 

A response pattern was considered consistent in a subgroup if 

a minimum of six teachers indicated responses in any one of three 


adjacent conditions. 


Nature of the handbook, Responses from the three subgroups 
were consistent (Table 21). Five teachers indicated that the curri- 
culum offered adequate guidelines for them while 14 teachers reported 
that Expertences in Deciston Making served only as a point of departure 
in the development of curricular plans. Two teachers rated the curri- 


culum as vague and very non-directive. 


a 
Explanatton of the valuing process. Responses from teachers 


in the rural and small-city subgroups met the criterion level of 
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Table 21 


Opinions About the Nature of Hupertences 
tn Dectston Making 


NUMBER PERCENTAGE 
~ Small Large Small Large 

Rural City City Totals Rural City City Totals 

Ns7 N=7 N=7 N=21] % % % % 
How do you view the nature of Experiences 
in Deetsiom Making? Check one response 
only. 
a. The curriculum is too prescriptive, 0 0 0 0 
b, The curriculum offers adequate guide- 

lines for the development of curricular at 3 1 by 


plans. 


c. The curriculum serves only as a point 
in departure in developing my own $ 4 $ 14 
curyaicular plans, 


d. The curriculum offers inadequate guide- 
lines for the development of curricular 0 0 0 0 
plans. 


e, The curriculum is vague and very 
non-directive. 





consistency (Table 22). In these groups, four teachers reported that 
the explanation was specific enough to be used as the basis for curri- 
cular decision making with slight modification, five teachers indicated 
that the explanation was in need of considerable modification in order 
to meet instructional needs, and five teachers viewed the explanation 
as being too general to be used as the basis for curricular decision 
making without extensive modification. 

The response pattem of the large-city teachers was bi-modal. 
Three teachers found the explanation to be specific enough to be used 
as a basis for curricular decision making; four teachers rated the 
explanation as vague and confusing, or too general to be used as the 


basis for the development of curricular plans. 
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Table 22 


Opinions About the Explanation of the Valuing Process 
as Presented in Experiences in Deciston Making 





PERCENTAGE 












Small ware 
City. City 
% % 


Rural Totals 


% 








How do you view the explanation of the valuing 
process as it is presented in A, on pages 9 
and 10 of the handbook, Expertences iu 
Deeiston Making? Check one response only. 


a. Too restrictive; does not allow for elaboration 0 0 0 0 0 0 0 0 
or further specification. 







. Specific enough to be used as the basis of 
curricular decision making with slight mdir 1 3 3 7 14 43 43 33 
fication and/or further specification, 





¢. General; in need for considerable elaboration 
and/or specification in orcer to meet tho x 2 0 S | 43 28.5 0 24 


instructional needs of specific children, 






. Too general to be used as the basis for 
curricular decision making without extensive % 2 z 8 43 28.5 43 38 
elaboration and/or specirication in order to 
meet the instructional needs of specizic 
children, 








e. Vague and confusing; consequently I construct t 
and use objectives which differ froa those 0 0 1 1 0 0 14 S 


: F ; age ae 
stated in Dxperiences in Deowston Maxing. 


oo en oo 





Totals 


Explamation of the affecttve objectives. The responses of 


teachers in all three subgroups were consistent (Table 23). Five 
teachers found the explanation to be specific enough to be used as the 
basis of curricular decision making, seven teachers indicated the 
explanation was general and therefore in need of modification if used 
as the basis of curricular decision rg oh and seven teachers reported 
that the explanation was too general to be used as the basis of the 


development of curricular plans. Two teachers found the explanation 


vague and confusing. 
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Table 23 


Opinions About the Explanation of Affective Objectives 
as Presented in Expertences tn Deciston Making 











NUMBER PERCENTAGE 


Small Large 
City City 
% % 






mall Large 
City City, 
Ns7 Na7 







Rural 
% 


Totals — Totals 


N=21 







Eow do you view the explanation of affective 
objeczives as it is presented in B, on pages 
10 and 11 of the handbook, Expertences in 
Decitston Making? Check one response only, 













a. Too restrictive; does not allow for elaboration 
or further specification, 











b. Specific enough to be used as the basis of 
curricular decision making with slight modi- 1 2 2 5 
fication and/or further specification, ; 











« General; in need for considerable elaboration 
and/or specification in order to meet the 2 3 2 7 
instructional needs of specific children, 


29 43 29 33 











Too general to be used as the basis for 
curricular decision making without extensive 

elaboration and/or specification in order to 3 : 2 U 
meet the instructional needs of specific 

children. 









Vague and confusing; consequently I construct 
and use objectives which differ from those i 0 3 2 
Stated in Expertencas in Daoision Making, 


ss 





Explanation of cognitive objectives. Responses on this item 
were consistent in the case of all three subgroups (Table 24). 
Thirteen teachers deemed the explanation to be specific enough to 
serve as the basis for curricular decision making, five viewed the 
explanation as general and in need of modification in order poutees 
the instructional needs of children, and three teachers found the 
explanation to be too general to be used as the basis for the develop- 


ment of curricular plans. - 
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Table 24 


Opinions About the Explanation of Cognitive Objectives 
As Presented in Expertences tn Decitston Making 


NUMBER PERCENTAGE 


Small” Large 
ra city. City 
Ns7 N=7 N=7 N=21 


Totals 





How do you view the explanation of cognt~ 
tive objectives as it is presented in C. 
on pages 11 and 12 of the handbook, 
Experiences in Decision Making? Check 
one response only. 


a. Too restrictive; does not allow for elaboration 0 0 0 0 0 0 0 0 
or further specificaticn, 


b. Specific cnough to be used as the basis of 
curricular decision making with slight modi- 6 3 4 13 86 43 Si 62 
fication and/or further specification. 


¢. Ceneral; in need for considerable elaboration 
and/or specification in order to meet the 5 SA 1 S 14 43 14 24 
s¢tional necds of specizic children, 








5 0 3 2 3 0 14 29 14 
Ot 
Che d= en. ' 
@, Vague znd confusing; conseaucntly I construct 
and uso objectives which diffor from those 0 0 0 0 0 0 0 0 
Stated in Sapcrteness in Daoision Maxing. 


Totals A tots us 21 100 100 100 100 


Extent of teacher responstbility. Responses from the three 
subgroups were consistent and very similar (Table 25). One teacher 
reported that the responsibility was too great to be assumed by 
teachers, twelve teachers found the responsibility to be considerable 
but challenging, and eight teachers indicated that the responsibility 


was no greater for social studies than for any other course. 


Effeets upon teacher curricular decision making. Again, the 
responses met the criterion level for consistency (Table 26). Six 


teachers indicated that they had sought assistance in the development 


out 
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Table 25 


Opinions About Extent of Responsibility Placed on Teachers 
By Expertences in Dectston Making 


NUMBER PERCENT AGE 


How do you view the extent to which 
Expertences tn Decision Making places the 
responsibility for making curricular deci- 
sions upon you as a user of the program? 
Check one response only. 


a. I feel the responsibility is too great, 


I feel the responsibility is consider- 
able but challenging, 


I feel the responsibility is no greater 
than it is for the utilization of any 
other curriculum, 


I feel the responsibility is not as 
great as it is for the utilization of 
a more prescriptive curriculum, 


I feel I cannot assess the extent of 
responsibility at this time, 





Tab 1e* 26 


Effects of Experiences in Deciston Making on 
Teachers" Curricular Decision Making 





PERCENTAGE 


Small Large : ' Small Large 
Rural City City Totals Rural City City 
N=7 N=7 N=7 N=21 % % % % 


Totals 


What effect has the handbook, #xpertences 
in Deeistom Making, had upon the prepara- 
tion of your own curricular plans? 

Check one response only. 


It has encouraged me to seek some assistance in 
Order to attempt the developaent of ay own 
curricular plans. 


It has caused me to modify old curricular plans 
in order to reet the objectives of the new 
Curriculua, 


bt has causcd me to realize that sy old currie 
ular plans sre inadequate in the light of the 
ssed cojectives of Experiences in Decision 
j and, consequently, am in the process 
tenpting to develop appropriate plans. 





It has drawn mo into the task of curricular 
@ecision making which is an activity I aa reall 
NOt prepared to undertaho at this time. 


« It has not altered my curricular planning 
activity; I continue to uso my old plans with- 
Out modifying thea in order to zeot the objec 
tives which are stated in the new curriculia, 
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of curricular plans based upon Expertences in Dectston Making, Seven 
teachers reported that they had modified old curricular plans in order 
to meet the objectives of Expertences tn Dectston Making. Seven 
teachers reported that the handbook had helped them to recognize. the 
inadequacy of their old plans and they subsequently attempted to 
develop appropriate plans. One teacher reported that she had been 
drawn into the task of curricular decision making before she was fully 
prepared to undertake the responsibility. 
Teacher Ranking of Components in the 

Curricular Dectsion Making Process 

A response pattern was considered consistent in a subgroup if a 

minimum of six teachers indicated responses in one of three adjacent 
categories, fi othismersterion lével was met within aisubgroup, the 
mean ranking of importance was considered to be representative of that 


subgroup's collective assessment. 


Congruence with phtlosophy of the handbook. Three congruencies 
of teacher assessment were considered: the valuing process, the 
affective objectives, and the cognitive objectives, as they are defined 
in Experiences tn Decitston Making (Table 27). 

Responses to’each-.of the three queries were consistent. The 
mean score of importance ascribed to personal understanding of the 
valuing process was 3.7 in each subgroup. One rural teacher indicated 
minimal importance and one large-city teacher indicated slight impor- 


tance attached to personal knowledge of the valuing Drocess., 
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The mean scores of importance ascribed to personal understand- 
ane Of the atrectivegobfectives were=>.7*for the rural subgroup, 3.6 
for the small-city subgroup, and 3.4 for the large-city subgroup in 
which one teacher attached slight importance to this component. 

The mean scores of importance ascribed to personal understand- 
ing of the cognitive objectives were 4.0 (rural), 3.6 (small-city), and 
3.9 (large-city). 

Respondents indicated that their personal knowledge of the 
valuing process, affective objectives, and cognitive objectives as 
defined in Expertences in Deciston Making was, on the average, of 


moderate importance to them. 


Proviston for chtldren's needs, All responses were consistent 
(Table 28). The importance ascribed to the provision for the knowledge 
needs of ehitdven was lowest in the case of the large-city subgroup of 
teachers (3.7). The mean for the total sample was 4.0. The three 
subgroups attributed a level approaching great importance to the 
provision for social and personal needs of children. The large-city 
teachers assigned a slightly lower degree of importance (3.9) to the 


provision for children's skill needs. 


Selection of appropriate objectives. These responses were also 
consistent (Table 29). The rural and small-city respondents assigned 
considerable importance (4.0 and 4,1 respectively) to the selection of 
appropriate knowledge objectives while the large-city subgroup mean 


was 3.7, The large-city treachers attributed considerable importance 
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(4.6) to the selection of appropriate social and personal objectives 
while the small-city and rural teachers assigned a mean importance of 
Aol and 420 respectively to this curricular decision. The rural 
teachers ascribed the least importance to the provision for the skill 
needs of children (3.7). Small-city and large-city means were 4.1 and 
4.3 respectively. The respondents attached, overall, considerable 
importance to the task of selecting appropriate objectives to meet the 


needs of children, 


Concepts of curricular design. All responses given by the 
rural and small-city teachers were consistent (Table 30). In three 
of seven instances, the response patterns of the large-city teachers 
were inconsistent, The total sample mean of importance ascribed to 
the amount of content was 3,1 (moderate). The lowest value was 
assigned by the rural teachers (2.9) while small-city and eee 
teachers assigned mean values of 3.1 and 3.3 respectively. Responses 
in) all cases were consistent. 

Moderate importance (3.1) was ascribed by the total sample to 
the order in whichscontent 1s presented. The mean values of 3.4, 331, 
and 2,9 were consistently assigned by the teachers in each subgroup. 

The rural and small-city subgroup means for the importance of 
relationships between and among areas of study were almost identical 
(3.7 and 3.6 respectively). The response patterns were consistent. On 
the other hand, the response pattern on this item was scattered in the 
large-city subgroup. The mean of 3.3 was, therefore, not considered 


to be representative of the opinions expressed by this group. 
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The rural and small-city subgroup means for the importance of 
role-playing and interaction were 3.1 (moderate) and 3.9 (considerable). 
The responses were consistent. The large-city teachers! responses 
formed a scattered pattern which again resulted in an unrepresentative 
mean. 

The response patterns for all three subgroups were consistent 
when the importance of available instructional materials was considered. 
The ascribed values for each subgroup were: rural - 4.4 (highest), 
small-city - 3.9 (lowest), and large-city - 4.0. The mean for the 
total sample was 4.1, the highest assignment of importance in the seven 
components. 

The rural teachers assigned moderate importance (3.1) to check- 
ing up on progress during the development of a unit; the small-city 
teachers assigned considerable importance (3.9) to this component of 
the curricular decision making process. The responses of both sub- 
groups were consistent while the large-city teachers' response pattern 
was bi-modal. Two teachers attached minimal importance to the forma- 
tive evaluation component while five teachers considered this function 
to be of considerable importance. 

Responses of the teachers in all three subgroups were tonsis- 
tent in their assignments of importance to checking up on progress at 
the end of a unit. The rural teachers ascribed the greatest degree of 
sre ohne ty this element (4.3) while the small-city teachers and the 


large-city teachers assigned mean values of 3.7 and 3.0 respectively. 
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Sunmary of the Analysis 

In this chapter, the assessment by teachers of the social 
studies handbook and teacher rankings of components of the curricular 
decision making process have been analyzed, 

Most teachers reported that the handbook served as a point of 
departure in the development of curricular plans. Some teachers 
indicated that explanations of the valuing process and of affective 
and cognitive objectives were in need of clarification and elaboration 
if they were to be used as the basis for curricular decision making. 
Twenty teachers indicated that the responsibility placed upon them by 
the handbook was considerable and challenging but no more than for 
other curricula. Responses also indicated that the curriculum hand- 
book had caused most teachers to alter their curricular decision 
making activities in order to meet the goals of the program. 

Teachers attached considerable importance to the need to 
interpret the philosophy of the curriculum as the developers intended. 
Considerable importance was attributed to the provision for children's 
needs and the selection of appropriate objectives to meet those needs, 
Somewhat less importance was ascribed by teachers to concepts of 
curriculum design but moderate to considerable concern was expressed 
for all seven concepts. The most important aspect perceived by teachers 
in the process of curricular decision making was the acquisition of 
appropriate instructional materials; this concern took priority over 
summative evaluation, integration, providing for pupil interaction, and 


formative evaluation, Scope and sequence in curriculum design were of 


17 


least importance to the teachers who participated in this study. 
In the next chapter, the analysis of curricular plans has been 


presented, 
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Chapter 8 


ANALYSIS OF CURRICULAR PLANS 


Introductton 

Twenty-one curricular plans were analyzed. There were three 
detterent types of plans2 (1) nine respondents supplied @ written 
plan which they had developed for their own specific purposes; (2) 
eight respondents supplied a copy of a model curricular plan to which 
they had appended a description of specific modifications made to suit 
the needs of particular students; and (3) the remaining four respon- 
dents agreed to participate in an unstructured taped interview during 
which they shared their ideas about curricular planning for their own 
classes. The texts of these interviews were transcribed and prepared 


for content analysis along with the texts of the written plans. 


Categorization of Content Units 

The print-out from the Alphabetic Sort and Frequency Count 
analysis was examined by three judges consisting of an upper elementary 
teacher, a graduate student in elementary education, and a professor of 
elementary education. Their task involved the assignment of each 
listed. comtenttunit eto fone.of six jicategories.. These categories .corres- 
ponded exactly with the six categories into which the influential 
elements generated by the teacher respondents had been assigned by a 


panel of ten other judges. These categories were as follows: 
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(1) instructional resources; 

(2) curriculum elements; 

(3). student characteristics: 

(4) teacher characteristics; 

(S) instructional procedures; and 

(6) evaluation, 

The category, curriculum elements, was subdivided into four 
discrete aspects in an attempt to isolate the element or groups of 
elements which accounted for the greatest proportion of content in this 
particular category. The subdivisions were as follows: 

(1) cognitive (content or knowledge) aspects; 

(2) affective (social and personal) aspects; 

(3) the valuing process as described in Faperiences in 
Deetston Making; and 

(4) design aspects such as scope, sequence, and the statement 
of objectives. 

A subscore was generated for each of the four subcategories 
listed above. These subscores were totalled for the curriculm elements 
category so that comparisons could be made to the other five Categories = 
of content. 

Content units for which all judges could not reach consensus 


were assigned to a residual list of uncategorized content. 


System Ll curricular plans, The fourteen plans in this group 
were prepared by teachers whose belief systems were deemed to be 


concrete (Table 31). They represented 67 percent of the total and 
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accounted for 72.5 percent ofthe analyzed» content from the entire 
sample. Of the total content, 58.4 percent was assigned to curriculum 
elements. The cognitive (content) aspect of curriculum accounted for 
43.4 percent of the total content while the affective (social and 
personal) aspect and design (curriculum constructs) each accounted for 
Seo percent of thepconfenteandg the waluing.process accounted for 3.2 
percent. Instructional procedures and activities accounted for the 
second highest proportion of content--15.5 percent. Content associated 
with the student accounted for 6.9 percent of the total. Instructtonal 
resources ranked fourth at 5.9 percent. Fifth and sixth in proportion 
were teacher characteristics at 3.6 percent and evaluation activities 
at oe2 percent.! A total oT 6.4 percent ofsthe content was uncatego- 
rized. Words most frequently uncategorized were those having multiple 


meanings. 


System 2 curricular plams. The three plans in this group (14 
percent of the total) accounted for only 9.8 percent of the analyzed 
Contenl @roiithe entitcysamle Crablers2) we i0f the total content, 

53.2 percent was assigned to curriculum elements. The cognitive (con- 
tent) aspect of curriculum accounted for 41.7 percent of the total 
content while design accounted for 6.5 percent, the affective aspect 
accounted for 2.9 percent, and the valuing process accounted for 2.2 
percent of the content assigned to the curriculum category. Instruc- 
tional procedures accounted for the second highest proportion of 
content--17.3 percent. Content associated with student characteris- 


ties accounted for 8.6 percent of the total. Instructional resources 
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Table 32 


Frequencies and Percentages of Content Units in the 


Curricular Plans of System 2 Teachers 
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and evaluation each accounted for 7.2 percent of the content. Content 
associated with teacher charactertstics ranked lowest at 2.2 percent 
of the total content in curricular plans devised by teachers having 
System 2 belief patterns. Uncategorized content accounted for 4.3 


percent of the icontent inf this group of plans. 


The System 8 curricular plan. The one curricular plan (5 per- 
cent of the total) falling into this category accounted for 3.1 per- 
cent of the analyzed content from the entire sample (Table 33). Of 
the total content, 35 percent was assigned to teacher characteristics. 
Only one other curricular plan contained a greater proportion of 
content in this category; this was a transcription of an interview. 
Words associated with student characteristics accounted for the second 
highest proportion of content. Evaluation accounted for 17 percent of 
the content while tustructional procedures accounted for 12. percent. 
Curriculum elements ranked fifth at 10.0 percent and content associated 
with tnstructional resources ranked lowest at 2.0 percent. Uncate- 
gon zed Foontent accounted for l2Ppéercent of the curricular plan 


submitted by the System 3 subject. 


System 4 curricular plans, The three plans in this group (14 
percent of the total) accounted for 14.9 percent of the analyzed con- 
tent from the entire sample (Table $4)j Of the total 52.9 percent was 
assigned to curriculun elements. The cognitive aspect of curriculum 
accounted for 29.5 percent of the total content while design accounted 


for 6.7 percent, affective aspect accounted for 4.8 percent, and the 
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Table: 55 


Frequencies and Percentages of Content Units in the 


Curricular Plans of System 3 Teachers 
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Table 34 


Frequencies and Percentages of Content Units in the 


Curricular Plans of.System 4 Teachers 
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valuing process accounted for 1.9 percent of the content assigned to 
the curriculum category. Instructional procedures accounted for the 
second highest proportion of content--19.1 percent. Content associated 
with tnstruettonal resources accounted for 10.0 percent of the total. 
Student characteristics accounted for 5.2 percent of the content while 
teacher characteristics and evaluation each ranked fifth in proportion 
at 3.8 percent. Uncategorized words accounted for 5.2 percent of the 


content in this group of plans. 


Summary of Analysts 

The most striking differences in content proportion occurred 
in the single System 3 curricular plan (Table 35). This plan revealed 
the lowest proportion of content associated with curriculum elements 
(10.0 percent) and tnstructional resources (2.0 percent). On the 
other hand, this plan revealed the highest proportion of content 
associated with teacher characteristics (35.0 percent), student 
charactertstics (22 percent), and evaluation (7 percent). 

System 1 curricular plans revealed the highest proportion of 
content related to curriculum elements (58.8 percent) and the lowest 
proportion of content related to evaluation (3.2 percent). 

System 2 curricular plans revealed the lowest Stein eae 3 of 
content associated with teacher characteristics. 

System 4 curricular plans revealed the highest proportion of 
content associated with tnstructional procedures (19.1 percent) and 


with tnstructional resources (10.0 percent). 













my a il 
~~ 
' sas % = 
[7 simosss 22e00Tq gniuisy | 
‘ Te 
Le » Pd 
‘Ll .yropetad muluoittpo of 
: if ~ «trad 4 nor?Proqetd Teoreaid | 
brt j e- 1 stoaer: Soyordount ener 
; tay is oy S 
CHIRON 
t aot Insotaq 8, 
9 quot 
€ ef ’ 
as «J ‘ + 
~~ PIV i € * f » * mt oni 


7 ;) tretres fo no Lic gore reewol of 


cucaa Ter ttarutind Sim (sasoreqit in 


« . —. 


F : . Pre 
“ be -- : e f 
‘ fis oo IYO HHA ri ita ,bned trode 
; ae 
. > - —— . a. _— 
setai teafjaed Adiw bere i190 2 ol 
e rn . Ce eee el of eta : 
aod ~ «\ 5 9tj ae] OFT Ie Piste ees!, - 
af 7 
> om b-ttese _—— . awe : La , omer snata welen recrim: | * ve - 
20 BOT Troecotqd Jeong iit: Sry »LSasyst HBiq TELUI LTT & =e : 


tae 
an 


- 






ale . , Ue | co 
_  BZeewol of? bon (Jnea19aq 3,82) siivemeis mivorrins oF bosslet Jrr9 THOS 


_ i 
> 7 se Nae . : 





$netnoo to noisr0g 4 
oe ~ raps 6 
Ro 


127 


Tavie 35 


Proportronseur convenc in*Curricular Plans 
by Belief System and Content Category 


System I System II System III System III Total 
Nes ad ‘N= 21 


Content Category N= 14 
% 


1. Curriculum Elements 


Cognitive Aspects 





Affective Aspects neo Phe) 1.0 4.8 4 

Valuing Process 5.2 Zee 0 oe 2 

Design 6.0 G.5 3,0 O57 5 

Total iy 58.5 4 53.3 i. “10.0 5 52.9 iS 44 

| 2. Instructional Resources 3.9 72 2.0 10,0 6 

| 3, Student Characteristics 6.9 8.6 22.0 Sa2 11 

4, Teacher Characteristics SE) PAR? $5.0 3.8 EL 
5, Instructional Procedures 15,5 ke 12.0 19.1 Toten] 





. Evaluation 


Residual List of 
Uncategorized Content 


Totals 





Overall total revealed that 44 percent of the content in all 
the curricular plans was assigned to the curriculum elements category. 
Content associated with tnstructional procedures accounted for 16 per- 
cent of the total. Content related to student characteristics and 
teacher characteristtcs each accounted for 11 percent of the content 


while tnstructtonal resources netted 6 percent of the total. The 
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lowest proportion was evaluation which accounted for 5 percent of the 
Content in all 21 plans. Seven percent of all content wits were 


uncategorized. 
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Chapter 9 


DISCUSSION OF THE FINDINGS 


Introduction 
dherdiuscussiormotethesfindings issepresenteds im«four parts? 
The first three sections relate to each of the three research problems. 


The chapter concludes with a summary of the discussion. 


Discussion of Curricular Determinants 


The first research problem was concermed with the discovery 
of elements which influence teachers when they are involved in the 
curricular decision making process. The problem consisted of three 


specific questions. 


1,1 What degree of influence do teachers attribute to such 
elements as the learner, the school, and the authorized provincial 


curriculum handbook when they attempt to develop curricular plans? 


1.2 What elements do teachers perceive as the most. important 


influences upon their curricular decisions? 


1.3 What relationship exists between the importance ascribed 
by teachers to the elements described in the literature and the 


elements they identified themselves? 
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ll Influence of Postulated Elements 
The respondents were asked to assess three groups of elements: 
learner characteristics, conditions within the school, and the curri- 


culum handbook, 


Learner characteristics. Least importance was assigned to the 
talents of learners as an clement of influence upon curricular decision 
making. One teacher, classified as having belief system 3, indicated 
that talents were of very great importance to him in the planning of 
curricular units. The same teacher indicated that the social and 
personal needs of the child were of some importance while all other 
respondents attached considerable importance to this element. Apart 
eromtnese differences, the responses of the 21 teachers provided 
conclusive Support for the importance of the five elements related to 
learner characteristics--need for knowledge, social and personal needs, 
skill needs, interests, and talents. With the one exception (access to 
necessary instructional materials), the importance assigned to learner 
characteristics as influences upon the curricular decision making 
process was higher than for those elements associated with conditions 


in the school or the curriculum handbook, 


Conditions wtthtn the school. Of the eleven elements postulated 
for this category of influence upon curricular decision making, five 
were assigned a mean score of 3.0,(some importance) to 3.6 (approaching 
considerable importance). This group of elements consisted of: access 


to necessary instructional materials (3.6); the cooperative and friendly 
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spirit in the school (3.4); funds for instructional materials and 
projects: (3.3);,scheduling procedures (3.2); and the size of the in- 
structional unit (3.0). Least importance was assigned to assistance of 
a paraprofessional nature (2.0). Because the rural teachers in parti- 
cular indicated that they rarely experienced this kind of experience, 
they were not very much concerned about this element. Of little 
importance to the sample of teachers were types of furnishings, facili- 
ties and instructional space, and reporting procedures. The greatest 
variation in responses occurred in conjunction with time for planning 
during regular school hours. The bimodal response pattern of the 
teachers in the rural and small-city subgroups reflected the existing 
policy within the different school jurisdictions. The rural teachers 
had no direct policy related to preparation time. To some, this 
element was of concern because individual schools made intra-staff - 
arrangements to provide each teacher with some preparation time. The 
teachers for whom no provisions were made may not have been so concerned 
because planning time was something they did not think possible to 
achieve for themselves. The small-city teachers were entitled to some 
planning time each week, They were of divided opinion respecting 
adequacy of the time allotted, Planning time had been removed from the 
large-city teachers' contract. Despite the scattered response, the 
mean response of 3.3 indicated teacher concern that planning time had 
been deleted from regular school hours. 

There seemed to be some difference reported by teachers between 


the importance of class size and type of facility. This difference was 
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associated with the age of teachers. The oldest subgroup (50-64 years) 
was most concemed about class size, The same group was least con- 
cerned about the kind of facility in which they had to instruct. 
Teachers in this age group stated that they were accustomed to teaching 
in closed classrooms. 

Teachers who had more than four years of post secondary educa- 
tion assigned more importance to the type of space in which they teach 
than teachers who had less than four years of post secondary education. 

Differences appeared to exist among teachers in different 
belief system subgroups in their attitudes towards the importance of 
instructional space, access to instructional resources, and paraprofes- 


Sional assistance. In eath case the System 3 teacher was atypical. 


Curriculum handbook, The responses of teachers in the sample 
were conclusive with respect to the importance of the handbook in 
curricular decision making. Small-city teachers asSigned moderate 
importance to this element while the large-city teachers assigned least 
importance to the handbook as an influence upon their curricular deci- 
sions, The small-city teachers reported that they had been encouraged 
to use Expertences in Deciston Making exclusively while the large-city 
teachers had been encouraged to use the handbook as one of many 
altematives. The System 3 teacher ascribed very little importance to 
Experiences in Deciston Making as an influence in the curriculur 


decision making process. 
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1.2 Influence of Generated Elements 

The respondents identified 88 elements which influence the 
curricular decision making process. The elements were then categorized 
by a panel of ten judges. Of the 88 elements, a total of 74 were 
assigned to one of six influence categories according to the criterion 
level of 7 assignments out of 10 to a particular category. There were 


Panu categorized clements.on »the, basis of this .criterion. 


Instructtonal resources. Whereas small-city teachers were res- 
ponsible for 38 recordings of instructional resources, rural teachers 
for 32, and large-city teachers for 25, the origin of the elements 
Grerered «51x ,0fsthe 138 elements assigned to. this catesory were 
common to the rural, a einb tae and large-city groups. Two of the 
elements were common to the rural and small-city subgroups. Six 
additional items were generated by rural teachers, one by small-city 
teachers, and three by large-city teachers. These findings are consis- 
tent with the degree of concern expressed about the availability (or 
non-availability) of instructional resources, especially by the rural 


teachers, 


Currtculun elements. Six of the elements assigned by the panel 
of judges to this influence category were common to each of the three 
subgroups. Four elements were common to the small-city and large-city 
subgroups. One element was common to rural and large-city teachers. 
Three additional elements were generated by large-city teachers and one 


was posited by the small-city subgroup. Awareness of curricular 
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elements may be heightened in large-city teachers because in-service 
seminars and workshops have been more numerous and in effect for a 
longer period of time in the large-city jurisdiction than in the small- 
city and rural areas where in-service sessions related to social 
studies Have been offered only during the last year. The small-city 
and rural subgroups of teachers were just becoming aware of the 
special curricular elements in the recently introduced social studies 
handbook which was distributed throughout the province of Alberta for 
general use in the year prior to the one in which this study was con- 


ducted. 


Student characteristics. The small-city subgroup of teachers 
generated ten of the elements which were assigned to this category. 
The rural subgroup also generated ten of the elements while the 
large-city teachers were responsible for seven of the items. This 
finding was somewhat surprising in the light of a common assumption 
that the large-city teachers are more likely to have the facilities, 
expertise, and leadership for individualization than teachers in 


either of the other two subgroups. 


Teacher characteristics. Large-city teachers indicated sub- 
stantially more concern for this category of influence than did 
teachers in either of the other subgroups. The large-city subgroup 
generated six elements, the small-city subgroup generated five of the 
elements, and the rural teachers were responsible for the generation 


of three items, There was little difference between subgroups in their 
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estimate of the extent of influence that teacher characteristics have 


on the curricular decision making process. 


Instructional procedures. The rural teachers indicated the 
greatest concern for this category of influence and they generated the 
greatest ne of items (8) which were assigned to the six categories 
of influence by the judges. Small- and large-city teacher subgroups 
each generated five items in this category. Two elements were common 
to the three subgroups. One element was common to the small- and 
large-city teachers and one was common to the rural and small-city 
teachers. The rural teachers generated 5 additional elements and one 
further element was generated by the small-city subgroup. The most 
concern was expressed by rural teachers whose task of selecting appro- 
priate instructional procedures is complicated by insufficient. access 


to appropriate instructional materials, 


Evaluation. The element, teacher performed evaluation, was 
common to all three subgroups. Three additional elements were generated 
by the rural teachers. This subgroup of teachers verbalized their con- 
cern about alternative means by which to evaluate whereas teachers in 
the small- and large-city subgroups expressed concern only for evalua- 


tive measures they would carry out themselves. 


Uneategortzed elements. Fourteen of the 88 elements failed to 
meet the criterion level of 7 out of 10 assignments to the same cate- 
gory. Most of the disagreement resulted from judges' indecision. They 


assigned an element to two or more categories and certain elements 
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seemed to suggest a new category such as "community influences." 
Elements were maintained in their original form. Clarifications were 
included if they had been given by the respondents. Consequently, 
judges found some of the elements confusing or ambiguous. The uncate- 
gorized elements have been considered in three groups: those which 
lent themselves to a category called "community influence," those 
which needed clarification, and those which the investigator assigned 
to one of the six categories after seeking clarification from the 
originators, 

The elements related to "community influences" are as follows: 

(1) climate of the community; 

(2) climate within the school; 

(30) Local tractors ana 

(4) demands made by the community upon teacher and school. 

The elements which needed clarification are presented below. 
Clarifying phrases have been enclosed in parentheses and the category 
into which each element could be placed has been postulated by the 
investigator. 

(1) Individual rights of students (relative to setting instruc- 
tional objectives): an element in the curriculum category. 

(2) In-service (in terms of expertise and knowledge the teacher 
would obtain and subsequently bring to the task of curricular decision 
making): an element in the teacher characteristics category. 

Lan Jretesting (in terms of assessing the child's level in 
order to determine appropriate {eee for him): an element in the 


evaluation category. 
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(4) Discussions with adults in professions other than teach- 
ing (in order to obtain outside, impartial opinions about, as well as 
alternatives to, current instructional practices): an element in the 
instructional resource category. 

(S) Enjoyment for children (in terms of an objective or out- 
come): an element in the curriculum category. 

(6) Ability to locate information (on the part of the child-- 
an objective): an element in the curriculum category. 

(7) Student suggestions (in terms of 'what'' to study and 


"why''): an element in the curriculum category. 


The elements which the investigator placed into categories with- 
out clarification were as follows: 
(Lj. relevancy’ curriculum; 
2) time for planning: instructional resource; and 
(3) scheduling facilities for student use: instructional 
procedure. 
1.3 Relationship Between Postulated and 
Generated Elements 
seventeen elements were postubated’ (labie 56)" Of these ,*S 
were related to the needs of the child, 11 were related to conditions 
within the school, and the seventeenth element was the curriculum 
handbook, The respondents generated 88 elements which influence them 
when they make curricular decisions. Of these elements, 74 were 
assigned to six categories. Fourteen elements remained uncategorized 


because they failed to meet the criterion level. In Table 36 the 
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postulated elements have been listed together with companion elements 


which were generated by the respondents. 


Importance of learner characteristics. Each of the five postu- 
lated characteristics, the learner's need for knowledge, eh ania? 
skills, and the learner's interests and talents were matched by at 
least one element generated by the teacher respondents. It would 
appear that the postulated elements were validated through the 
occurrence of matching elements which were generated by the respon- 
dents. The elements were assigned to the student characteristics and 


eurriculun elements categories. 


Importance of condittons within the school. Nine of the 
eleven postulated elements were matched by at least one element genera- 
ted by the respondents. In the case of type of furntshing and para- 
professtonal asststance, no comparable elements were generated. These 
elements were assigned the lowest mean importance by the respondents-- 
2.5 and 2.0 respectively. The remaining nine postulated elements 
appear to be valid because each was matched by at least one element 
generated by the respondents., Four of the elements were placed in the 
instructional and resources category, one element was placed in each of 
the evaluatton and instructional procedures categories, and three 
elements, although generated by the teachers, were uncategorized by the 


panel of judges. 


Importance of the handbook. This element was matched by a 


comparable element generated by the respondents. A curriculum 
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category, which was generated by the panel of judges, contained fifteen 
elements and ranked second as a category of influence in the curricular 


decision making process, 
Discussion of Curricular Decision Making 


The second research problem involved the assessment of teachers! 
opinions about a provincially authorized curriculum and decision making 
procedures which result in curricular plans. Three specific questions 
were addressed to the problem. 

2.1 What effect has a broadly-stated curriculum such as 
Expertences in Decision Making had upon teachers! curricular decision 
making activities? 

2.2 Of what importance are specific curricular tasks to 
teachers? 

2.3 What are the content constituents of teachers! curricular 


plans? 


2.l Effects of the Handbook 

Only one of the respondents indicated that Hxpertences in 
Deeiston Making placed too great a responsibility upon the teacher as a 
user of the program, This was the only teacher in the entire sample 
who was instructing three grade levels in a rural setting. Twenty 
teachers reported that the responsibility was considerable/no greater 
than the responsibility for curricular decision making in other areas. 


The net response indicated that the respondents have accepted the 
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professional responsibility associated with curricular decision making 
based on the broad goals of the curriculum handbook. 

Nineteen respondents adopted a neutral stance in relation to 
the prescriptive versus non-prescriptive nature of the handbook. They 
rated Expertences tn Dectston Making as an adequate guideline to, or as 
a point of departure in, curricular planning. 

Respondents expressed more concern about their accommodation of 
the valuing process and the development of affective objectives than 
for the formulation of cognitive objectives. This finding was not 
supported in the content analysis of the curricular plans. The analysis 
Peveaied that 41.5 percent of the content aggregate of 21 plans was 
cognitive in nature (content) while the affective aspect and the valu- 
ing process netted 5.2 percent and 2.9 percent of the content aggregate 
respectively. 

The broadly-stated curriculum (Experiences tn Deciston Making) 
has created change in the approach taken towards the development of 
curricular plans by the teachers in the sample. Some respondents 
indicated that they had realized inadequacies in their former plans 
and they had sought assistance in order to meet new expectations or 


they had accomplished changes on their own. 


2.2 Importance of Specitfie Currteular Processes 
Four specific tasks associated with the development of curri- 


cular plans were considered in this part of the study. 


Achteving intended outcomes. Respondents were concerned about 
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their understanding of the three main concepts of the curriculum hand- 
book--the valuing process, and the affective and cognitive objectives. 
They indicated that their interpretation of these key concepts should 
be congruent with the original concepts of the program developers. 
Only then could the respondents implement Expertences in Decision 
Making as initially intended. The rural teachers, in particular, 
expressed support for in-service sessions which were aimed at the 


clarification-or intents. 


Providing for the needs of children. Respondents! concern 
about the provision for children's knowledge, skill, and especially, 
soctal amd personal needs, was greater than it was for understanding 
these concepts. Again this finding was not entirely supported in the 
analysis of the content. The knowledge need attracted more concern in 


the plans than either skill or social and personal needs. 


Seleetton of appropriate objectives. Respondents' concern 
about the provision for the needs of children was reiterated in the 
importance attached to the selection of appropriate objectives to meet 


the social and personal knowledge, and skill needs of children. 


Other curricular tasks. Of greatest concern was the acquisi- 
tion of resources needed for the realization of specific instructional 
objectives, This finding was consistent with the rank assigned by the 
teachers in the sample to instructional resources as an influence upon 
the curricular decision-making process, Summative evaluation ranked 


second in importance as a curricular task. 

















-baad eulusitreua od’. to atqeonos nina oagds ett To gribnaserobm thont © 
do ovitingos Ome ovpiootis siti bne ,see7oTg goiniav et-+-4 

Jn09 Yad ozerty Yo wottagerqretat tiods dadd-botantbatk 

qoleveb aa1got¢ fe 20 @9qsongs bentisdic att ty.iw ent 

y Suntali aed saamoloni 2thebnogeen erty bts. prot xy nO 

itseq oi .2todeset fever oft  .bebrosai yilet ian, 28 - Bis 


7 == , 
or 
(7 Jn bedia orow dafiw enoieese so ivise-al, tot deoqque bo ezetqns 


= atmetint to moijsoR 


baodg 28 mare d Tre ee eet we pins grtbivord 
: : : i 
mm . pie .geneitwom e'nethl io rot mofefvotq afk. woe 
: is ar ie 
t 3) rey? ag 7 fern 7 ragn%3 rz oe Ww ‘ 2b oo Mt Taroeisq te RYs) 4 
u2 ylewtitns ton esw gribnti ela? misgh .e3qeono9 
= 4 - 
evbelwond ed?l .3astaoo aft Jo Srey 


bewn isnoeteq bos Istooe +o Illide tedjis apa? emeig 


misonos ‘ztnebnoqes] ,seviteet’ds staarqgigm Yo astineist 
43 ai betatotist enw setbi iio Io 2bson on? tot ih tn 
Jooa oF nemkene ido. ntakemagen te menmeien ons of hotises3a voreerem 


ha) Lage Li> 30. shane, ty ban dnbatvect fonreaen bee ia 


nf Qe st et “e se) ? 
cote Se Rene nn acs td 


143 


Formative evaluation ranked slightly lower. Evaluation ranked 
sixth in importance as an influence upon the curricular decision making 
process. Evaluation accounted for 3,9 percent of the content in the 
curricular plans, 

Integration and the provision of opportunities for children to 
role play and otherwise interact were ranked equally in importance 
in): 

Sequence and scope both were considered by the respondents in 
terms of low importance. Again, this finding is not consistent with 
the analysis of content, Sequence was a consideration in the categori- 
zation of elements which influence the curricular decision making 
process and in the analysis of content but the extent of importance was 
small, Content and its scope, on the other hand, accounted for 33 per- 
cent of the content in all the plans and nearly half of the weighting 
factor assigned by the respondents to the curriculum category of influ- 


ence upon the curricular decision making process. 


2.5 Curricular Plans 

An attempt was made to analyze the plans in terms of the six 
categories of elements formulated from 88 items which were named by the 
respondents and subsequently categorized by a panel of judges. A panel 
of three judges categorized the alphabetically sorted words and tabu- 
lated their frequencies so that proportions of content could be 
calculated for each category. A content unit was assigned to a category 


if all three judges reached consensus, 
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Before a content unit was assigned to the residual list, the 
judges could peruse the data base for a plan (used in the computerized 
content analysis) or, subsequently, the plan itself to ascertain con- 
text. Words which were obviously ambiguous or of a non-content nature 


were assigned to the residual list. 


Curriculum elements. The plans revealed a heavy emphasis upon 
content in the form of facts, concepts, and generalizations. lige el 
content unit was judged to be informational, it was assigned to cogni- 
tive aspects. Teachers who were interviewed in lieu of or in addition 
to presenting a written curricular plan seemed to indicate considerable 
concer for content despite the fact that other considerations such as 
affective and valuing concerns had been assigned greater importance at 
other stages in the data collection. 

Content units which represented social, personal, ethnic, or 
emotional concepts, for example, were assigned to the affective aspects 
category. Content units which indicated judgements, morals, and choices, 
for example, were assigned to the valuing process category. Content 
units which represented the setting of objectives, scope, sequence, 
integration, for example, were assigned to design. Curriculum concerns 


accounted for 43.7 percent of the content. 


Instruettonal procedures. Content units such as grouping 
techniques, individualized activities, and teacher-directed learning 
experiences--show class, tell class--were categorized as instructional 


procedures. This category of content accounted for the second largest 
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proportion of content in the curricular plans (16.0 percent). 


Teacher characteristics. Content units which were related to 
the values, interests, and abilities of the teacher as well as personal 
references--I, my class--were categorized as teacher characteristics 


which accounted for 11 percent of the content. 


Student characteristics. The same percentage of content in the 
plans was assigned to student characteristics as to teacher character- 
*-tics (11 percent). References to.the students, class, student 
interests, abilities, and needs were included in this category of 


content. 


Instructional resources. Content units which represented the 
use FOF eacguisition of instructional resources were assigned to this 
category which accounted for 6 percent of the total content. Items 
included, for example, filmstrips, films, field trips, references, and 


the contributions of resource personnel. 


Evaluation. <A total of 5 percent of the content in all the 
plans was assigned to the evaluation category. Content units included 
all references to pre- and post-testing, measurement of progress, 
comparisons, and contrasts. This category of content accounted for the 


least~proportion of content™in~ the curricular plans, 


Uneategorized content. The residual list of uncategorized 


content units comprised 7 percent of the total content. 
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Summary. In Table 37, the ranking of each category has been 
shown in terms of the proportion of elements and the proportion of 


content. In addition, the percentages of total weighting and of the 


total content have been shown for each category. 


Table 37 


Proportion and Ranking of Generated Elements and Content 
in Each Category of Influence 


RANKING PERCENTAGE 
f 


As As 
Proportion Proportion 
of Of 
Generated Total 
Elements Content 

















CATEGORY 





Instructional 
Resources 









Curriculum Elements 





Student 
Characteristics 





Teacher 
Characterus Bcs 


Instructional 
Procedures 









Evaluation 






Sub-Total 






Uncategorized 
Elements/Content 





TOTAL 


Weighting 


(1,533) 


Content 
(4,249 
Words) 


11 


16 


100% 
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Striking differences in the proportion of the total weighting 
factor and the total content occurred in relation to instructional 
resources and curriculum, and to a lesser extent, student characteris- 
tics and instructional procedures. The respondents appeared to 
consider instructional resources to a greater extent when they reflect- 
ed upon the curricular decision making process they followed than in 
the curricular plans they used. Much more evidence of curricular 
concerms, especially content, appeared in the written documents than in 
tae descriptions of curricular decision making. Concerns for the 
student captured proportionately more content in the plans than they 
did in the assessment the respondents made of the curricular decision 
Making process, Instructional procedures accounted for 16 percent of 
the content in the actual plans while this dimension ranked low in the 
descriptions of curricular decision making processes provided by the 
respondents. Evaluation and teacher characteristics occupied the same 
positron in -the*descripcions as in=the plans. 

These findings suggest that the teacher's emphasis may change 
as he proceeds through a curricular decision making sequence. When 
teachers contemplate the development of a unit, instructional resource 
aVvatlability, curriculum, student characteristics, and teacher charac- 
teristics are emphasized. When the contemplation becomes a reality in 
the form of a curricular plan, the emphases may shift to concern for 
the curriculum component (especially content) followed by instructional 
procedures which are probably dependent upon student and teacher 


characteristics. Evaluation occupies the sixth position, 
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Discussion of Teachers' Belief Systems 


The third research problem was an inquiry into possible relation- 
ships between the belief system of a teacher and various components of 
the curricular decision making process, The problem was subdivided into 
three See uthe questions: 

3.1 Is there evidence that a relationship exists between the 
belief system of a teacher and that teacher's view of the curricular 
decision making process? 

3.2 Is there evidence that a relationship exists between the 
belief system of a teacher and the elements which teachers perceive as 
Sealucnces.on Lheig curriciiiar decisions? 

3.3 Is there evidence that a relationship exists between the 
belief systems of teachers and the content in the curricular plans used 
by those teachers for instructional purposes? 

8.2 Teachers' Beltef Systems tn Relatton to the 
Currteular Dectston Making Process 

Means and standard deviations were calculated for the responses 
given by the sample of teachers to the questions related to the curri- 
cular decision making process, Six; grouping criteria were used for 
this purpose: age; sex; years of post secondary education; years of 
experience in teaching upper elementary social studies; school juris- 
di¢tion; and belief systems. <A criterion level of one full point 
between or among the group means of teachers in at least two of the 
four belief systems and a a Rae ne standard deviation of less than 


1.0 resulted in the consideration of a specific difference. 
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According to these criteria, only one difference was considered 
on the basis of sample division by sex. Males ascribed more importance 
to the role of integration in the curricular decision making process 
than did females. No differences were considered when the sample was 
subdivided by age, years of post secondary education, years of experi- 
encer ineteaching fourth 111th, Or Sixth erade social Sanuticapetee 
school jurisdiction. 

When the responses were examined on the basis of sample sub- 
division by belief systems, ten differences were noted on the basis of 
ie ewoecrrecerron levels," IneéSe dutferences accounted for 91 percent 
of all differences considered when curricular decision making components 
were examined in terms of the sample subdivision criteria. These data 


have been summarized in Table 38. 


Table 38 


Number of Differences on Sixteen Curricular 
Decision Making Components Based on 
Six Sample Gubdivision Criteria 


Subdivision Criteria saass lee 


Years of Post Secondary Education 

Years of Experience in Teaching 
Fourth, Fifth, and Sixth Grade 
Social Studies 


School Jurisdiction 


Belief System 


Totals 
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3.2 Teachers' Beltef Systems tn Relation to Elements 
Which Influence Curricular Deetston Making 

Means and standard deviations were calculated for the responses 
given by the sample of teachers to the questions related to the postu- 
lated elements which influence teachers' curricular decisions. ox 
grouping criteria were again used for this purpose and the same. 
criterion levels were used in order to determine the differences for 
specific.consideration, 

According to these criteria, two differences were considered on 
the basis Of subdivision by age, one on the basis lof years of post 
secondary education, and one on the basis of school jurisdiction. 

When the responses were considered on the basis of sample sub- 
division by four belief systems, six differences were identified within 
acceptable limits of the criterion levels. These differences accounted 
for 60 percent of all those considered in this part of the analysis. 


These data have been reported in Table 39. 


The teachers who originated the 88 elements which influence 
curricular decisions were considered in terms of their belief system 
categories. The elements were tallied according to each of the four 
belief systems. The results were inspected for elements which were 
unique to any one belief system. The summary of these data can be 
found in Table 40. 

None of the 88 elements was common to the System 1 group. The 
three members of the System 2 group each generated the following 


elements: availability of instructional materials; access to library 
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Table 39 


Number of Differences on Seventeen Postulated Elements 
Which Influence the Decision Making Process 
Based on Six Sample Subdivision Criteria 


Subdivision Criteria Number oes ns 


Age 
Sex 


Years of Post Secondary Education 


Years of Experience in Teaching 


Fourth, Fifth, and Sixth Grade 
Social Studies 


School Jurisdiction 


Belief System 





Table 40 


Number of Elements Generated by All Members 
of Each Belief System Group 


Number of Elements Generated 


De a By All Members of a Group 


System ] 


System 2 


System 3 


System 4 





*Because there was only one System 3 subject, all response for that 
individual were recorded, Two elements were unique to this subject 
alone. 
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facilities; and filmstrips and films. There was only one representa- 
tive of the System 3 belief pattern. This teacher generated 16 items, 
two of which were unique: suitability of instructional materials for 
children and the degree of abstractness-concreteness in the content to 
be considered for instructional purposes. Both elements are consistent 
with the traits associated with pure System 3 individuals. Four 
elements were generated by each member of the System 4 group. These 
items were: availability of instructional resources; the curriculum 


guide; access to library facilities; and filmstrips and films. 


Summary. The belief systems of the teachers appeared to affect 
their views concerning the components of the curricular decision making 
process More Often than other demographic characteristics. The belief 
Systems of the respondents also appeared to affect the degree of impor- 
tance assigned by the teachers to postulated elements which influenced 
tei yr cited horton eecrsi0Nse slncse Ulirerences did mot occur as 


frequently as in the responses associated with curricular components. 


8.3 Teachers' Beltef Systems ad Currtecular Plans 
Whereas the content in the curricular plans varied from 
individual to individual, the differences between and among the belief 


system subgroups were few and minimal in scope. 


Curriculum elements, The System 3 respondent's taped interview 
revealed that 10 percent of the content was assigned to the curriculum 
elements category while the plans used by the respondents from the 


Other three belief systems revealed that 52.9 to $8.4 percent of the 





























-stierorqet eo vino e&M oro? aL bre aqittaml i bre jesiti Lion? ‘ 
auati OL botetonog teeeet etal .nretiag Jotied £ metey@een? Bo avis if 

“ l . . a : ; 
rot elnivorem lenolrourtenl Yo wailidedive toupiaretew ti to ows 


: : 3 
603 Inetnos ods nt ezoneTeeoneo-eeemisets Ade Yo sotgeb Of2 One astbl ¢ 


itod2ienos ers ernonels aoe ,zeroemg iano froursenk ret. be tobienod# 
, 


THO% .efeubivibat & mevey2 erug dviw betaioozes etiexd ont (ty E 


> @ 





ee 
vay Te 


pis 


} getev2 oily Yo tedmom done vd bedsteneg stew 2779 


it1u> edt ;eeomodet Lanutznurtent Yo iiidelisve :9tew 


[rt bas eqirdemiag? ban ‘agit it fost Vratdil oF 229958 74 » ban 


a 
’ i af 
a & 
= 


ioloseet ef to enoteve Yotled oAT ~ .qaommie - 


grivam soiztioeh talugiymws om do ataonoqieo ef? gnbareono> evel Rae 
; a7 i Soeteds offersqomeh todso med? neste erom eesagm 


in ot herssaqe ocala efrebnoq2ot O09 Yo Omer YR 
bate Tatnne botaluiaog oF #redspe? 93 “d bong izes pe 


(u990 ton bib esonetett ib. aad?  .enoteibeb talon irseo Tae 
. ; - a yt, : : a 7 
-Jnenoqmoa wiuoivrus ddiw bejatootes 2eegogest add mi en \lsaoup 


arent 2x) as 3 lpn bit st aye {oiled \ eiotenat - 
- 
i] 


mort boitevy easiq tsluotrius sd al’ sneano9. ort cores 


Raiiep oda anon bra noowisd 2eonene?? tb outs <faubivibns os sar 
. sinee né 





les 


content was assigned to the curriculum elements category. 


Instructtonal resources. The plans used by members of the 
System 4 group contained content related to instructional resources 
representing 10 percent of the total. The System 3 respondent's taped 
interview revealed that 2 percent of the content was devoted to the 


Instructional resource category. 


Student and teacher characteristics. For both of these cate- 
gories, the plan related by the System 3 representative contained very 
high proportions of content. Plans from the other three groups contain- 
ed much smaller proportions of content related to student and teacher 


characteris tiest 


Instructional procedures, Twelve percent of the content in the 
plan described by the System 3 teacher was assigned to the instructional 
procedures category. The proportion of content assigned to this 
category from the plans used by the representatives of the other three 
groups ranged upward to 19.1 percent. Differences in the proportions 


of content assigned to this category were minimal, however. 


Evaluation. The range in the proportions of content assigned 
to this category began at 3.2 percent in the plans used by System 1] 
teachers to 7.1 percent in the plans used by System 2 teachers. Again, 


the differences were minimal. 


Summary. The content in the plan related by the System 3 res- 


pondent differed on all dimensions with the exception of instructional 






















.Yrogotao 23a0~elo aulestrraa oft: oF bengiees eaw, sna3 R02! ( 


oY Jo avodaat yt heey enelq off  ateuwoanr: Inmadounyenh : 
‘ ~ ay a 


= 


or (onoitourtent of botaber Iee3mo0 benlstnod quorg & 


boqat e'ynebroqeer & msaeye our  Ipter ot to treoted O1 ynistnsesx ot 


~~ 


iy OF boloveb eaw Jaotnes Shi Yo tsareq f rad? belaevet Welvem 
\ “< 


““tegelseo ssmozs1r Innoiss 


1» geedt to Atod 107 eye }estnorunis etenad bee dee 


’ 
. 


benintnog avitaetnsaetqpy ft matave oat vyo_bevelet ‘nelq ed? co 
4 


u 


no: iorg eerds tendto oft mort anel4 .trmetnos to eneitroqotgq be 


inebute of Bedalot tratmo5 20 tnotisbdeng tolisne dou 


- .2ott2}eSobae 

. + a. 
1 at 3ne7Aoo to tesoteq ovlewf .sembaoorg Tar ddonrnent Le 
he * atw todoeot € meteyve-siy vd bedits2eb es ; 


2h Snetseo to aoitreqorq edt crogeta> esTubeogme 
| 7 y > ae : = a 
sxtri? todizo oy to 2eviteimeesiqet of vd beew eneiq sat mort YrORss, 


asmizioqetq oft ni asoners¥im ..t@eoTeq 1,0f-07 brawqu beguge eae 


tavewor ,Isminte vrow ‘regets2 eid? oF banpieda tnetnoo t 


\ 


benyieas sf satongs to cae Sane ed nt ogaex oT 
2 


mci +f nS 





artis ced 
} drchteiaa) 


he 


154 


procedures and evaluation. Certainly no conclusions can be drawn on 
the basis of one plan but the profile for this plan was at such vari- 
ance that further investigation might reveal real and consistent 


differences such as those which have been pointed out here. 
Summary of the Chapter 


Seventy-four elements which affect teachers when they make 
curricular decisions were placed into six categories by a panel of ten 
judges, The categories of influence, in their ranked order of impor- 
fance, are as follows: 

(1) instructional resources; 

(2) curriculum elements; 

(3) student characteristics; 

(4) teacher characteristics: 

(5) instructional procedures; and 

(6) een 

Fifteen of the seventeen influential elements postulated for 
this study were conceptualized in relation to the learner, conditions 
within the school, and the curriculum. These were matched by at least 
one element generated by the teacher respondents themselves. The type 
of furnishings in a classroom and paraprofessional assistance were 
ranked lowest in importance of all the postulated elements and were not 
generated at all by the respondents. 

The teacher's handbook for elementary social studies, Fxperi- 


ences tn Dectston Making, has goals and objectives which have been 
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stated in broad terms. The respondents indicated that this kind of 
curriculum guide has caused them to change their curricular planning 
processes to a considerable extent. 

The teachers in the sample revealed that they regard providing 
for children's various needs as the single most important curricular 
decision making task, The selection of appropriate objectives to meet 
children's needs and the teacher's personal understanding of the basic 
concepts in the curriculum were of only slightly less importance to the 
respondents. In terms of the components of the curricular decision 
making process, the respondents expressed greatest concern for the 
acquisition of relevant instructional resources followed by summative 
evaluation, integration, the provision of interactive activities, forma- 
tive evaluation, and finally, scope and sequence. 

The content in the curricular plans was heavily oriented towards 
the curriculum dimension which was evident in cognitive, affective, 
Maluing stand tcesien sfeatures euCo ei tive: referents accounted for nearly 
aeieche curriculum content: “ihe second largest proportion of content 
was devoted to instructional procedures. The balance of the content 
was about equally distributed among student and teacher characteristics, 
instructional resources, and evaluation. 

The belzef system of (the teacher seemed to be operant in the 
views held by the respondents in conjunction with several curricular 
concepts and tasks. There were more differences on these dimensions 
when the sample had been subdivided on the basis of belief system than 


when the subdivision had been made on the basis of five other criteria. 
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Differences were not as pronounced or consistent when the elements 
which influence teachers in the curricular planning process or the 
content of the curricular plans were examined. The effect of the 
teacher's belief system upon the entire curricular decision making 
process needs to bé investigated further. There is some evidence in 
the findings of this study that the teacher's belief system does make 
some difference in the way a teacher views the several components com- 
prising the curricular decision making task, 

The findings in this;study have indicated that teachers in the 
sample regarded the task of curricular decision making as a profession- 
m@eeresponsibijity. )A definite group of influences appeared to be 
present as the teacher respondents attempted to develop curricular 
plans. The belief systems of the teachers in the sample seemed to have 
had some bearing on their attitudes towards certain components of the 
curricular decision making process and on the nature of the content in 


tie’ curricular plans whieh resutted >from that process. 
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Chapter 10 


SUMMARY , CONCLUSIONS , IMPLICATIONS, 


AND RECOMMENDATIONS 


Introductton 

IiheArLTS ta part Of ppiseciapter, consists,of.a. summary. of. the 
study. The second section presents the conclusions which have been 
drawn from the findings. A subsequent discussion focuses on the im- 
lications the findings in this study may have for curriculum develop- 
Mento i) the fourth part of tie chapter, recommendations for further 
research have been presented, The chapter concludes with a statement 
related to the conceptual atreienet whch served as the basis> for the 


study, 


Sumnary of the Study 

The study focused on the role of the classroom teacher in the 
curriculum development process. Recent emphasis on the professional 
responsibility teachers have towards the development of curriculum at 
the classroom level prompted a need for information about ways in which 
teachers approach the task. Teachers are expected to translate the 
broad intents of certain curricula such as Fxepertences in Dectston 
Making into instructional activities which meet the needs of particular 
students in unique situations, This assumption immediately raises some 


questions for which the research reported in this study attempted to 


Lek. 
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find answers. What elements influence teachers when they attempt to 
make curricular decisions? What processes do teachers use when plan- 
ning curricular units, What comprises the content of unit plans which 


result from the curricular decision making process? 


The problem. The study was designed to investigate the role of 
the classroom teacher in the curricular decision making process. Three 


research problems were identified as follows: 


1.0 Influences upon curricular dectstons. The first research 
problem was the discovery of elements which influence teachers when 
they are involved in the curricular decision making process. 

1.1 What degree of influence do teachers attribute to such 
elements as the learmer, the school, and the authorized provincial 
curriculum handbook when they attempt to develop curricular plans? 

1.2 What elements do teachers perceive as the most important 
influences upon their curricular decisions? 

1.3 What relationship exists between the importance ascribed 
by teachers to the elements described in the literature and the elements 


they identified themselves? 


2.0 Components of the curricular deciston making process. The 
second research problem involved the assessment of teachers' opinions 
about a provincially authorized curriculum and planning procedures 

& 


which result in curricular plans. 


2.1 What effect has a broadly-stated curriculum such as 
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Experiences in Decision Making had upon teachers' curricular decision 
making? 

2.2 Of what importance are specific curricular tasks to 
teachers? 

2.3 What are the content constituents of teachers' curricular 


plans? 


3.0 Influence of belief systems upon teachers’ curricular 
decitstoms. The third research problem was an inquiry into possible 
relationships between the belief system of a teacher and various com- 
ponents of the curricular decision making process. 

3.1 Is there evidence that a relationship exists between the 
belief system of a teacher and that teacher's view of the curricular 
decision making process? 

3.2 Is there evidence that a relationship exists between the 
belief system of a teacher and the elements which teachers perceive to 
influence their curricular decisions? 

3.3 Is there evidence that a relationship exists between the 
belief systems of teachers and the content in the content in the curri- 


cular plans used by those teachers for instructional purposes? 


Research design. A relationship among those things which 
influence the characteristics of the individual teacher and the outcome 
of teacher decisions--the curricular plan--was hypothesized. The 
investigation focused on characteristics of the learner, factors 


within the school, and the curriculum handbook, Experiences tn Dectston 


Taseoeqrugq [gmisourteni tod eta 


. 
se . — 
$ oon: even - 
4 f i vite 2 *® 4 
‘ a 
_- 
~~ «om oe Foam } - vr. i> 
. ~~ wy Te ——_ i @ b ad< 
JVielJ2O TEMIOCTIMG Tisniz 











, on 
‘ aa . e 7  - 
mrsroo mn} esone ees 
: ty 
o i& = 
Tpadlae 
ae Y oe 
, 
f etrocai teriw 30 , 
‘ 
at 
Bite {a sté 
‘ LS Soha 
1 —— 
} fhoresest Breas 
L ceed 
* i 
fed et4 y9WtS 


* . * vi 
7 it9 Th 
“ 
i» 7 actin 
4 , IShVSSG £ z 
7 
= 
S ak aw 

ern 
' ‘ CHOOT" 
4 





™~ 
»~ 


160 


Making, as influences upon the teacher whose expertise and personal 
expertise and personal qualification are carried into the curmicu har 
decision making process. Within this process, an attempt was made to 
assess teachers! views and beliefs about the needs of specific children, 
understanding the intents of the curriculum, and selecting appropriate 
objectives to meet children's needs--three specific processes leading 
to the actual task of designing a curricular plan. Finally, the curri- 
cular plans of teachers were examined in the light of content related 
to each aspect in the conceptual framework presented in Chapter i. 

Data were collected by administering the Jhts I Belteve Test 
(Form TIB-71) and a three-part teacher opinionnaire, and by analyzing 
curricular plans used by the teacher respondents as basis for instruc- 
tion. 

The sample consisted of 21 randomly selected teachers of upper 
elementary social studies classes in large-city, small-city, and rural 
school jurisdictions in the province of Alberta. tives: craterra for 
selection were used: teachers were using the authorized elementary 
school social studies curriculum for the Province of Alberta, Eopert- 
ences in Decistom Making; respondents were teaching fourth, fifth, or 
sixth grade social studies classes; and, because teachers are expected 
to translate broadly stated goals into plans for classroom purposes, Ge 
was assumed that teachers in the sample perceived themselves as 
independent planners of curriculum, 

Data contained in the teacher opinionnaire were tabulated and - 


analyzed descriptively. Means and standard deviations were calculated 
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using DESTO7, a computerized descriptive statistics program available 
from the Division of Educational Research, The University of Alberta. 
The TIB tests were scored by the developer, O. J. Harvey, and an 
experienced associate at the University of Colorado. Curricular plans 
were prepared for content analysis using the Barrett Taconomy to 

reduce the text into meaningful content units. The Alphabette Sort ad 
Frequency Coummt, a computerized program also available from the Division 
of Education Research, The University of Alberta, was used to analyze 
the prepared texts of the curricular plans. 

A panel of five judges comprised of two education professors, 
one classroom teacher, and two graduate students categorized 88 elements 
which influence teachers! curricular decisions. The resulting list of 
categories was then synthesized by the investigator in consultation 
with the judges. A second panel of ten judges consisting of the 
original five judges and five additional members comprised of two 
elementary education professors, two classroom teachers, and one 
graduate student attempted to place each of the 88 elements into one of 
the six categories which resulted from the work of the first panel. 

A third panel of judges comprised of two classroom teachers and 
one graduate student categorized the content units of the processed 
curricular plans according to six criteria. The categorized content 
was subsequently considered in terms of the belief system by which the 
teachers in the sample had been classified. 

Because data were analyzed descriptively, a criterion level 


based on response consistency was set for the consideration of responses 
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to the opinionnaire questions in which teachers were asked to assess 
the importance of certain curricular decision making processes and 17 


postulated elements which influence those processes. 


Conduct of the study. The study was conducted in three stages. 
The feasibility study involved four upper elementary teachers ot social 
studies who completed the preliminary opinionnaire and offered con- 
structive criticism from the cdassroom teacher's point of view. On the 
basis of these data, the opinionnaire was modified and three additional 
dimensions were included: the 7htis I Belteve Test; an open-ended 
question designed to elicit from teachers the elements they perceived 
as influences upon their curricular decisions; and a request for a 
curricular plan from each teacher for content analysis. 

The pilot study involved six teachers of upper elementary 
social studies: the four teachers who participated in the feasibility 
study together with two additional teachers from the same school juris- 
diction. The data generated by the subjects who participated in the 
feasibility and pilot studies were used to test the opinionnaire for 
validity and reliability. 

The main study took place over a period of four weeks. In 
several instances, the investigator assumed the professional responsi- 
bilities of participating teachers while they completed the opinion- 
naire. In all instances, the investigator supervised and timed the 
completion of the 7IB test. When written curricular plans were not 


available, taped interviews were conducted in order to obtain a 
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complete picture of the kinds of curricular plans used by the teacher 


respondents in their instructional programs. 


The findings. The mean age of the teachers in the sample was 
39.1 years. The sample was comprised of five males and 16 females. In 
the total sample of 21 teachers, the mean number of years of post 
secondary education was 3.8 and the respondents had been teaching upper 
elementary social studies for an average of 6.8 years. The teacher 
respondents had used the handbook, Experiences in Dectston Making, an 
average of 3.4 times in conjunction with curricular planning in social 
studies. Fourteen of the 21 teachers in the sample (67 percent) were 
classified in the System 1 belief pattern, three were classified as 
System 2, one as System 3, and three teachers were classified in the 


System 4 category based on the 7/B test scores. 


(i) Curricular determinmts. The teacher respondents gener- 
ated 88 elements which they perceived as influence upon their curri- 
cular decisions. These were examined by a panel of five judges. The 
categories developed by this panel were synthesized and used as the 
basis for a second categorization task which was accomplished by a 
second panel of ten judges. Elements were assigned to six categories 
which were rank-ordered according to the weightings designated by the 
teacher respondents for each element generated. The categories of 
influence were: 

(1) instructional resources ; 


(2) Curriculum elements ; 
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(3) ‘student characteristics; 
(4) teacher characteristics; 
(S) instructional procedures; and 


(6) evaluation. 


The investigator had postulated 17 elements which, according to 
the literature, influence teachers when they are involved in the curri- 
Cutar decision making process. the teachers’ ranking of these elements 
fevealea that lcamer Characteristics were believed to influence 
teachers' curricular decisions most. Certain conditions associated 
with the school were reported as major influences upon the curricular 
Biaincr. especially access tO appropriate instructional resources. 

Teacher respondents, themselves, generated 15 of the same 17 
elements which had been postulated. The type of classroom and 
furnishings and the availability of paraprofessional assistance which 
had been postulated as influences were not generated by the sample of 
teachers; nor were these elements ranked as important influences upon 


curricular decisions when they were presented to the teachers, 


(it) Curricular dectsiton making. The teacher respondents 
indicated that the recently introduced handbook had caused them to 
modify their curricular decision making practices. They also reported 
that a broadly-stated curriculum such as Experiences in Dectston Making 
could not be used as the basis of instructional activities without 

. 


considerable elaboration and modification of the intents of the docu- 


ment in order to meet the needs of particular children. This 
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observation confirmed that teachers are participating in the curricular 
decision making process in the manner intended by the developers. 

The respondents reported that their personal interpretation of 
the curriculum handbook was of considerable importance when translating 
the broad goals into instruction. This too concurs with the intents of 
the authors of Experiences in Deciston Making. Identifying, and pro- 
viding for, children's needs were seen by teachers as important compo- 
nents of the curricular decision making task. The selection of 
appropriate objectives to meet children's needs was also perceived as a 
curricular task of considerable importance. 

Concepts of curriculum design were ascribed less importance 
than the tasks described above. The acquisition of relevant instruc- 
tional resources, summative evaluation, integration, and the encourage- 
ment of student interaction were rated by the teacher respondents as 


moderately important design concepts. 


(iit) Belief systems. When the importance of specific decision 
making processes and 17 postulated elements which influence curricular 
decisions were examined in the light of six subgrouping criteria, the 
belief systems of the teachers in the sample accounted for the greatest 
number of differences. 

The effect of the belief systems of the teachers held constant 
in the comparison of generated elements of influence with the postulated 
elements. Teachers initiated 15 of the 17 postulates when they were 
asked to enumerate the elements which they perceived as influences upon 


their curricular decisions. 
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The categorized content of the curricular plans was considered 
in relation to the belief systems of the contributing teachers. 
Although only one respondent was categorized as System 3, that indi- 
vidual's curricular plan, as well as many of his responses in the 
opinionnaire, differed markedly from the content in the other 20 plans. 

These observations suggest that the belief systems of teachers 
influence their perceptions of the curricular decision making process 


and the nature of the curricular plans which emerge from that process. 


Conelustons 

Because the study was descriptive in nature, limited inferences 
were drawn from the findings. However, certain conclusions may serve 
goethe basis tor further research. 

(1) The preparation and distribution of curricula comprised 
of sets of broad goals authorized by provincial departments of educa- 
tion are drawing teachers into conscious curricular decision making at 
the classroom level. 

(2) During the preliminary stages of the curricular decision 
making process, the teacher respondents placed major emphasis on taking 
into accoumt children's knowledge, social, personal, and skill needs, 
their interests, and their talents when developing curricular plans. 

(3) There is a hierarchy of influences which impinge on 
teachers when they attempt to make curricular decisions. The hierarchy 
is comprised of instructional materials (rank-ordered highest), curri- 
culum elements, learner characteristics, teacher characteristics, 


instructional procedures, and evaluation (rank-ordered lowest). 
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(4) The extent to which individual categories of elements in- 
fluence teachers' curricular decisions may vary during the different 
stages of the curricular decision making process. This variation may 
indicate a shift in the concerns of teachers as they approach the point 
of specifying objectives and putting a curricular plan into its:final 
form. 

(aye) the belie systems on teachers may influence their percep- 
tions of the curricular décisiom makin oe process, and consequent ly , the 
Mature of the curricular plans they develop for instructional purposes. 

(6) Despite growing emphasis upon curricular concerns such as 
eiterration, process.and individualized instruction, there is evidence 


that content is still a major component of teachers' curricular plans. 


Implications for Practice 
There are several implications for curriculum development, 
teacher education, and school system personnel who are responsible for 


inservice programs. 


Curriculum development. The findings indicated that a form of 
curracularadecision makingy "science! exists t+ °P Every teacher in’ the 
sample was able to converse freely about the responsibilities as$0- 
ciated with curricular tasks. They all described a method of approach 
to the task of curriculum development at the classroom level and every- 
one possessed some knowledge of curriculum design, Extended in-depth 
research at the classroom level could result in a fund of data which, 


if synthesized and compiled, would serve as the foundation for a 
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practitioner's guide to effective curricular decision making. 
Universal components of such curricular data could be tested 

against existing curriculum theory in an effort to refine curriculum 

knowledge into a manageable conceptual framework capable of modifica- 


tion according to changing times. 


Teacher education. Consideration should be given to the pro- 
vision of extended practice in curricular decision making leading to 
the development of curricular plans which are designed with the child 
as the focal point. Before intending teachers can accomplish 
effective curricular decisions, they must be fully conscious of them- 
selves--they must know their own beliefs, philosophies, limitations, 
and capabilities. Given this knowledge, they must then be able to 
identify children's needs, interests, and talents. Then they must know 
how to develop effective instructional procedures based upon identified 
available resources. These skill and knowledge requirements for 


intending teachers suggest modifications for teacher education programs. 


School system perscnnel. The principal implication resides in 
the need for ongoing inservice designed to keep pace with advanced in 
curriculum theory, curriculum developments, and the curricular decision 
making process. Such post-service education programs would have two 
advantages: the practitioner would have the continued opportunity to 
modify his thinking and the curricular decision making processes used 
by him; the makers of standard curriculum guides and the curriculum 
theorists would have continued access to the "field" where ideas are 


tried and tested. 
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The existence of a hierarchy of influences which impinge upon 
teachers as they engage in the curricular decision making process 
suggests that school authorities should consider ways and means of 
alleviating or fostering these influences appropriately. 

Consideration might be given to the importance of teachers’ 
belief systems when candidates are selected for teacher education. As 
well, the belief systems of teachers may play an important role in the 
selection and assignment of classroom teachers and in organizing in- 
service and Pepe professional development programs. 

Finally, consideration might be given to maximizing the 
dissemination and implementation of "model" curricular plans which have 
been developed by teachers who are particularly skilled in the process 
of curricular decision making. Such plans might be analyzed by other 
teachers who wish to learn how to develop their own plans. 
Imoltecattons for the Conceptual Framework 

of the Study 

The conceptual framework which served as the basis for this 
study (Chapter 1) has been modified in the light of the findings. 

Results of the study indicated that a hierarchy of influences 
impinges upon the curricular decision making process. In the original 
framework, characteristics of the learner, factors within the school, 
and the curriculum were posited as influences which combined with the 
characteristics and expertise of the teacher at the onset of the curri- 
cular decision making process. Influences which serve as determinants 


of the process are depicted in the proportions revealed by the findings. 
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Figuren 2 


ArRevisediConcepteof; Teacher Curricular 
Decision Making 
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The rank-ordered categories of influence are as follows: 
(idyetinstrvetionali resources; 
(2) curriculum elements; 
(3) learner characteristics ; 
(4) teacher characteristics; 
(5). instructional procedures; and 


(6) evaluation. 


Each category of influence originates outside the curricular 
decision making process and any one of the six influence categories may 
affect curricular decisions in varying amounts. 

The four subprocesses which comprise the curricular decision 
making process remain unchanged, Determining the needs of specific 
children maintains a primary position in the process. Respondents 
ascribed the greatest degree of importance to this subprocess because 
it constitutes a starting point in the development of Aire: curiicular 
plans. Understanding the intents of the curriculum handbook and 
selecting appropriate objectives to meet children's needs were of less 
importance; therefore, these subprocesses remain unchanged in the 
conceptualization, There is a suggested linkage between subprocesses 
as the teacher proceeds towards the task of designing a curricular 
plan. However, there are cases when the teacher proceeds from any one 
of three subprocesses directly to the designing phase. 

The curricular plan has been considered as the outcome Ortis 


curricular decision making process. 


















* 
‘ : —_ op 7 
_ ~ * I ae © > > _— ~«* - 7 es I | 
) 2m 948 .somul’ 0 29 frogsts2 bersbro-Anar off 
1 <a 
. © . r “a Pasir one fr ; 
; Uae innoitourtent {f) ly 
ae 
. sis milusiviuo. 4{£) — 
» if 
pry tario Tsirisel (é} 
sy! : ‘ 
° ¢ 
ar6f> -a«stisnss (bh) 
; i EPIL ant (2) A 
Moauisve {0)— 
a ‘ 
rT6 mwHiIaet Yo wre 257859 fos3 
: f 
< “cn _ i a. 
y . . I i. ae , . ile ~— — 
a : , f * VOLS <« 2IOTg “Oh F uth § fmotetoa 
: sizinsb tsfworrtus Ie 
> 4 « ~S £30 ; 2 uo ‘ 8 nT 
= . 
euneronu Wramsr 229D0T 
j P i 
Otti2e0q vramita s enistniaa asyrbiiea 
7 . Line ayes 
j ~yeh Jestaety odt bedipos 
: Care 
2 ni Iniog gniiteate 4 2etutivencs g 
; 5 ~ 
‘ 14 onthre¢sveaheh come 
f it OTT gts > etebau 2 5 at 
- ae 
‘ : : > _— > of a ° , © Es a 
t Sv £72900 STariqoiqqe gnisoaies 
-“ ~ 
z i - 
~~ _ «¢ i. ‘ 7 ae 7 : ; = i. oad ; 
983 tt DoOnNBhom Ni w;waesooTqdye seetd ,orotstsds ‘val 
: - J. =a 


- aezeooormive neowted ogadntl boteoggu2 2 ef stofl “ Alster ieusqeonos 
= a U Pe 2 


’ 





id 





a odes? ova abrewod a 


jpeoorg t9do603 
a "4 ‘ 2 . ra 
TS. | ~ToOvewor 


7 _ 7 7 
1 ont wow 29269 ot: 


_ 





172 


For the purposes of this study, community influences upon 
teachers' curricular decisions were not identified. However, in the 
light of evidence provided by the judges who categorized the elements 
generated by the teachers who participated in thebstudy pethere ois na 
need to investigate the relationship of the community to other elements 
which influence the curricular decision making process. An attempt 
should be made to discover the position of community influence in the 
hierarchy of determinants established in the findings of this report. 

The conceptual framework which has been modified by the 
results of this study should now be tested in a variety ef tinstruc: 


tional settings to establish its credibility. 


Implications for Further Research 

The findings in this study ean indication of the scope of 
the field of curriculum study. Each set of findings requires distilla- 
tion and subsequent entry into a formative body of information about 
the curricular decision making process. 

Specifically, four areas of concern are suggested here for 
further research. 

(1) Six categories of elements which influence teachers’ 
curricular decisions were identified in this study. Further research 
is needed to establish the validity of each influence category. anhere 
is also a need for enquiry into the ways in which teachers accommodate 


the influences which have been identified. 
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(2) Some indication of teachers' assessments of various 
components of the curricular decision making process has been reported 
in this study. In order to learn more about the curricular decision 
making process, there is a need for information about the following 
concerns: teachers' knowledge about curriculum design; alternative 
patterns and processes used by teachers when they attempt to develop 
Curriculariplans;eand, the maeure of the content in ‘teachers* “curri- 
cular plans together with the implications heldehyethatwcontenes ror tic 
students for whom the plans were developed. 

(3) The belief system.of a teacher may influence that teacher's 
effectiveness as a curricular decision maker. Further research is 
needed to establish the importance of teachers' belief systems in the 
initial selecticn of candidates for teacher education, the selection 
and assignment of teachers for specific instructional duties, and the 
development of appropriate post-service activities for teachers in the 
£veld, 

(4) Specific attention should be directed to the replication 
and refinement of content analysis procedures used in this study. 
Attempts should be made to investigate other aspects of curriculum 
development which could be clarified through the application of content 
analysis techniques. Problems still exist which are associated with 
the ambiguity of terms and the categorization of content units, The 
techniques of content analysis need extensive application in order to 
establish procedural rules that will peer ones consistency in 


analyses, 
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(5) A methodology was developed for the collection of data in 
this investigation. Various rules and procedures were established in 
order to determine criterion levels for admissible information. These 
methodological procedures require further testing and modification. 
Descriptive research depends upon the application of procedures which 
ensure consistency, Validity, and reliability. 

(6) Further investigation is required in the assessment of 
discrepancies between teacher concepts of curricular planning and the 
content in the plans they actually devise. In the present investi ga- 
tion, discrepancies were noted in at least three areas: scope, 
sequence, and learner characteristics. The findings indicated that 
teachers assigned primary‘importance to these components of the curri- 
cular decision making process. Yet, these same components did not 
maintain the samel levels of importance when teachers generated elements 
which influence their curricular decisions, or when the content of 
their curricular plans was examined. Such discrepancies need further 


investigation. 


Once sufficient descriptive information about the curricular 
decision making process has been acquired and synthesized, experimental 
studies may be considered. It is too early to make generalizations 
about the teacher's role in curriculum development at the classroom 
level. The formative aspect of ongoing descriptive and experimental 
research should be emphasized. Longitudinal and coordinated research 
may then lead to solutions for some of the problems associated with the 


field of curriculum development. 
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This questionnaire package consists of three 


parts. 
below. 


PART 1 


PART LL 


PARE ITL 


A brief description of each part is outlined 


THE TIB (THIS I BELIEVE) TEST 

You will be asked to express your beliefs 
about ten topics of contemporary interest. You 
will be allowed a maximum of two minutes to write 
your response to each item. All responses wikl 
be held in Strictest confidence. 


The TIB is a separate booklet which you will 
receive from the investigator. 


PERSONAL AND PROFESSIONAL DATA 


Information given in this part of the 
questionnaire package will be held in strictest 
confidence. Each respondent will be assigned 
a coded identification number to ensure anonymity. 


TRACHER OPINIONNAIRE 


This part of the questionnaire package con- 
sists of four sections which have to do WaLwlae 


(a) an enumeraticn and ranking of the 
factors you believe influence you when you are 
making curricular decisions; 


(b) your feelings about the social 
handbook, Experiences in Decision Making; 
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NOTE TO ALL RESPONDENTS: you should have a copy of! 

Experiences in Decision 
Making at hand when you complete this part of the 
opinionnaire! 









(c) your feelings about the responsibility 
of making curricular decisions; and 
(a) the extent to which you think 


certain elements affect you when you_are making 
curricular decisions (planning units). 
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Thank you in advance for taking the time to record 
your responses to this questionnaire package. Your coopera~ 
tion is appreciated very much. 
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PART I 


THIS I BELIEVE TEST 
(Form T1B-71) 


Name Age Sex 





School Attending Major 


PEae COD. J) mole rad. 
(circle one) 


Campus Address Local phone 


Date 


(Copyright 1971, 0. J. Harvey) 
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INSTRUCTIONS 


In the following pages you will be asked to write your opinions 
or beliefs about several topics. Please write at least two (2) 
sentences about each topic. You will be timed on each topic at a pace 


that will make it necessary for you to work rapidly. 
Be sure to write what you genuinely believe. 


You must write on the topics in the order of their appearance. 
Wait to tum each page until the experimenter gives you the signal. 


And once you have turned a page, do not turn back to it. 


PLEASE DO NOT OPEN THIS BOOKLET UNTIL YOU ARE INSTRUCTED TO 


BEGIN. 


Seems A Ame eA 


NOTE: The experimenter allotted TWO (2) minutes per item. . This was in 
agreement. with instructions received from the developer of the 
test, Professor.0.~J. Harvey. 


The items have been collapsed for the purposes of this appendix. 
Each item appears on a separate page in the test booklet itself, 


a i HES Se NL Same 
Each of the TEN (10) items is prefaced by the following phrase: 
THES: I BELIEVE. ABOUT . 


The items are as follows: 


(1) .. .-. the«Ganadianwaysofelife, £6): «momen ManTrLages 
(2s wea uretre al. (7) ee caren 

(3) 1.4. 0epeople., (Scie ie ekeLenaship, 
(ieee. Law and oruer, (Oo). . «abortion, 


(sj eee. life aiter death. (10), . legalizing marijuana. 
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PART IT 
PERSONAL AND PROFESSIONAL INFORMATION 


rr reer : - 
Surname Given nane(s) 


Page Age 11961 y Gelb css wsisistae1Gis e gi8 6 ©4180 6.4 ¢ owies cine a ae | ) years 





B. oex: M F (Circle one) 


4, Number of years during which you have 
taught fourth, fifth, and/or sixth 


BROCE SOG tale Cote cece ecco weeenieccesce( ) years 





5« Number of times you have attempted to 
use Experiences in Decision Maine as the 


basis of your social studies program .esee.( ) times 





6. Years of post secondary education (beyond 
The COMpler Gn i, fect OrLationy eet r eco Tet ) years 


7. List all completed university courses which HAVE ASSISTED 
you in the task of CURRICULAR DECISION MAKING, especially 
as this process relates to the preparation of curricular 
plans for social stvdies. Please complete this section 


as accurately as possible. 


Course Description Number University/Collere Year 





Examples Teacher's Role in 
Curriculum Develop= Ed. C.I. University of 
ment p02 Alberta 1972 
Program Development 
in Elementary Hds,C.1,. University of 
Social Studies pW Ws Alberta 1971 
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University courses, continued 


a) 


e) 


f) 


g) 


h) 


j) 


k) 


1) 


Course Description 
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8. List all other experiences ~ = mini-courses, in-service 
seminars, micro-teaching, workshops, symposiums, etc., 
in which you have participated for specific assistance 
in curricular decision making especially as it pertains 
to social studies and the utilization of Experiences in 


Decision Making. 


‘ypc of Experience Where Given By Whom When 
Example Tworday workshop in Regional 

the preparation of Office 

behavioral objectives Ponoka Consultant 1969 


a) 





b) 


c) 
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PANE LL 
TEACHER OPINIONNAIRE 
Section A 


In this section of the opinionnaire, you are asked to 
ado three things: 


(a) Think of all the factors which influence 
you when you are ceveloping curricular plans. As these 
factors occur to you, record them, one per card, on the 
small white cards you will find enclos a together with 
paper clips in a small white envelope Seas eee 2 this 
questionnaire package. 


(b) Once you have recorded all the factors you 
Can tink Of, one per calu, sort the "cards Into" an order 
of influence, beginning with the most influential factor 
and ending with the least influential factor. 


(c) After you have ordered the cards, you are 
asked to rank them into five categories according to the 
following scheme; 


i) into one pile at your extreme right, 
place ealiethe cards which Yepresent factors which influence 
you very greatly) «he tke nost; 


i) santo a mabesto the left. of the first 
group of cards, place the cards which represent the factors 
which influence you to a large extent but not as great as 
those factors which you placed into the first pile; 


S13) pinto je ipiile ta the tert of the second 
group of cards, place the carcas which represent the factors 
which influence you to some extent but not as much as the 
factors you Have placed into the other’ two ‘groups; 


IV) imtoo a pile to the left of the third 
pile of cards, place the cards which represent the factors 
which influence you occasionally but not to the extent of 
the factors you have already placed into the first three 
groups; 


v) into a pile at your extreme left, place . 
the cards which represent the factors which influence you 
very little}. yo, keast, of all. 


Now, look at the cards again and be sure that you have 
placed the cards you really want into each group. When 

you are satisfied. that, the ranking is as you, wish dit. to. be, 
number all the cards in the pile on the left (i.e. the factors 
which influence you the least) with a "1," Number the cards 
in the next pile (to the riyht) with a Not the cards in the 
middle pile with a3," the cards in the fourth pile to the 
right with a “pypreaidWanally, the cards in the fifth eee 
(i.e. the factors which influence you the most) with a "5,' 
Place a paper clip over each pack of cards and put them a5 
into the white envelope. 
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PART IIT 


TEACHER OPINIONNAIRE 


Section. Bb 


In this section of the opinionnaire, you are asked to 
consider six questions which are related to Experiences 


in Decision 


Maleine 
KEV EN odie 
a erred 


For each question, five responses have been suggested. 
You are asked to select the response which most nearly 


expresses your view. 


Phen, iplacesarcheck (/9einethe’ blank 


space which appears before the response of your choice. 
An example has been given. 


Example How do you view 


D 









you as a teacher? 


I 


Set et 


PITT | 


tne scope o1 
ecision Making in terms of demands made upon#¢ 









= 5 2 
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Satna See 


feel the scope is unreasonably great. 


feel the scope is great. 


feel the scope is adequate. 


feel the scope is rather narrow. 


feel the scope is extremely narrow. 


ondent's choice 


The check which aprears in the blar space before the 
fourth response indicates the resp Ce. 
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You are reminded that you should have at hand a copy 
of Experiences in Decision Making for reference as you 
complete this section of the Opinionnaire. 


1. How do you view the extent to which Experiences in 
Decision Making places the responsibility for making 
Curricular decisions upon you as a user of the progran? 
Check one response only. 


(a) 
(b) 


(c) 
(a) 


(e) 


I feel the responsibility 
I feel the responsibility 
challenging. 

I feel the responsibility 
is. forathe, Utilization of 
I feel the responsibility 
is for the utilization of 
curriculun. 


is too sreat. 
is considerable but 


is no greater than it 
any other curriculun. 


is not as great as it 
a more prescriptive 


I feel I can not assess the extent of respon- 


sibility at this time. 
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TREACHER OPINIONNAIRE. Section B, continued 


How do you view the nature of Exveriences in Decision 
Making? Check one response only. : 


(a) The curriculum is too prescriptive. 


(bo) The curriculum offers adequate guidelines for 

the development of curricular plans. 

(c) The curriculum serves only as a point in depar- 
ture in developing my own curricular plans. 


(a) The curriculum offers inadequate suidelines for 
the development of curricular plans. 


(e) The curriculum is vague and very non-directive. 


How do you view the explanation of the valuing process 
as it) is présented in A. on pages 9 and 10° of tne hand= 
book, Experiences in Decision Making? Check one response 


only. 


a4 a tod 
i 


(a) Too restrictive; does i2* allow 
» ore turtner specii1cataon 
(b) Specific enough to be used as the basis of cur- 
ricular decision making with slight modification 
and/or further specification 


(c) General; in need of considerable elaboration and/ 
or specification in order to meet the instructional 
needs of specific children 


(d)eToouseneraieco: besusedgas the basis for curricular 
decision making without extensive elaboration and/ 


specification in order to meet the instructional 
needs of specific children 


(e) Vague and confusing; consequently, I construct and 
use objectives which differ from those stated in 
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TEACHER OPINIONNAIRE, Section B, continued 


hk. 


How do you view the explanation of affective objectives 
as it is presented in B. on pages iO and 11 of the hand- 
book, Experiences in Decision Making? Check one response 
only. 


(a) Too restrictive; does not allow for any elabora- 
tion or further specification 


(vb) Specific enough to be used as the basis of cur- 
or further specification 


(c) General; in need of considerable elaboration and/ 


ricular decision making with slight modification and/ 


or specification in order to meet the instructional 


‘needs of specific children 


specification in order to meet the instructional 
needs of specific children 


use objectives which differ from those stated in 
Ln 


Experiences in Decision Making. 
How do you view the explanation of cognitive objectives 
as it is presented in C. on rages 11 and le of the handa- 
book, Experiences in Decision Making? Check one response 
only. 





(a) Too restrictive; does not allow for any elabora~ 
tion or further specification 


(b) Specific enough to be used as the basis of cur- 


or further specification 


(ad) Too general to be used as the basis for curricular 
decision making without extensive elaboration and/or 


(e) Vague and confusing; consequently, I construct and 


(c) General; in need of considerable elaboration and/ 


ricular decision making with slight modification and/ 


or specification in order to meet the instructional 


needs of specific children 


specification in order to meet the instructional 
needs of specific children 


(e) Vague and confusing; consequently, I construct 
and use objectives which differ from those stated 
in Experiences in Decision Making. 


(a) Too general to be used as the basis for curricular 
@ecision making without extensive elaboration and/or 
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TEACHER OPINIONNAIRE, Section B, continued 
6. What effect has the handbook, Experiences in Decision 





eee had upon the preparation of your owm curricular 
plans? Check one response only. 


(a) It has encouraged me to seek some assistance in 
order to attempt the development of my own 
curricular plans. 


(bd) It has caused me to modify old curricular plans 
in order to meet the objectives of the new 
curriculun. 


_. (c) It has caused me to realize that my old curricular 
plans are inadequate in the light of the expressed 
objectives of Exveriences in Decision Making 
and, consequently, 1 am in the process of attemp- 
ting to develop appropriate plans. 


(d) Jt has. crawoyme into the, task.of»curricular 
decision making which is an activity I an 
really not prepared to undertake at this time. 


.e) It has not altered my curricular planning activity; 
*L:continue to use my old plans withou: modifying 
them in order to meet the objectives which are 

stated in the new curriculun. 
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TEACHER OPINIONNALRE 
section C 


Indicate the degree of importance you attach to each 
of the following curricular decision making processes, as 
it relates to the development of curricular plans based upon 
Experiences in Decision Naking, the elementary social 
studies handbook published and authorized by the Alberta 
Department of Education. 


1 of minimal or-no importance to me 
© wOipsSiaent-importance to me 

% of moderate importance to me 

4 of considerable importance to me 
5 of great importance to me 


Scale of Values 


Instructions For each response, circle the digit which most 
closely indicates your personal opinion. 












In the development of curricular plans based upon 
Experiences in Decision Making, of what importance 
is the cooperation or your principal? 














Lf. your princapals cooperation is of great impor- 
tance 60> Vous arene you would.encircle the digit 5 
in the following manner: 

' © 


Degree of importance to you 


In order to develop curricular 
plans based upon the broad 

goals provided in #xperiences 
an Decision Making, of what 
importance is your ovm personal i 
understanding of: ; ! 


(a) the valuing process as it | 
is defined in the handbook 


they are defined in the 
handbook 


(c) the cognitive objectives as 
they are defined in the 


| 

| ; 
(b) the affective objectives as | 
handbook | 
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TEACHER OPINIONNAIRE, Section C, continued 





Degree of importance to you 


2. In the development of curricular 
plans based Upon Baperterces in | 
Decision Making, Ofe what anpor- | 
tance to you is your. provision 
for the following needs of children: 


‘ 
t 
1 
; 
} 
1 
+ 


(a) their knowledge needs Sess eos Ls ees: 
(b) their social and personal needs _ 1 24 So ke 5 


(c) their skill needs a1 


3. In the development of curricular 
plansebased upon Experiences in 
Decision Making, of what importance 
to you is your Belectioms.oreappro- 
priate’ objcetives to meet the 
following needs of children: 





(a) their knowledfe needs 4 


(b) their social and personal needs plone 


WW wk! 
NOT ne NCH No 


(c) their skill needs ligt ce 


4h. In the development of curricular 
plans based upon Exneriences in 
Decision Making, of wnat impor- 
tance «to you asveech of the fol- / 
lowing considerations: 


(a) the amount of content ieee ee ce 


(b) the order in which material : 
is presented 1 2 3 4 5 


(c) the relationship of one area 
of study with another (social 
studies with art, science, i 

mathematics, etc.) ee pa ot ee 


(a) the chance for children to or 
role play and interact with : 
eachother in a variety of ways : | CaS aoe la 
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TEACHER OPINIONNATRE, Section c, continued 







Degree of importance to you 





4h, (continued from previous page) 


In the development of curricular 
plans based upon Experiences an 
Decision Making? ofeiinatelmporr 
tance to you is each of the fol- 
lowing considerations: 


(e) the availability of instruc- 
tional materials (books, films 
equipment, etc.) 


(f) checking up on progress during pone 
the unit or the time in which : 
the curricular plan will be 

implemented :1 °°: 2 © Ss) k 5 


(99) 


(g) checking up on progress at th . 
era of the ume or at the 
conclusion of the implementa~ 


tion of the curricular olan ieee 2 dy 5 
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TEACHER OPINIONNALRE 


Section D 


You will be asked to consider three categories of 
environmental influence in this section of the opinionnaire: 
the Tearner the school;~and~the- curriculum for social 
studies, Experiences in Decision Making. Indicate the extent 
to which you believe each of the following elements in- 
fluences you as you develop your curricular plans. 


Scale of Values Wee notesat ais 

2 G@iomemwers lintle extent 
3 to some extent 

li to a considerable extent 


hm itovearvervigreat extent 


Instructions For each response, circle the digit which most 
closely indicates your personal opinion. 









LION LS a 





———— cot ta SE a i. EARS 
eae To what extent does your principal influence ee f 
when you_are developing your curricular plans? i 
If your principal influences you to some extent 
when you are developing curricular So. then 

you would encircle the digit id 2 Beene gl ollowing 
manner: 








Extent of influence upon you 






sxc 2 i ny es a ae EP aN Rte Ce Na a as en irae 
A. To what extent do the following 
characteristics of learners 
influence you when you are 
developing curricular plans: 
(a) the need for knowledge 
(b) social and personal needs 
(c) the need for skills 
(d) interests 


(e) talents 
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TREACHER OPINIONNAIRS, Section D, continued 


Extent of influence upon you 








' { : | 
B. To what extent do the following | ; | 
conditions in your school influence! : | 
you when you are developing | 
curricular plans: 
| 


(a) the number of students to be : 
instructed at any one tim@ecece: 1 Vp a Oe TPS teh 


(b) the type of space in which 
teaching is to take place 
(confined, as in’a closed 
classroom; shared, as in open 
space, tok onde. phe, bandieok.. 


(ce) the type°of! facility in which | : 
teaching is-to take place 
(closed classroom, laboratory, 
multi-purpose room, open-space, 
i oy Oe eee eee! | Poe! 25.9 ho. 35 


(a) the type of furnishings, 
lighting, versatility, and 
other physical features of the 
facility an Which’ teaching is  . 
to take PlACCceccecececeseeouns i fa 5 L 5 


(e) timetabling, scheduling, and 
other timing limitations which j 
are peculiar to your own school; 1 2 5 hk S) 


(f) reporting procedures, record 
keeping, and other policies 
Which are peculiersto your 
OWHeSCHOO Uc cman s cece sce ol Um ek te ee 


(g) the cooperative and friendly ) 
spirit of the school in which | 
you TOBE lice eteie alee erate lets eiarelas #13 1 fal i 3 h 5 


(h) time during regular . 
school hours for planning (i.e. | 
making curricular decisions; . 
developing unit plans, etc.) | Te eee 


{ 

; 

{ 

| 

(3) funds for instructional | | 


ee! ie: 
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Extent of influence upon you 


went 





(3) access to necessary instruc-~ 
tional materials such as 


eudio-visual aides, references, 
community resources, etc. (they 


‘may exist but you may not be 
able to get at them easily) 


(ik) assistance in the form of 
teacher aides, secretarial 
services, technicians who can 
set up and run machines, etc. 


C. To what extent does the handbook, 
Experiences in Decision Making, 
influence you when you are devel- 
oping currictsker plans? 
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THANK YOU VERY MUCH FOR YOUR PATIENCE AND GENEROUS COOPERATION! 
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DEPARTMENT OF PSYCHOLOGY 





ee 


No ff 
alla Muenzinger Building, University of Colorado at Boulder, 80302 / (303)443-2211 











August 30, 1972 


Mr. David Jeffares 

Department of Elementary Education 
University of Alberta 

11212-87 Avenue 

Edmonton, Alberta, Canada 


Dear Mr. Jeffares: 


Dr. Olson has passed on to me your letter to him outlining your thoughts on your 
dissertation. Let me first try to answer the questions you raise concerning the 
administration, scoring and possible combinations of the different systems in your 
sample. 


i am sure that you will want to time your respondents while they are completing the 
TIB. We have found in several instances marked differences between the responses 

of individuals if they are allowed to complete the TIB leisurely, for example, 

at home versus completing it under the constraints of the two-minute time limit 

we impose for each item. This difference is generally in the direction of the 

more leisurely completion indicating higher abstractness. Therefore we insist, 

for the sake of the validity of the instruments, that some device be used to restrict 
the time allowed on each item. In some instances we have done this with a timer 

set at a two-miuute inlerval, bui our strong preference? sould Le for this iv be unuer 
the control of a tester who monitors the situation and controls the time. The logic 
underlying this is that belief systems, possibly personality in general, are revealed 
maximally under conditions of moderately high arousal. Restricting the time individ- 
uals have for the completion seems to give rise to high arousal and more valid 
responses as indicated above. The test can easily be modified along the lines you 
suggested. In fact, some of the modifications you are suggesting have been used in 

a number of Canadian studies, including one in Newfoundland and other cities and 
provinces as well. In fact, we tend typically to vary the TIB referents to make 

them of as high involvement as possible to the particular respondents. Our concern 
therefore is in keeping the level of involvement high rather than keeping constant 

a specific content. For example, we have found teachers to react differentially to 
such referents as "calling the teacher by the first name," "insubordination," and 
other educationally-linked terms. In addition to keeping involvement high, this also 
adds to the interest of the respondents since it presents a kind of seeming face 
validity. 


I am enclosing a copy of our scoring instructions which, although not complete, will 
give you a good feel of how the TIB is scored. However, if you can afford it, I 
would recommend, again for validity's sake, that you have us score the test for you. 
In addition to systems, we typically scere for six or seven dimensions that are 
related to systems but sufficiently independent to add appreciably to the variance. 
These include such things as openness, candor, cynicism, optimism, evaluativeness, 
externality, complexity, and others. Normally we have scoring done by two trained 
readers, the cost of which is $2.50 per booklet per reader for scoring for systems 
and dimensions, including cost of booklets. 
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I notice in your proposal you envision possibly collapsing your group simply into 
the concretes and the abstracts. You lose considerable information in doing this; 
in fact, on some possible outcome variables you may negate your results, fer 
example, by putting systems 1 and 2 together and/or 3 and 4. Thus I would suggest 
you try first to isolate as clear representatives as possible of the three systems 
(I don't hink you should expect to find a sufficient number of system 2 to. be used 
in your study). If you have a sufficient number of each of these, you probably 
would want to carry out one of your analyses in which you used only "pure! system 
representatives. In another analyses you might wish to combine some o£ the 
admixtures of systems with the "pure" systems to augment your end. 1 am sure you 
will not need to add to your number of system 1 representatives. If you need to 
augment systems 3 and/or 4, I would recommend that you make sure that those included 
in system 3 are predominantly 3 and those in 4 are predominantly 4, even though 
they may have some bits of one or more other systems. 


I don't feel quite comfortable in commenting upon your measure of reactions to 
different curricula by teachers of the different belief systems. I wonder if you 
might articulate in somewhat more detail this part of your proposal so that I could 
react to it with some specificity and potentially greater help to you. I am quite 
sure, however, that you-should look at interactions between the curriculum chosen 
(i.e., the "new" versus "old" social science and the belief system of the teacher). 
To do this might get you more in the direction of the impact of this interactive 
process upon student performance than you intended to go. A study that we plan to 
carry out envisions an examination of an interaction between curriculum, teacher 
belief system and belief system of student. But this quickly gets so large and 
complex that it would surpass the limits of a doctoral dissertation. 


I hope this information proves of help to you. I suspc-* you will have further 
questions, in which case I would be delighted to try to answer hem 3£ I could. {> cever) 
In case some of the studies are not available, we are enclosing‘ copiés of most 

of our studies we have done on conceptual systems to complete your personal 

library. Best wishes to you in the success of your study, and we would be pleased 


to receive copies of any results you obtain. 


Sincerely 


© QUA 
0. Harvey y, 
Professor 


OJH/bd 
Enclosures 


ec: Dr. Miles Olson, School of Education 
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UNIVERSITY OF COLORADO 204 


BOULDER, COLORADO 80302 


OL OF EDUCATION 


September 1, 1972 


Mr. David Jeffares 

Department of Elementary Education 
The University of Alberta 

11212-87 Avenue 

Edmonton, Alberta 


Dear Mr. Jeffares: 


You have a very interesting design and I anticipate some very mean- 
ingful results. It seems to me that your application of the Harvey 
Research is most appropriate and that you will find it to be useful. 


I'm sending your letter to Professor Harvey and asking him to respond 
to your specific questions. Our use of the TIB has not been extensive 
and since Professor Harvey is here on campus, it seemed to me to be 
best that I refer your questions to him. I should comment on the scor- 
ing, however. Professor Harvey and a number of his graduate students 
are prepared to score the tests, however, they are reasonably expensive 
to score since they must be treated individually by at least two raters. 
This takes time and time translates into money, unfortunately. Perhaps 
Professor Harvey will respond with cost figures. I suggest you write 
to him if he does not. 


One of the concerns that I have is that you may not fine “surti cient 

type 4 individuals to fill your group. We found that teachers are 
heavily type 1 in previous studies here. You may find a good many 

type 3 persons, however, group 2 will be somewhat more difficult to 

find and group persons may be virtually non existant. I do not know 

the makeup of the typical teacher sample in Canada and it could be quite 
different from what we found. That in itself would be a significant find- 
ind in my opinion. 


I wish you success and I hope that Professor Harvey will answer you 
quickly. 


Sincerely, 


} 


, 


ae { 
Miles C. Olson 
Associate Dean 


MCO:pn 
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COOPERATIVE ACTIVITIES PROGRAM 


1. Nature of Activity (Check One) 


Student Teaching Internship Demons tration/Experiment ation 
Special Practicum Research X 


2. Organization to be Involved 


Edmonton Public School System County of Strathcona 





Edmonton Separate School System St. Albert Protestant/Separate School System X 
Ne ATED SMI. 
U. Of Az Faculty of Other 


3. Requestor (starf member) 
Name David Jeffares Posttzoan Dorad| Student Dace Ce 25972 
Request made on behalf of 


4. Description of Activity - Include title, objectives, procedures, evaluation, techniques, etc. 


A Descriptive Analysis of Teachers' Curricular Plans 


This will be a descriptive study which will attempt to shed light upon 
the following questions: 


(a) what environmental influences affect teachers as they develop 
curriculum plans based upon Experiences in Decision Making? 


(b) is there a relationship between a teacher's belief system and the 
content in the curricular plan that teacher had developed. 


Of interest, also, is the specific attention assigned by teachers to 
the individual needs of children in curricular plans, the design 
features in curricular plans, and congruence between objectives in 
Experiences in Decision Making and the curricular plansof the tcacmer. 


A questionnaire package will be administered to six teachers, two in 
each of these schools: Leo Nickerson, Sir Alexander Mackenzie and 
Sir George Simpson. 
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ihe packape Consists Of three parts; 


Part I Professional and Personal Information 
Rant dhl The TIB (This I Believe) Test 
Party DII «\TeachersOpinionnaire 


In addition to the questionnaire package, a curricular plan will be 
obtained from each participating teacher, 


The data will be descriptively displayed. Belief systems will be 
considered in terms of the kind of curricular plans teachers have 
developed. Evidence of the data in Parts I and III of the instrumenta- 
tion will be sought after in the curricular plans through content 
analysis of the documents. 


Follow-up interviews will be conducted with those teachers whose 
responses and/or plans show uniqueness in some way. 


The compiled data will be used as the basis of: 


(a) a report of the ''state of art" of curricular decision making 
centhe field shaid 


(b) a series of questions for further research. 


As well, it is anticipated that this beginning in the use of content 
analysis techniques for the evaluation of curricular plans (i.e. 
curriculum documentation) may prove useful to those researchers who 
might wish to continue attempts in utilizing this unbiased means of 
analysis of subjective materials. 
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5. Anticipated value to requestor 


The data from the pilot study will enable the investigator to make 
appropriate alternations in the research design, questionnaire 
format, or data collection techniques preparatory to the main study. 


6. Anticipated value to cooperating organization 


There is really little direct value to the cooperating schools and 
teachers other than the results of the data analyses which may be of 
help to them when they are developing curricular plans. Central 
office may find some of the data useful in determining in-service 
programs or other forms of assistance to teachers who develop their 
own curricular plans. 


7. Estimate of cost (see renumeration guidelines) 


No costs will be borne by the system. In order that teachers not be 
"burdened"' with the questionnaire, the investigator proposes to offer 
remuneration in the form of teaching for them while they complete the 
instruments. 


8. Suggested personnel, schools and times 
Personnel will be associated with each of three schools: 


1. Leo Nickerson - 2 teachers 
2. Sir Alexander Mackenzie - 2 teachers 
5. , oir George Simpson - 2 teachers 


A4th:; Sth, or 6th grade teachers who must be users of Experiences in 
Decision Making, the social studies handbook, and who develop plans 
prior to instruction, 


For Office Use Only 


OGt 26/ 
Approved by Division of Field Experiences Date 72 


Approved by Date Nov. 2/72 





Subject to the following conditions: 


(a) A report of the results of findings of this project is required by the 
cooperating school system (Check one) Yes No 


(b) Other 
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COOPERATIVE ACTIVITIES PROGRAM 


1. Nature of Activity (Check One) 
Student Teaching Internship. Demonstyration/Experiment ation 
Special Practicun Research X 


2. Organization to be Involved 


Edmonton Public School System X County of Strathcona 

Edmonton Separate School System St. Albert Protestant/Separate School System 
as. Ace le. ol 

Wa Ofek. Faculty of Other 





3, Requestor (staff member) 
Name David Jetfares Position Grad Student Date Oct Pesy Ans 


Request made on behalf of 


nee Err NI EEE EI SaRE RESIS ERE ERIE! 


4. Description of Activity - Include title, objectives, procedures, evaluation, techniques, etc. 


A Descriptive Analysis of Teachers' Curricular Plans 


This will be a descriptive study which will attempt to shed light upon 
the following questions: 


(a) what environmental influences affect teachers as they develop 
curriculum plans based upon Experiences in Decision Making. 


(b) is there a relationship between a teacher's belief system and the 
content in the curricular plan that teacher has developed. 


Of interest, also, is the specific attention assigned by teachers to 
the individual needs of children in curricular plans, the design 
features in curricular plans, and congruence between the objectives 
in Experiences in Decision Making and the curricular plan of the 
teacher. — 


A questionnaire package will be administered to approximately eight 
4th, 5th, or 6th grade teachers who have been randomly selected from 
all 4th, Sth, and 6th grade teachers in approximately five randomly 
selected schools in the Edmonton Public School System, 
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The package: consists gf three parts: 


Part I Professional and Personal Information 
Part II The TIB (This I Believe) Test 
Part III Teacher Opinionnaire 


In addition to the questionnaire package, a curricular plan will be 
obtained from each participating teacher. 


The data will be descriptively displayed. Belief systems will be 
considered in terms of the kind of curricular plans teachers have 
developed. Evidence of the data in Parts I and III of the instrumenta- 
tion will be sought after in the curricular plans through content 
analysis of the documents. 


Follow-up interviews will be conducted with those teachers whose 
responses and/or plans show uniqueness in some way. 


The compiled data will be used as the basis of: 


(a) “a report of the "state of the art" of curricular decision 
making in the field; and 


(b) a series of questions for further research. 


As well, it is anticipated that this beginning in the use of content 
analysis technqiues for the evaluation of curricular plans (i.e. 
curriculum documentation) may prove useful to those researchers who 
might wish to continue attempts in utilizing this unbiased means of 
analysis of subjective materials. 
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2. Anticipated value /to requestor 


The data from this investigation should provide descriptive evidence 
for the research questions which form the basis of the dissertation 
which is one of the requirements of the doctoral program in Curri- 
culum Development (Department of Elementary Education, The 
University of Alberta). | 


6. Anticipated value to cooperating organization 


The data will be sueful to the Curricular Associates in the Edmonton 
Public School System, particularly those associated with the schools 
and teachers, selected for this study. Central Office may find the 
information useful in relation to in-service planning, matching 
certain teachers with specific curricular decision-making tasks, and 
an analysis of what is happening in the field in respect to the 
development of curricular plans based upon Experiences in Decision 
Making. 


7. Estimate of cost (see remuneration guidelines) 
No costs will be borne by the system. The investigator will 
Subs tutute woretherres ponding eteachersif mwequested) sovthat' teacher 
need not lose personal time by virtue of a rather comprehensive 
questionnaire package to be completed. 

8. Suggested personnel, schools and times 
A. Stage one of selection: random sample of schools which house 

Grades, 47#5;tiarid Ge 


B. Stage 2 of selection: random sample of teachers (about eight 
ity ali) from the sclrools selected in Stage one. 


For Office Use Only 


Approved by Division Or Fiela Experiences 

Date, Oct. 926/72 
Approved by Date (Nove 22/72 
Subject to the following conditions: 


(a) A report*of-the results of findings of this project is required by 
the cooperating school system (Check one) Yes X No 


(b) Other. 
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( ) Board of Trustees Administrative Staff 
PA , Dr. John G. Paterson Mr. M. A. Strembiteky 
- Chairman Actiny Supermtendent 
x : Mrs. Lois N. Campbell Mir, TT. MS Aheen 
NG - : Secretiry: Treasurer 
tad Fig ip + Mr. nee YT. Falconer Nee ae dials 
> Mr, BR. Werbert Jamieson Ascociite Superintendent 
Sarat Yin x FP A Geemenes moms Yy ee mye <P ‘ie ag si / “<= ‘ _ ; 
Ve ue } Sere sched i : i iv fe NG De Gy Mis R. Vernon Johnson Mr. G. P. Ni halson ‘ 
Grwleent Sere Nas te Naa Yn? anne fen, Re et aces, NaN eat cai Reee Assuciate Superintendent 


Mr. Dorald W. Kernedy 
J0010 - 107A Avenue Edmonton Alberta T5H 028 Telephone (403) 129-5621) Mis, Feith Rogers 


Novenber 21, 1972 


hae (Wave emobaisls 
Administrative Assistant 
Division of Ficld Experiences 
University of Alberta 
EDMONTON, Alberta 





Dearwinewshibtiaic: 


This project has been approved on a permissive basis fol- 
lowing cxamination by our department. We have obtained tentative approval 
from eight principals to conduct the project in their schools. 


In line with permissive approval, Mr. Jeffares should 
c.ntact the following principais to obtain final approval and to make the 
arrengemente required.ta conduct the reseerch. 
W.ll, Coull, Principal, Scott Robertson Elementary, 13515--107 St., (475-3565) 
D.C. Geake, Principal, Bellevue Elementary, 11515-71 St., (477-5933) 
L.K. Lynn, Principal, Lendrum Elementary, 11330~-54 Ave., (434-3568) 
“S.1. Dineen, Principai, Windsor Park Elewentary, 6720-118 St., (433-3924) 
A.W. Frost, Principal, Eastwood Elementary Jr. High, 12023-81 St., (477-2352) 
‘E. Souch, Principal, Westbrook Elementary, 11915~-40 Ave., (434-5811) 
J.D. Cuyler, Principal, Athlone Elementary, 12940-129 St., (455-5823) 
D.P. Green, Principal, Mee-Yah-Noh Elementary, 9221-12GA Ave., (475-1929) 


Sincerely 


Tp ee 
Tom Blowers, Ph.D 
DIRECTOR - EDUCATIONAL RESEARCH 
EDMONTON PUBLIC SCHOOLS 
TB/ndd 
cc. ce Dr.aN. izollessom 
Mr. aD oJetianes a 
Miwa Welim, COU 
Mr. D.C. Geake 
Bicienls. Keeee LY 
Mr. S.1I. Dineen 
Hr. GA. W.ehrost 
ire. E 
Mo, 1d 
hes 8) 
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Department of Elementary Education 
The University of Alberta 

#207, 11212 - 87 Avenue 

Edmonton, Alberta 

October 26, 1972 


Mr. G. Harold Dawe 

Superintendent of Schools 

Red Deer Public School District #104 
4747 - 53 Street 

Red Deer, Alberta 


Dear Mr. Dawe: | 


I am currently enrolled in the second year of the doctoral program 
in Curriculum Studies in the Department of Elementary Education, The 
University of Alberta. I have successfully completed candidacy 
(September 8, 1972) and am presently organizing the finals aspects of 
the research design associated with a project I wish to undertake for 
my dissertation. I hope to commence data collection sometime after 
mid-November with completion scheduled for mid-December. 


A summary of the research project I wish to undertake has been 
included with this letter. As well, a copy of the questionnaire 
package has been included for your inspection. Three points should be 
borne in mind when you consider the instrument: 


1. there may be additions, deletions, and/or alterations as the 
result of a pilot study which will be undertaken during the last week 
in October and the first week in November; and 


2. a condensed version of the TIB (This I Believe) Test has been 
included; the copyrighted (and validated) test from Colorado State 
University consists of fourteen pages - - one page of instructions 
and one page for statements pertaining to each of thirteen items in 
the test; and 





3. the envelope of small blank cards to be used in conjunction 
with Part III, Section D has not been included. 


I wish to seek permission to conduct my research in the Red Deer 
School District #104. The selection of 5-8 teachers who offer instruc- 
tion in fourth, fifth, and/or sixth grade social studies based upon 
Experiences in Decision Making will be made as follows: 


1. at least five schools which offer fourth, fifth, and sixth 
grade instruction in social studies based upon Experiences in Decision 
Making will be selected randomly (or enough schools to ensure no 
problem in obtaining 5-8 qualifying teachers randomly); then, 
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2. wr8 teachers, who offer, fourth, fifth,.and/or sixth grade 
social studies based upon Experiences in Decision Making will be 
selected randomly from all the qualifying teachers in the random 
sample of schools. 4 





Once the sample of teachers has been determined, the investigator 
will arrange an interview with each teacher to explain the nature of 
the study and the mode of participation. Arrangements will be made 
with each teacher to administer the questionnaire package at a time 
which is mutually agreeable to the teacher and to the investigator. 
Should the teacher desire release time in order to participate in the 
research project, the investigator is prepared to substitute for that 
teacher while he/she completes the tasks associated with the instru- 
ment. 


In addition to the completed questionnaire package, each parti- 
cipating teacher will be asked to submit a curricular plan which has 
been implemented, is currently being implemented, or will be imple- 
mented in the near future. It is hoped that the nature of the plan 
might be preactive - - something preparatory to instruction. Each 
curricular plan (based upon Experiences in Decision Making) will be 
analyzed from the point of view of support for, or evidence of, 
various phenomena reported in the questionnaire package. 


In some cases, the investigator may wish to arrange a follow-up 
interview with particular teachers whose data warrant further 
elaboration or clarification. 


I have attempted to indicate the exact degree of involvement I 
expect of each teacher who participates in the study. There should 
be no real loss of time to teachers, students, or the system; as well, 
no costs to teachers or to the system are involved. 


I should greatly appreciate the opportunity to work in your system. 


I shall be glad to forward further explanation or other information you 
may require in order to reach a decision in this matter. 


Yours in anticipation, 


David Jeffares 
Graduate Student 
Department of Elementary Education 
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RED DEER PUBLIC SCHOOL DISTRICT No. 104 
| cpa a ALBERTA 


T4N 2E6 G. H. DAWE 
Superintendent of Schools 


Phone 347-1101 


G. de KLEINE 
Secretary-Treasurer 


Ist November, 1972 


Mr. David Jeffares 

Department of Elementary Education 
University of Alberta 

#207, 11212 - 87th Avenue 
Edmonton, Alberta 


Dear Mr. Jeffares: 


We shall be prepared to help you in your research for 
your dissertation. This permission, of course, will be dependant 
upon the willingness of the teachers to participate. 


I am leaving the matter entirely to Mrs. D. Fern Solty and 
betrust ‘that you"will find it quite*agreeable ‘to deal with her 
directly from now on in regard to your work in the District. 


Yours sincerely, 
y 


G. H. Dawe 
Superintendent of Schools 
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Department of Elementary Education 
The University of Alberta 

#207, 11212 - 87 Avenue 

Edmonton, Alberta 

October 26, 1972 


Mr. Gerald A. Wilson 
Superintendent of Schools 

Three Hills School Division #60 
Trochu, Alberta. 


Dear Mr. Wilson: 


I am currently enrolled in the second year of the doctoral program 
in Curriculum Studies in the Department of Elementary Education, The 
University of Alberta. I have successfully completed candidacy 
(September 8, 1972) and am presently organizing the final aspects of 
the research design associated with a project I wish to undertake for 
my dissertation. I hope to commence data collection sometime after 
mid-November with completion scheduled for mid-December. 


A summary of the research project I wish to undertake has been 
included with this letter. As well, a copy of the questionnaire 
package has been included for your inspection. Three points should be 
borne in mind when you consider this instrument: 


1. there may be additions, deletions, and/or alterations as the 
result of a pilot project which will be undertaken during the last 
week in October and the first week in November; 


2. a condensed version of the TIB (This I Believe) Test has been 
included; the copyrighted (and validated) test from Colorado State 
University consists of fourteen pages - - one page of instructions and 
one page for statements pertaining to each of thirteen items in the 
test; and 





3. the envelope of small blank cards to be used in conjunction 
with Part III, Section D has not been included. 


I wish to seek permission to conduct my research in the Three 
Hills School Division #60. The selection of 5-8 teachers who teach 
fourth, fifth, and/or sixth grade social studies based upon Experiences 
in Decision Making, will be made ds follows: 


1. at least five schools which offer fourth, fifth, and sixth 
grade instruction in social studies based upon Experiences in Decision 
Making will be selected randomly (or enough schools to ensure no 
problem in obtaining 5-8 qualifying teachers randomly); then 
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2. 5-8 teachers who offer fourth, fifth, and/or sixth grade 
social studies will be selected randomly from all teachers who offer 
social studies at the fourth, fifth, and sixth grade levels in the 
randomly selected sample of schools. 


Once the sample of teachers has been determined, the investi- 
gator will arrange an interview with each teacher to explain the 
nature of the study and the mode of participation, Arrangements will 
be made with each teacher to administer the questionnaire package at 
a time which is mutually agreeable to the teacher and to the | 
investigator. Should the teacher desire release time in order to 
participate in the research project, the invesitgator is prepared to 
substitute for that teacher while he/she completes the tasks 
associated with the instrument. 


In addition to the comoleted questionnaire package, each 
participating teacher will be asked to submit a curricular plan which 
has been implemented, is currently being implemented, or will be 
implemented in the near future. It is hoped that the nature of the 
plan might be preactive - - something preparatory to instruction. 

Each curricular plan will be analyzed from the point of view of support 
for, or evidence of, various pehnomena in the questionnaire package. 


In some cases, the investigator may wish to arrange a follow-up 
interview with particular teachers whose data warrant further 
elaboration or clarification. 


I have attempted to indicate the exact degree of involvement I 
expect of each teacher who participates in, the study... onere should 
be no time loss to teachers, students, or the system; as well, no 
cost to teachers or the system are involved. 


I should greatly appreciate the opportunity to work in your 
system. I shall be glad to forward further information and 
explanation should you require same in order to reach a decision in 
this matter. 


Yours in anticipation, 


David Jeffares 
Graduate Student 
Department of Elementary Education 
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OFFICE OF THE SECRETARY-TREASURER 





TROCHU, ALBERTA 


October 30, 1972 


Mr. David Jeffares, 

Department of Elementary Education, 
The University of Alberta, 

2007 ) Lil? .- eo 7 Avenue; 

Edmonton, Alberta 


Dear Mr. Jeffares: 


Your study proposal focuses on a curricular area which 
seems to be of current interest, and indeed concern, to 
teachers of the intermediate grades. 


I am sure that teachers would be willing to co-operate 
in the study, and my permission is hereby granted for 
you to proceed with your investigation. 


Best wishes to you in your research. 


Yours truly, 


G. Aw Wilson, 
Superintendent of Schools 
GAW/jdr 
Enclosure 
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Copy of a letter received from 0. J. Harvey 
in which he offered descriptions of the di- 
mensional features of the Tuts I Believe 


Test (Form TIB-71). 
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DEPARTMENT OF PSYCHOLOGY 











| Be ee eee 
Wi Muenzinger Building, University of Colorado at Boulder, 80302 / (303)443:2211 





March 9, 1973 


Mr. David Jeffares 

Department of Elementary Education 
University of Alberta 

#207, 11212-87 Avenue 

Edmonton, Alberta, Canada 


Dear Mr. Jeffares: 


We are airmailing to you today under separate cover your scored This I Believe 
booklets. Please accept our apologies for having taken so long to get this 
scored. 


I believe our letter of November 17, 1972, described the way in which the dimen- 
sions were to be scored. Following are some brief descriptions of these dimensions: 


Openness--by which is meant the respondent's presumed willingness seriously to 
entertain and possibly accept an idea contrary to his own more central 
ones. 


Pandor=— whieh means Lue acStimed férchtiphinoss or <*li-henesty with Shwehra 
response is.made, which implies low denial aud iow defensiveness. 


Evaluativeness--which refers to the tendency to make evaluative, good-bad, right- 
wrong judgments, with obviously pejorative implications. 


Externality--which refers to the respondent's tendency to attribute success, 
failure, or control of his actions to forces over which he has little 
or no control, including such things as luck, other persons, social 
obstacles, etc. 


Cynicism--which indicates an expression of nihilism, that nothing matters anyway, 
and that in general the world is a bunch of crap. 


Optimism--which refers to an assumed feeling of well-being and in general. that 
things either have or will turn out well for him. 

Complexity--which has to do with the number of different themes expressed 
together with their integration, which, in essence, equals a kind of 
judged profundity or depth of thought. 


Also attached is a billing for the scoring. If there is anything further we can 
do to assist you in your research, please do not hesitate to call on us. We would 
be pleased to receive a copy of whatever results are obtained from your study. 


Sincerely, 


ye ee 

ME SUEY : 
Om . Harvey 
Professor 
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Orieinel Plan 


The Greeks: Myth or Lercend 
ahe “rec: 





Ovorviel. Cin. otto. SnOM, Ome: Greeles through their 
power of imagination (and philosophy) developed their culture 
based on their theories of life (religion, myths,,legends). 


(2). To show any.inflvuences Greck culture. 
has had through the ages and especially today. 


(To learn more of the dignity of man and es- 
pecially freedom, equality and justice. 


Objectives. (1) Valve 


(a) Students learn to tolerate values 
of others. 
(vb) Students should be able to understand 
me of the effects of freedom, equality and justice on a society. 


(oye oka 14. 


mation. 
and drew conclusicns. 


e 
(c) Comparison tu today's society. 
(3) Knovledce 


(ayoA kmorledge of the dand and its people. 


(pb) A knowledge of the religion of the 
Greeks, their philosophies and culture. 


(c) A knowledge of the development of 
Greek culture and its effect on today's world. 





Learning Oonortunities 
Overer. The reading and study of Greek myths in reading 
class. Films and eee Visit of a parent who had spent time 


in Greece. 


Developer nt 


Small group and class discussions; research and reports=- 
individuals and groups; written recoPas--made together and in groups; 
role playing. 


Evaluation 


(1) What knowledge have the children developed in Greek 
culture? 

(2) What effect has Greek culture had on our lives? 

(3) Value type questions. 
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Schedtilcvom Preparation 
Delete all enumeration excent where it lends witnin-text 
neaning--grouv-of-three, for example. 
Delete all definite and ae anit es. 
Delete all conjunctions except where found within a 
hyphenated content un Vit--crouv-of-students, for example. 


Delete 211 preposions. 


Substitute pronouns for noun referents--them becomes Greeks, 
for example. 


Jomove superfluous exvression--should be able, some of the, 
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who had, have them, based on their, through iheir ,+lon.exenple. 


Hypnenate words strings which would not carry unit of 


meaning if sevarated--values-of-others, dignity- -Of-man, 
small-group, written-records, for example. Hyohenated units 


could not exceed 22 characters witnout reprogramming the 
computere 

Remove vrover nouns unless they represent content adi 
essociated with the curricular plan content--superin 
report, Grandview School, for exanple. 
d 


cr ts 


Code certain words if multi 
iT nou ws wOrceved In. vexe 


Tee pOml. 


le meaning is involyed--record(n) 
. oh ed 
3 > 


record(y) if verb indicated 


Eliminate all upper case letters. 
Apbreviate where expedient in order to cut down word count. 
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rian Prepeped ror Transfer to 


Commerer Cards 


==) 


11001 rreeks myth legend overview show-how creeks power-of~imagination 
2philosophy developed culture theories-of-life religion myths 
Z3legends show~influence creezk-culture learn dignity-of-man 
h freedom equality justice objectives value students learn tolerate 
5 values-of-others students understand effects -of-freedon equality 
6 justice society skill locate~informa tion gather-information 
9 summarize draw-conclusions cox aparison today's-society knowledge 
8land people knowldge religion greeks philosophies culture 
Qknowledge development greek-culture effect today's -vorld 

1Olearning opportunities opener reading study greek-myths reading- 
jiclass films slides visit parent pea a ereece development 

12 small-group cilass-dis sion research reports individuals 

14 groups written-records eo. groups role-playing evaluation 
jl.what lmowledge children developed greek-culture what effect 


110lSereck-ertture lives valve-type-anestions 
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University Courses and Other 
Relevant Experiences 


Unitverstty Courses Relevant to Curricular 
Dectston Making 
Respondents reported each university course in terms of its 
title, calendar number, instructor (if known), and the year taken 
(Table 41). These data were collapsed into fourteen rank-ordered 
field according to the frequency with which courses within each field 


had been taken. 


Fields and frequencies. The most frequently mentioned field 
was social studies methodology. Three rural teachers, three small- 
city teachers, and four large-city teachers had taken at least one 
Course im this fileld fora total of 13 in the total sample. History 
ranked second in the fields which had assisted the teachers in the 
task of curricular decision making. One teacher in the small-city 
subgroup had taken two history courses while two teachers in the 
large-city subgroup had taken a total of seven, The total number of 
history courses taken by teachers in the total sample was nase? 
Courses in elementary reading methodology ranked third highest in 
frequency. Two rural teachers indicated that such courses had assisted 
them in curricular decision making. One small-city teacher and one 
large-city teacher had each taken four such courses. The frequency of 
helpful courses taken in the field of reading was seven for the total 
sample. Sociology ranked fourth. One teacher in the rural subgroup 


had taken five courses in the field of sociology and one large-city 


* 
4 
4 



















7030 bos esemod yitetovinl 
zeamtroqal Yaavetoh — 


«piweiiea? of Sroustoi seenod street bat 
yee sofeiosd 


to ered mi sero ytiereying Mae bastoqer e?nabroqest- 


ist tsey of? bas ,(nwond 24) totourteat .tedmwn tahasies ,etsiae 
robro-Jnet neetruet otal boaqultoo stew eteb ‘peedT .fit- sldatyy 3 
Ba 


bioit done widviw esenwoe dobdw dtiw yYonsupet? off of gatbrooos biske 
ae 


vi 


ffedet osed belt 


~ 


ttnem Yitnoupet? gaom af .essonenoett bre ebisi4 


2reflone? teput cetdT =vpolobodtom eotbute Istgoe zw 


. . 
tene! de? bad éredaee3 ¥tio-sptal tuot bas ,eprerdaged iad 
fmroveiH sicse Lato? evs of £1 to letod e’tot bie eid ni eempel 
» 


3 beserceen bud dolsiw ebloft ode at baoseer bednan 

YJio~-lilame od al tatioess ant Aka no te ined ‘wine to deaf? 
iz ni eredoses owt elirw eezwo yroteid ow? node? Bed wonsvail 

70 Todmun [ayor odT moved to fstor 6 Aedes bad quotgdes tio-ogre © 
Onin eow siqnee letod eft ni etersaes yd nedgy zese1u09 otek 

nt t2ogid ba ids bodaer Mpetoborean: gaibest ‘a snemets nk eect : 
papas ‘bed ze2tu02" fous tant Setea tte: eredaso?_ Latur ow? 4% 


iia : = se — 
a * cat 


ne on tae! Sai Ay eremece Pee gag Pa' Lae hy’ tis 






















226 





Lee OG OU SST Zio BST ol Wl OF 


wozsks ATID o81e7 


NSYVL SASYNOD AO YANN 


*eLIOGIY Optsyno AYTSIOATUMN & UT UdAeLy 


Mop shor SO A) S20 


woqsdkS [Teany 


ZO) LO 


S[eIO] 


ALOSYL SUOTZeITUNWWOD 
AZOTOPoyi IW TeNsTA-OTpny 


ASOTOPOYyENW 
SOTJEWOYIY ATCAUSWET YW 


suotjepuno,y [ruoT eonpy 


AZO TOPOYIOW 
dtsnw ALE UOWdTY 


ABOTOPOYII 
eoustos ArequowaTy 


ODTAIOS ALELATT 


ADOLOPoy AI 
edensuey ALeUSWdTY 


ABOTOPOYIDY UOTLO 
—npyq reotskug ArequsueTy 
« 


ABOLOYDASg TBUOTALONPY, 


AZ0TOTIOS 


ASOTLOPOYIOW 
Sutpeoy ALejuoUSsT gy 


ALOVSTH 
AZOTOPoyIoW SoTpNAS [TeTIOS 


qsunod dO adAL 





ZUTYEW UOTSTIEG AIe[NOTIIn) FO ASel oy. UT SLOYIeo], poYSTSsy OAeH YOTYM Sostno) AZTSIOATUY 


Ty 91 9eL 











frm) te desT edt mi eredaseT botzleeA svn agi 


gnidal noletos@ tklup 
| 


Seiex2yri «(egzanilll; 








OF , eo SRO 





ai Ei -8f 


= “ re ¥ 
SAD Si OR see ee oe eee 
©° Ls Lad ’ 


on | : 0 

5 i 9 
i ‘i - 

) | f | 
} | 

| , % 
hau 

H2 iz 

oA 


| 


teacher had taken one course which had assisted in the task of curri- 
cular decision making. The fifth field was educational psychology. 
One small-city and one large-city teacher reported that they had each 
taken two courses in educational psychology which had been of assis=- 
tance. TIwo-rural teachers indicated that three courses in elementary 
physical education methodology had been of assistance to them in making 
curricular decisions. Eight fields of study ranked seventh with one 
teacher reporting one useful course in each of the following: elemen- 
tary langugage methodology, library service, elementary science and 
music methodology, educational foundations, elementary mathematics, 
and audio visual methodologies, and communications theory. 

Rural teachers reported 16 courses, small-city teachers 
reported 16 courses, and large-city teachers reported 18 courses which 
had been of particular assistance to them when planning social studies 
units. With the exception of three courses which were taken in an- 
other province, all courses had been taken in universities located in 


Alberta. 


Other experiences relevant to curricular dectston making. 
These data were reported by each teacher in terms of the type of 
experience, where the experience took place, the personnel involved, 
the course of the personnel, the year, and attendance. Because Ote the 
varying nature of the experiences reported by the teachers in each 
subgroup of the sample, the analysis has been presented in three 
sections: the rural response, the Span agit response, and the large- 


city response. 









-fvru to dant oft ni bevetees were Auiriw cem0 eno nodnt bed redone? a | 
«ygolodoyaq Isnoitssubs aaw sta dvi? odT .ontiom fo te toab 1sluo  ~ 


tioee bed vod dats bes1oqes rsileesd “ots eyset sno brs ysio-[lene 2 000 
-elaze to neod bad. dotdw yaetodovan temo iteoubs fii 2oaTUOD Owe neABT 


: . : 
Vin Inomele of 2zeetiue9 eatitt Jedd botdeotbal ersrmies? istry owl 20 mDBF 


4 


gittiam mi med? oF sonetetees Yo ased bad ygolobodtem noiteoube Tastey 




















ono nytw dinever bedner ybute to ehleM Idgid ,enokeipeb talus. 
remele tganiwolfod edd Yo dose ml setuds tut oaw eno gitsroget todamee 


onsto2z yretnemele ,soivree yratdit Dh alates ind pgnauaa! ras 


fismortem yrrinesele ,enoiebauot [anotissubs  Qolobodsom > beum 


v) 
oot enoltepimumens bas , seigolabodtem taveiy otbus baw 7 


~ - / 
~ ee i. “vd 


ouas Yjio-lleme ,ase neo. Of batztoqem 2tsars? Inti “ 
h ‘ 
filw eoetyoo Bl bedtoqer etedoae? ¥fio-se768l/ bm . #ETUOD ol wiadiite 2 


(nite aodw mutt oF somieleas selugisteq 2o mod-bed | 
~ftn mi is3 grew doidw @esiwoo seta + to anh seucle edz asin 23 key S 
ni betncol asitiersviny si meder need bed eeetu0s od sia he amito 


. srodIA 
© . 


— 


“RNTAOM HOdetosh iniueteom oF trovelet ssonsbrrenss “TAHSOs, 






ie ont ot? Yo-emre2 ni tedones tons ud borteqes stow asab seonT = 





. i] : 7 =. fal hel : « 
cls ot ae, easy ak ae . aaa 


+ 
. 


(OS 


Rural response. Teachers cited 11 specific experiences which 
they perceived to be relevant to curricular decision making (Table 42). 
Six of the activities were offered outside the system. Six of the 
experiences were conducted by personnel representing the Department of 
Education, two of the experiences were offered under the auspices of a 
provincial teachers' association specialists' council, and three 
activities were sponsored by local teachers, All experiences had 
occurred between DGowanw Fo/72 with six of the eleven activities 
occurring in 1972, A teachers' institute in 1972 was attended by all 
seven teachers. This was full-day sessions offered in lieu of a 
regular teaching day. Two teachers had attended a social studies work- 
shop in 1970 where attendance was voluntary. Each of the remaining 
nine experiences was voluntarily attended by one teacher. Tiese 
activities were: two social studies workshops, a professional day, two 
social studies conferences, a seminar addressed to testing, a seminar 
devoted to theplanning of a unit, an in-service seminar, and a unit 
evaluation by a social studies consultant. A total of 18 in-service 
experiences were attended voluntarily by the teachers in the rural 


sub-group of the sample. 


Small-city response. Seven specific experiences were cited by 
teachers (Table 43). All represented in-service activities. Three 
were associated with a teachers' convention. Two were experiences 
offered under the auspices of a provincial teachers' association 
specialists' council; the other activities a presented by personnel 


from a university, a large-city central office staff, the regional 
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office consultant in social studies, the regional learning assistance 
eenter, and the smailicity central office itself. The activities 
occurred between 1968 and 1972 with no concentration in any one year; 
one of the in-service activities was attended outside the local 
system, Six of the seven teachers in the small-city subgroup attended 
a workshop on unit planning. Three teachers had attended a seminar on 
individualized instruction and two teachers had attended a social 
studies workshop. One teacher had attended each of the other activities: 
three convention workshops and an early childhood education reading 
readiness workshop. A total of 15 in-service experiences had been 
attended by the teachers who felt that they had been assisted in the 
task of curricular decision making by participating in these activities. 


All teachers had attended at least one in-service experience. 


Large city response. Eight specific experiences were cited by 
teachers in this category (Table 44). All were in-service activities 
which were offered by personnel within the system with the exception of 
one: a precision teaching seminar led by~an-expert=fromethe United 
States. One experience was offered under the auspices of a provincial 
teachers! association specialists' council; the other seven were spon- 
sored by the large-city office. The activities which occurred between 
1970 and 1972 were voluntarily attended. Three of the seven teachers 
in the subgroup had not attended an in-service activity; each of the 


& 
remaining five teachers had attended one of the following experiences: 
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social studies and micro-teaching workshops and seminars in curriculun, 
precision-teaching, communications, and contract learning. Astoce or 
eight in-service experiences were attended by the teachers in the 


large-city subgroup of the sample. 
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